Focus on Language Education and Research 2
2023, Vol.4,No 1 ISSN 2686-7516 (Online)

COAEPHRAHWNE

Tumosa C.B. OueHunBaHne NpobaeMHO M NPOEKTHO-OPUEHTUPOBAHHbIX 3a4aHMI

B MPEAMETHO-A3bIKOBOM NHTETPUPOBAHHOM KYPCE ..o 3

Masnosckasa WU.IO. NpenogaBaHne NPaKTUYeCKON GOHETUKM OHMAMH: NAKOCHI U
YL Yol PSP P PP UPPPPTI 20

Cobonesa A.B., MaskuHa M.A., Aoweesa M.I. Ponb n ycnosua adpdeKTMBHOCTH
MEXKY/IbTYPHOM OH/IAMH-KOMMYHMKALUMM KaK BaXHOrO CpeacTBa MOBbILIEHWNA

MOTUBALMMN K U3YYEHUIO MHOCTPAHHOTO ABBIKA ..eoovvveeeeieeeeiieeeeiiee e 35

CopokuHa A.C. B13yanunsaLms A3bIKOBOro maTepuana Kak 4acTb npodeccmoHanbHo-

KOMMYHWKATMBHOM KOMMNETEHLMM YUUTENSA/NPENOAABATENA ..o 65

Mameeesa KJ.B., YuzeaHoa M.T. CoBpemeHHble UMbPOBbIE pelleHna aan

MHOA3bIYHOIO O6pa3OBaHl/IF| M NXTIEPCNEKTUBDI ...t 88

Sita NurFauzia S.Pd., Dr. Yoga Prihatin, lhda Rosdiana M.Hum Bocnpustune u
aHaAM3 yyalWwummucs MeToda NpenojaBaHua M CcTpaTernin npenojaBaHua B

Bnaeoponmke Eranitri Ha YouTube no 0by4eHU0 rPAMMATUKE .....vvvvvevvvevennnnne. 108

CONTENT

Titova S.V. Assessment of problem and project-based activities in a CLIL course. 3
Pavlovskaya I.Yu. Teaching practical phonology on-line: pros and cons ............. 20

Soboleva A.V., Mayakina M.A., Aiusheeva M.G. The role and conditions for the
effectiveness of intercultural online communication as an important way to raise
motivation for learning a foreign [aNgUAZEe ..........vvvvevveieiii, 35

Sorokina A. Visualization of linguistic material as part of the professional and
communicative competence of language teachers.........cccccceviiiii, 65

Matveeva Yu.V., Chigwanda M.T. Modern digital solutions for L2 education and
EN eI PrOSPECES .o 88

Sita NurFauzia S.Pd., Dr. Yoga Prihatin, Ihda Rosdiana M.Hum Students’ perception
and analysis of the teaching method and teaching strategies in Eranitri’s YouTube
video for teaching Srammar ..o 108

https://fler.press/



Focus on Language Education and Research 3
2023, Vol.4,No 1 ISSN 2686-7516 (Online)

ASSESSMENT OF PROBLEM AND PROJECT-BASED ACTIVITIES
IN A CLIL COURSE

Titova Svetlana Vladimirovna

Doctor of Pedagogy, Deputy Dean for Continuous Professional Education,
Head of the Department of Theory of Teaching Foreign Languages,
Faculty of Foreign Languages and Regional Studies,

Moscow State University. M. V. Lomonosov,

Moscow, Russia

stitova@gmail.com

Abstract. Today, according to various educational documents, a university teacher
must be able to control the learning process not only in order to compare the level
achieved by students with a certain minimum of requirements laid down in the
curriculum on the basis of competent and transparent assessment criteria and to
record changes in the general level of preparedness of each student and the
dynamics his successes, but for the diagnosis of problems that arise among
students in the learning process; for the development of reflection skills; skills of
self-assessment and peer-assessment by students of their achievements.
Unfortunately, at the current stage, peer-assessment, reflection and self-
assessment are weak points in the educational process, since the student does not
participate in control and assessment, he is not involved in the process of
developing or choosing assessment criteria, in peer and self-assessment, in
reflective activity after completing the project assignment or taking a course. The
article aims to address this issue by examining assessment and feedback as critical
components of the methodological system, including stages of control, assessment
methods, control and reflection tools. The ultimate goal is to develop an approach
to assess professionally oriented projects within the framework of content and
language integrated learning (CLIL). The article discusses the different stages of web
project assessment, prerequisites for successful implementation in blended
learning, and online tools and mobile applications that facilitate effective feedback,
reflection, and assessment in a CLIL course. By embracing this approach, teachers
can provide students with a more engaging and participatory learning experience
while ensuring that they are equipped with the necessary skills to become
successful professionals in their respective fields.

Keywords: content and language integrated learning (CLIL), blended learning, web
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Introduction

The use of CLIL methodology in foreign language learning has proven to be
a promising solution for the challenges faced by the current education system. It
is an approach that integrates content and language learning, which allows
students to learn a foreign language and a specific discipline concurrently. This
approach is believed to have a huge didactic potential, as it develops advanced
language skills in professional spheres (Coyle, Hood, Marsh, 2010; Vavelyuk,
2015); it provides an excellent context for meaningful input, communication and
output (Mehisto, 2012); it is aimed at STT (student talking time) and reduce TTT
(teacher talking time) (Vdovina, 2018); it appeals to different learning styles and
is often cross-curricular  (Gulaya, Romanova, 2016); it makes
bilingualism/trilinguism in mainstream education a realistic and achievable
aim(Kukulska-Hulme et al., 2021).

In order to effectively teach a foreign language, the focus must be on
developing the necessary language skills required for communication in the
professional field (Sysoev, 2021). Language courses should aim to solve
professional problems and require the development of analytical, creative, critical
skills and group work. This approach necessitates assessing, monitoring, and
reflecting on the process of project- and problem-based activities within the
framework of a CLIL course.

However, peer assessment, reflection, and self-assessment are currently
weak points in the educational process. Students are not involved in monitoring
or assessment, nor are they included in the development or selection of
assessment criteria, peer and self-assessment, or reflective activities after
completing a course. As a result, students cannot correlate their learning
outcomes with the teacher's goals. This is why it is crucial to incorporate these

components in the methodological system.
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Assessing, monitoring, and reflecting on the process of project- and
problem-based activities within the framework of a CLIL course can be divided
into several stages. The first stage involves assessing the students' initial language
level and determining their ability to understand and use professional vocabulary.
The second stage involves monitoring the students' progress throughout the
course and evaluating their performance in both language and content learning.
The third stage involves reflection on the learning process, allowing students to
evaluate their own progress and set goals for future learning.

The use of CLIL methodology in foreign language learning is a step towards
achieving bilingualism/trilinguism in mainstream education (Marsh, 2012).
However, it is important to integrate assessment, monitoring, and reflection into
the methodological system to ensure that students are able to correlate their
learning outcomes with the teacher's goals (Nicol, Macfarlane-Dick, 2006). By
doing so, students will have a better understanding of their strengths and
weaknesses, leading to more effective learning and improved language skills in
the professional field.

The characteristics of problem-based activities used in CLIL

According to Professor D. Marsh, content and language integrated learning
is based on four invariant components: content, communication, culture,
cognition (Marsh, 2012). Content refers to a specific subject area where
knowledge, skills, and abilities are developed. Communication involves
exchanging information and ideas. Culture involves studying language within a
community's or country's culture. Cognition includes developing analytical,
critical, and creative skills.

CLIL has a positive impact on learners' attitudes towards language learning
and their own abilities as language learners. According to D. Marsh, language

learning becomes "acquisitional" rather than just "intentional" (Marsh, 2012). As
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aresult, learners develop pluriliteracy skills, which are higher-order thinking skills.
They become more curious, analytical, and interactive thinkers as well as better
problem-solvers. CLIL also teaches learners how to work collaboratively, take
creative risks, and manage their time effectively. This approach leads to greater
engagement and motivation among learners (Ball, Kelly, Clegg, 2013).

To prioritize these benefits, CLIL courses emphasize group, problem- and
project-based activities such as projects, case studies, brainstorming sessions,
simulations, discussions, and roundtables. Table 1 lists the characteristics of
common problem-based assignments integrated into CLIL courses (see Table 1).

Table 1. Characteristics of the problem-based activities integrated in CLIL

. . Brain Role games Quests .
Discussions . . Projects
storms Simulations Cases
Development of both
language skills and + + + + +
communicative skills
Development of creative
" , + + + + +
and critical skills
Development of research
. - + - + +
skills
Development of gr
eeop ent of group i s ) s N
work skills
Students independently
formulate a problem or - - - -/+ +
direction of search
Portfolio used for
process - - - + +
assessment/monitoring
Product development - - - -/+ +

Web projects used for language learning have multiple benefits, as they
help students develop language skills, analytical abilities, creativity, and research
skills (Bertaux et al., 2009). These projects also promote collaborative skills
necessary for interaction, peer-evaluation, and reflection among students (Lépez-

Medina, 2016).
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activities involve several stages, including

Project-based typically

identifying and selecting a problem, gathering information and creating an
electronic portfolio, proposing and discussing potential solutions, selecting online
tools for publishing the project, presenting the project, and evaluating the project
while reflecting on the process (Titova, 2017).

A group project assessment model was implemented in an online CLIL
course for bachelor students in the Department of Regional Studies and
International Relations at Lomonosov Moscow State University. This multi-stage
assessment involves the use of various online tools and methodological
technologies, as outlined in Table 2.

Table 2. The stages and technologies of assessment of project-based activities in

the online CLIL course

. . Methods of
Stages of project Methodological . .
esessment technologies Digital tools evaluation and
feedback
Monitoring by the Electronic Blogger.com Feedback on e-
teacher of the process | portfolio portfolio
of preparing project publications in the
materials form of text
comments
Student peer evaluation | Checklist MOODLE Peer-assessment
of project activities and | Questionnaire | Google Forms
presentation skills MonkeySurvey
Assessment of the Criteria and MOODLE Verbal feedback in
project by the teacher | assessment Screencast-o-matic | the form of a
scales Bandicam, screencast, podcast
Comments Voicethread or videocast
Vocaroo, etc.
Reflection of students Questionnaire | MOODLE Analysis of survey
Check list Google Forms results, correction
Interview MonkeySurvey of the educational
process

During the initial stage of the project, students are monitored for their

ability to identify problems, search for materials, and define project objectives.

All materials are compiled into an e-portfolio, which serves as a formative
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assessment tool. Feedback given at this stage aims to correct any issues with the
process of searching, collecting, and analyzing information. The e-portfolio also
encourages students to improve their analytical and cognitive skills by identifying
errors and inaccuracies in their written speech. Constructive feedback not only
corrects mistakes but also contributes to developing a further plan of action,
encouraging reflective activity, and increasing student motivation. Ultimately,
constructive feedback helps students feel more confident, boosts their
motivation, and creates a psychologically comfortable and trusting environment
for learning (Hattie, Timperley, 2007).

Feedback provides concrete assistance in overcoming psychological and
educational problems and difficulties, contributes to the individualization of the
educational process. J. Hattie and H. Timperly identify five characteristics of
effective feedback. It should be specific, addresses the learner’s advancement
toward a goal, praise their efforts instead of intelligence. Feedback should be
constructive, because it helps develop an awareness of student learning, and they
are more easily able to recognize mistakes and eventually develop strategies for
tackling weak points themselves. It should be fast and timely, balanced and
correct. Too much praise can convey a sense of low expectation and, as a result,
can be demotivating; constructive feedback given in front of others, even if it is
well-intended, can be read as a public attack on them and their ability (Hattie,
Timperley, 2007).

Today, feedback can be provided by the teacher in online form with the
help of podcasts (audio comments), videocasts (video comments), screencasts
(audio comments of the computer desktop), dynamic texts with comments based
on digital tools (see Table 2). Online feedback is fast and timely. The teacher
spends much less time providing, for example, audio comments. A video or audio

file can be instantly published or sent to students. The next advantage is
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personification and targeting. It is well known that video messages create the
effect of "personal presence" of the teacher (voice, video), that is extremely
important for motivation and the interactivity of the educational process
(Improving the effectiveness of language learning, 2014). In addition, digital
feedback files can be saved, systematized, analyzed, they can be included in the
student's electronic portfolio, used as recommendations for further development
(Zaripova, Salekhova, Danilov, 2017). To publish portfolio materials in the course
blogger.com is used, which is synchronized with Google. It has a mobile version,
and allows the teacher and students to publish feedback in the form of text or
audio files instantly.

At the second stage, students peer evaluate project products in terms of
their content and design. The teacher formulates assessment criteria in advance,
discusses these criteria with students, who make corrections and offer their own
criteria. Itisimportant to note that for peer-assessment it is necessary to use well-
defined criteria. Complex formulations should be avoided, those criteria should
be adapted for students (see Table 3). Only in this case, peer evaluation will help
students not only objectively evaluate each other's projects, but also take a
critical look at their own work.

The criteria are divided into two groups: for evaluating the quality of the
content of the project and evaluating the quality of visual and language design of
the project task. The proposed criteria of the first group correlate with the
professional competencies of Educational Standards of Moscow State University
in the field of Foreign Regional Studies (Educational Standard of Moscow State

University, 2021).
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Table 3. Peer-evaluation gradebook to assess the content and design of the
project-based activities

- Needs
Excellent | Proficient .
correction
s The professional problem of the project
> ‘Q§ was formulated correctly on the basis of 3 2 1
g & | theanalyzed sources
% 2 Analytical work with statistical information
u“é .5 | was carried out: comparison, comparison, 3 2 1
S é § generalization
IS g "1 Possible ways of solving the professional 3 ) 1
.§ § problem were suggested
% 9 Conclusions based on professional sources
SES were made, the point of view of the 3 2 1
o
S authors of the project was expressed
5 Information is structured, logically
5 E presented in the headings of the project 3 2 1
< S |task
D 5
$ % Analytical visualization of information:
E *QEJ availability of tables, graphs, infographics, 3 2 1
§ 'Qg diagrams
S > | Citation of sources and references, no 3 ) 1
% S | plagiarism
S '% Grammar and vocabulary 3 2 1
§ u.“é No 1 mistake - | 1 mistake -
SRSt mistakes | minus 0.5 | minus 0.5
points points

At the second stage of assessment, the presentation skills of the project

team members are also an object. As already mentioned, complicated

methodological terms that are common in language assessment, such as

accuracy, fluency should be avoided. An example of a jointly created table for

assessing presentation skills is demonstrated in Table 4 (see Table 4).

Table 4. Peer-evaluation gradebook to assess the presentation skills

- Needs
Excellent Proficient | .
improvement
The content of the presentation: consistency,
completeness of the disclosure of the
professional problem, giving reasons and 2 1

arguments, examples of solving the
professional problem under discussion
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Oral skills: clear pronunciation, loudness, 3 ) 1
pauses, voice quality
Language skills: grammar and vocabulary 3 2 1
Posture 3 2 1
Contact with the audience: eye contact, 3 ) 1
guestions, etc.
Time management 3 2 1

13 minutes | 16 minutes More than

16 minutes

At the third stage, the content of the projects is evaluated by the teacher
according to carefully developed criteria that evaluate both the content and the
design of the online project product. To provide timely, constructive feedback,
the teacher records a screencast or podcast, which is published on the course
website.

Research data and evaluation of a reflective survey

At the final stage, students reflect. Reflection can be carried out with the
help of questionnaires, interviews, checklists, essays, interviews. A qualitative
survey was also conducted, revealing the attitude of students to innovative
approaches to assessing tasks in the course. Conducting a final, reflective
assessment helps to find out how successful the learning process was from the
point of view of students. During the course, a questionnaire consisting of 5 open-
ended reflective questions was used. Open questions for reflection on project
activities were formulated as follows:

1. What did you learn about the problem you were working on during the
project?

2. What new skills did you acquire while working on the project?

3. What skills and abilities did you improve while working on the project?

4. What problems did you face while working on the project? How did you

solve them?
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5. What resources did you use while working on the project? Which ones
were especially helpful? Which ones would you use again?

Summarizing the results of a reflective survey in which 42 students from
the Department of Regional Studies and International Relations took partin 2021
and 2022, we can say that all students noted that the problem-oriented project
topic, clear instructions for implementation, group interaction and feedback from
the teacher allowed acquire in-depth knowledge in their professional area. It was
also found that many students chose topics related to the group project for their
graduate papers, indicating that the project had a lasting impact on their
academic pursuits.

Furthermore, the majority of students noted improvements in their foreign
language skills, both in writing and speaking. This was attributed to the fact that
the project was created in the form of an analytical site on the formulated
problem. In addition to this, 20 students mentioned that they had developed their
presentation skills while working on the project.

The survey also highlighted that all 42 students learned how to analyze
various data (tables, graphs, infographics) on a chosen professionally oriented
problem. Additionally, 38 students identified new skills related to the analysis of
data on socio-economic, demographic, cultural, and other processes and
phenomena in the region of specialization. This demonstrates that the project
was successful in equipping students with practical skills that will benefit them in
their future careers.

However, the survey also revealed some challenges faced by students
during the project. The main difficulties included psychological difficulties related
to group work, distribution of responsibilities, completing tasks on time, and
creating a joint e-portfolio. Many students also spoke about the lack of time as a

significant challenge.
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Overall, the survey results suggest that the problem-based project topic,
clear instructions, group interaction, and feedback from the teacher were key
factors in promoting in-depth knowledge acquisition and practical skill
development among the students. While there were some challenges faced
during the project, the positive attitudes towards new assessment technologies
suggest that students are willing to embrace innovative methods for learning and
evaluation.

Research data of a qualitative survey

At the final stage of the survey, the students were asked to express their
attitude towards new assessment technologies. The proposed Likert
questionnaire with a five-point assessment scale included 10 questions, and all 42
students participated. The results showed that all students expressed positive
attitudes towards new assessment technologies, indicating that they are open to
using innovative methods for evaluating their academic performance. Table 5
presents the results of this survey.

Table 5. The results of the survey of students attitude to new assessment
technologies, to peer assessment and reflection

Strongly Difficult . Strongly
Agree to Disagree .
agree disagree
answer

1. The electronic portfolio allowed to
effectively organize and distribute the 39 1 1 1 0
work in the group
2. Feedback and comments of the
teacher in the electronic portfolio
provided concrete assistance in 20 19 0 2 0
overcoming psychological and
educational problems
3. The development of criteria for
mutual assessment together with the 42 0 0 0 0
teacher is necessary
4. Peer evaluation of the content of the
prOJect. hel.ped to correct their mistakes 14 26 0 5 0
and objectively evaluate the work of
group members
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5. Mutual assessment of presentation
skills helped to correct their mistakes
and objectively evaluate the work of
group members

10 30 0 2 0

6. Peer evaluation of projects using
digital tools makes the process 42 0 0 0 0
transparent and objective

7. Digital feedback from the teacher in
the form of a screencast, videocast was 18 22 2 0 0
convenient, constructive, timely

8. Reflection helped me see my own
achievements and failures, the

. . 42 0 0 0 0
dynamics of my own professional
development
9. The proposed assessment and
monitoring system contributed to the 30 1 0 0 0

development of new skills, greater
involvement in the learning process

10. The proposed system of assessment
and monitoring made the learning 0 1 1 27 13
process very difficult

Interpretation of a qualitative survey

The results of a qualitative survey indicate that students have a positive
attitude towards new assessment technologies, peer assessment, and reflection.
The majority of participants (40 people) found electronic portfolios to be an
extremely useful tool for monitoring and correcting educational activities during
project creation. Students (39 people) emphasized the importance of timely
feedback at the portfolio stage and found teacher comments in the electronic
portfolio to be helpful in overcoming psychological and educational problems.
Most students (40 people) agreed that peer evaluation of project content and
presentation helped correct mistakes and objectively evaluate groupmate work.

Additionally, all respondents (42 people) expressed the opinion that
students should be involved in developing criteria for evaluating the project
product, and reflection helped them see their own achievements and failures as

well as the dynamics of their professional development. The majority of students
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(42 people) agreed that the proposed assessment and monitoring system
contributed to the development of new skills and greater involvement in the
learning process, as evidenced by the results of the reflective questionnaire.

However, some respondents had criticisms regarding questions 2, 4, and 5.
This could be due to students' lack of peer assessment skills that need to be
developed, as well as difficulties in overcoming psychological barriers during
group work. Despite these criticisms, the analysis showed that the majority of
students believe that the presented model for evaluating project assignments is
effective, promotes their involvement in the learning process, and helps develop
motivation, communication, and professional skills.

Conclusion

The approach presented for evaluating project tasks in a CLIL course
involves multiple stages and utilizes digital tools to monitor and evaluate project
creation progress, make necessary corrections, and provide timely and
constructive feedback. Implementing online tools for feedback and assessment
encourages student engagement and motivation in the learning process.
Furthermore, it is essential that the final stage of assessment includes reflection,
which is required for all problem-based activities and helps develop students'
reflective skills. Potential directions for further research include exploring mutual
assessment skills, addressing psychological barriers in reflective activity, and using
reflective questionnaires to identify areas for improvement in the educational

process.
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OUEHMBAHWE MPOBJIEMHO N MPOEKTHO-
OPVEHTMPOBAHHbIX 3AJAHWI B MPEAMETHO-A3bIKOBOM
MHTETPUPOBAHHOM KYPCE

Tutosa CeeTnaHa BnagumMuposHa

00KMop nedazoauvyecKux HayK, 3amecmumersis 0eKaHa no 0oNosHUMEN6HOMY 06pa308aHUIO,
3a8e0yowasa Kageopol meopuu npenodasaHuUs UHOCMPAHHbIX A3bikos @axkynemema
UHOCMPAHHbIX A3bIKO8 U peauoHosedeHus, MY M. B. /lomoHocos,

stitova@gmail.com

AHHoTaumA. CerofiHA, COrNacHO pas3MyHbIM 06pPa30BaTENbHbIM LOKYMEHTaM, NpenoasaTe/b
BYy3a [10/IXKEH MMETb BO3MOXHOCTb KOHTPO/IMPOBATb NpoLecc obyyeHna He TONbKO A1A TOro,
4TODObl Ha OCHOBE TPAMOTHbIX M MPO3PaYHbIX KPUTEPUEB OLEHKM COMOCTaBUTb AOCTUTHYTbIN
CTYLEHTaMM YPOBEHb C OMpeaeNeHHbIM MUHUMYMOM TpeboBaHUIM, 3a10KEHHbIX B y4eOHbIX
nAaHax. u GUKCMPOBATb M3MEHEHMA 0OLLEro ypoBHA NOATOTOBAEHHOCTU KaXKAOro CTyAeHTa U
AMHAMMKY ero ycnexos, HO 414 AMArHOCTUKM Npobaem, BO3HMKAKOLWLMX Y CTYAeHTOB B NpoLecce
obyyeHua; ONA Pas3BUTUA yMeHWUA pedaeKkcUM U CaMOOLEHKM OOy4atoWmMMmMca CBOMX
[OCTUKEeHUN. K cOoXaneHuto, Ha COBPEMEeHHOM 3Tafne B3aMMOOLEHKa, pednekcusa u
CaMoOLLeHKa ABaatoTcA  cnabbimmM  mecTamy  obpas3oBaTeNbHOro  npolecca, TaK — Kak
obyyatoLLmMecs He y4acTByeT B KOHTPO/IE U OLLEeHUBAHMW, HEe BOB/IEKAOTCA B MPOLLECC BbIPabOTKM
WNn BbIbOPa KPUTEPMEB OLLEHMBAHMA M B3aUMOOLLEHNBAHMA, B pedIeKCUMBHYO AeATENbHOCTH
nocne BbINOMHEHWA MPOEKTHOrO 3aZaHWA MAN NMPOXOXKAEHUA Kypca. CTaTbs HanpasieHa Ha
peLleHne 3TOro BONpoca nyTem paccCMOTPEHUS OLUEHNBAHMA M 0OPaTHOM CBA3M KaK BaXKHENLLIMX
KOMMOHEHTOB METOA0/I0MMYECKOM CUCTEMbI, BK/IHOYAA 3Tanbl KOHTPOAA, METOAb! OLEHUBAHMS,
cpeacTBa KOHTPOA U pednekcun. KoHeYHON Lenbto aBnaeTca pa3paboTka Noaxoaa K OLeHKe
NpodeccMoHanbHO  OPMEHTUMPOBAHHbLIX  MPOEKTOB B pPamKax MNpeaMeTHO-A3bIKOBOro
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WHTerpmMpoBaHHoro obyyenua (CLIL). B cTaTbe obcyKAatoTcA pas/inyHble 3Tanbl OLEHKM Beb-
NPOEKTOB, NPeANOChIIKM ANA YCNEeLWHOM peaansaummn cMelwaHHoro obyyeHma, a TakKe OHNanH-
WHCTPYMEHTbI M MOBUIbHbIE MPUNOXKEHMA, KOTOPbIE 0beryatoT addeKTMBHYO 0OpaTHYHO CBA3b
n oueHmnsBaHue B kypce CLIL.

KnioueBble cnosa: npedmemHo-A3bikogoe uHmeepuposaHHoe obyyeHue (CLIL), cmewaHHoe
obyyeHue, seb-npoekmel, npobremHas OesmesibHOCMb, 83AUMOOUEHKA, 0bpamHaA CB8A3b,
pedieKcus, A3b6IKOBAA OUEHKA, OHAGUH-KYPC, Koumepuu OUeHKU.

Ana uptnposaHua: Tutosa C.B. OueHuBaHMe NpobAeMHO M NPOEKTHO-OPUEHTMPOBAHHbIX

3aZlaHWil B NPeaMeTHO-A3bIKOBOM MHTerpnposaHHoM Kypce // Focus on Language Education
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Abstract. In our digital era the necessity of developing distance (on-line) learning
courses both in Russia and in the whole world is not viewed any longer as a
challenge but rather as an issue of practicality. Both state budgeted educational
institutions and private sector companies are involved in producing relevant
programs to answer the demand in the market. Pronunciation is the area which
stays beyond the main focus of material writers” attention. Although the speaker’s
pronunciation culture is the first signal that influences the listener’s perception of
the utterance itself and of the speaker’s personality, consciously or subconsciously.
In the latest projects of the Council of Europe which provide detailed descriptors
for assessing phonological skills, general phonological control is measured
according to the intelligibility, that is how much effort interlocutor has to make to
understand the speaker. The interlocutor should not necessarily be a native
speaker. This ruins the idea of native pronunciation and traditional phonetic
standards. The role of the teacher becomes more complicated, because he/she has
to identify the level of intelligibility of a student according to his/her inner criteria.
In this respect digital technologies can save the situation providing speech models
with acceptable range of variability. In the article the possibilities of teaching and
learning the phonology of foreign languages distantly are discussed. The following
methodological factors are considered: focus groups, content, format,
technologies, methods and techniques of training, duration of training sessions.
Electronic resources for teaching phonetic perception and production of the
English Language at both segmental and supersegmental levels are presented. Each
resource’s characteristics are discussed in a short review. The preferable options
are identified. This material might be useful for English teachers planning distance
classes with remedial type of phonetic training in various educational contexts.

Keywords: culture of speaking, distance learning, pronunciation, phonology,
teaching methodology, internet resources, foreign languages, phonological control,
focus group, speech perception, speech production.
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Introduction

The culture of speech is primarily related to how a person sounds, in what
sound form he/she puts the meaning that he/she wants to transmit. On the other
end of the communication channel the listener identifies the sound signal and
makes decision about whether it matches his/her own criteria of natural
adequate utterance or not. It happens very quickly, in a fraction of a second,
earlier than the meaning of the words uttered are extracted. The listener makes
the judgement probably basing on the following criteria:

1) is it delivered by a native speaker of the language (then the speaker
is accepted as “one of us”), or by a non-native one, in which case the speaker
would rather be perceived as an alien; 2) do the listener likes how the speaker
sounds or dislikes it. The second criterion may be applied to both native and non-
native speech. The earliest samples of language tests in history were introduced
according to the first criterion. Those were the so called "Shibboleth tests". Let’s
consider the two criteria mentioned above.

2) As a marker of belongingness to a certain group pronunciation
reveals the social status of the speaker, his/her educational level, cultural
background, geographic origin (local dialect and/or accent). The speakers'
message will also be judged according to the norm of the language. Although,
norm has such a dynamic character that it is perhaps more realistic to speak about
attitudes to norm at particular time and place of the speaking event. Thus,
American speech might be considered as strongly accented from the point of view
of British Received Pronuciation in the middle of the 20th century, but today,
when RP is spoken by less than 2% of the population of the British Isles, it may be
considered as an accent itself. Broadly speaking, the norm in the pronunciation of
the English language can hardly be discussed whatsoever taking into

consideration the increasing number of local varieties of English. According to the
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paradigm of World Englishes which started to be prevailing in the end of the XX
century (Kachru, 1986), the linguistic norm can only be set in the countries of the
inner circle (UK and USA mainly). In the countries of the outer circle (India,
Malaysia and other former colonies) norm can be modified, but not set for others,
and in the countries of the expander circle (China, Russia, Brazil, etc.) the norm
can only be followed. This idea developed further in the XXI century under the
influence of massive migration. It is often very difficult to identify to-day which
language is native for a person. Children born in a country to which their parents
had moved may speak a second language better than the mother tongue. As a
consequence of that the concept of a native speaker is eliminated from the
professional lexicon of Common European Framework of Reference (CEFR
Companion Volume 2020) and from the criteria of the evaluation of "normal"
pronunciation.

The second criteria (whether the listener likes or dislikes how the speaker
sounds) deals with the aesthetic and ethical attitude towards the way people
speak. Concerning this there is still a big difference between Europe and Russia.
We have always valued the Russian language as a national treasure in spite of all
innovations, borrowings and lowering standards. In spite of the fact that the
Russian language has lost its position as a lingua franca on the most territories of
the former Soviet Union (or, perhaps, thanks to this fact) the idea of Cultured
Russian is still strong for many people and especially for linguists (Bepbuukas,
BorpaHoBa, Cknapesckan, 2002). There is less diversity in the norm of the Russian
language, hence Russian teachers and examiners tend to be stricter about
pronunciation mistakes in foreign speech.

Options for teaching pronunciation distantly

Applying the theory and practice of distance education to phonology we

agree with E. S. Polat, who understands distance learning as one of the possible
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types of education or pedagogical technologies, on the one hand, and the type of
interaction of a teacher and students with each other at a distance by means of
electronic technologies, on the other. He claims: “Distance learning is considered
by us as one of the varieties of the system of continuing education. In addition,
one of the most promising models of learning in the future, as it is already
obvious, will be the model of integration of distance and full-time forms of
education. Therefore, it is very important not to lose sight of this connection”
(Monat, 2006: 7). The notion of distance learning is perhaps wider than e-
learning/on-line teaching. To make things more confusing, Russian way of using
the terms “on-line” and “off-line” tend to be treated as synonyms to “internet-
based” and “classroom-based”, to say nothing of the mixed/hybrid types of
education. For the sake of uniformity, | will use the terms on-line and distance
learning here as synonyms, classroom learning being the opposite.

To teach pronunciation at a distance is more difficult than to teach any
other skill. First of all because it is a specific motor activity. Learners need
immediate teacher's feedback perceived through at least three sensory channels
- visual, audial, motor (kinaesthetic). Such multisensory images it is most difficult
to relate by digital means on a small screen without physical contact.

Although, relying on the cognitive styles theory (Fleming, Mills, 1992), one
channel of perception (kinesthetic, for instance) may be compensated by the
others —visual, auditory, textual.

With the above mentioned ideas in mind, we will further consider factors
of the learning environment while identifying models of teaching pronunciation
by means of electronic distant communication:

1. A practically-oriented course of foreign phonology can be taught
distantly to all possible groups of learners (children or adults in additional

education, secondary school and university level students, in-service and pre-
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service teachers) but with different degree of success. To put them hierarchically
(from most perceptively successful to less teachable) let's consider the following
order. Teaching groups of teachers will be most effective due to the fact that
there will be no need to introduce general phonetics and basic classification of
phonemes and terminological information. The trainer can proceed immediately
to practical skills. Second will come groups of adult learners in additional
education who are usually very well motivated and treasure their time. As to
tertiary level students they will need and expect a more profound approach, a
thorough classroom-based training, so a distance course may serve only as an
addition to the main off-line course. Children are perhaps the riskiest focus group
because with them it is extremely difficult to keep the aim of the activities and
control their behaviour.

2. The training format may combine different options - lectures,
webinars, on-line practical training sessions, hybrid sessions. Audio-visual
presentation will provide the most effective substitute for direct contact with the
audience. Unvoiced text inclusions are not excluded, for example, in tests. The
proportion will be different according to the focus group.

3. The same with the content of the course. Some small portions of
theory will be useful (but not for small children). The main focus is on remedial
practical sessions.

4, The timing of the course will be built around 30 academic hours,
every session lasting not longer than 4 academic hours for adults and 30-45
minutes for children, depending on their age.

5. Methods of teaching will include both traditional (starting with
classical minimal pairs, phonetic dictations, transcription of texts) and

technologically advanced techniques (using interactive International Phonetic
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Alphabet Chart, articulatory animation, computer acoustic analysis of intonation,
etc.)

Having settled the outline of syllabus design we may consider the methods
and techniques of distant teaching in more details. The overview of but a few of
them is listed further.

Articulation training:

° Animated demonstrations of articulation of isolated English
phonemes and their pronunciation in words with training opportunities is
provided by the program Soundz (Soundz.American English Pronunciation). It is
based on American phonological system and uses American speakers as models.
Video animation of the movement of vocal organs and muscles give accurate

dynamic images (see Fig.1). It is a good substitute for traditional charts of sagittal.

Fig. 1. Animation of speech sounds in the program Soundz. profiles of articulation.

The program is equipped with a virtual assistant, which gives step-by-step
instructions fulfilling the function of a teacher. It is possible to record your own
voice and compare several working attempts with the standard one spoken by a
native speaker. The resource may be recommended for all age groups and various

educational levels.
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Acoustic aspect:

° At segmental level voiced classification tables of all possible speech
sounds in different languages (International Phonetic Alphabet) may be used for
applying the perceptual approach to teaching phonology. By pressing the IPA
symbol of a phoneme in the phonetic chart the student may hear the
corresponding sound. This resource may be used in connection with the previous
one or independently. There are no training materials, so it may be used for
learning terminology in an introductory phonetic course.

° Acoustic analysis and comparison of waveforms and sound spectra
in contact languages (PRAAT; Speech Analyzer) can help to visualize the features
that differ the languages, such as sound quality and duration. By modifying sound
wave into tone curve the program may teach intonation as well.

The method of intonography is the automatic registration and visual
demonstration of the pitch frequency and intensity of a speech signal. For
instance, Speech Analyzer is the program which task is to show various graphic
images of speech and sound recordings, as well as to perform phonetic analysis
of human voice recordings and ethnological studies of sound recordings.

There are complex programs which can help to train all phonological
features, segmental and suprasegmental, receptive and productive, together:

° The Sky Pronunciation is a multimedia interactive English language
program that develops the pronunciation side of speech in students by practicing
pronunciation from videos and testing phonemes, homophones, mastering word
stress and sentence stress, improving rhythm and intonation, as well as the

practice of listening and reproducing dialogues, stories and poems (see Fig. 2).
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Fig. 2. Sky Pronunciation program

° Sanako Media Assistance program was developed in Finland.
Suitable for teaching listening and speaking, this program allows students to
undergo multiple oral repetition of the material being studied by using the RECALL
button; it is possible to record their own speech after repeating words or phrases
after the speaker. In this program, you can choose a convenient mode for
listening to audio material, for example, the voice of the speaker or your own, or
both options. The latter option is useful because the student can compare his/her
pronunciation with the standard, as well as self-correct the pronunciation errors.

° Tell Me More interactive course is designed for self-study of the
language (British English). The Tell Me More program is aimed at mastering all
types of speech activities that are necessary for oral and written communication.
It helps to overcome the language barrier, as well as learn a lot of interesting
things about the people and culture of Great Britain. The program uses the most
modern technological and methodological tools that can improve the efficiency
of language acquisition and allow one to learn a language in accordance with

individual preferences and tasks. It is equipped with interactive dialogues, videos,
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audio materials, sound recognition technology, etc. A special feature of this
program is a virtual film studio in which students can work with authentic video
clips, subtitles and voice any characters. With this function, students can learn
spoken language faster, understand the language, and also learn to speak fluently

like native speakers (see Fig. 3).

Phonetics Exercise Beginner
Wiatch the animation, listen to the model, then pronounce the word @
%

E@ {11) | didn't understand you!

[’ | gracias

W

PRPNPN T RS

Choose an activil

Fig. 3. Tell Me More program

The program has three modes: controlled, where the program itself creates
a training plan and guides the student step by step; free — the student chooses
topics or exercises at will; and dynamic, when the program selects exercises in
accordance with the results of tasks already completed.

The teacher can adapt the Tell Me More program for specific learning
purposes. It contains a flexible system of settings where you can independently
create a selection of audio recordings from the program, then record it on an
audio disc and study without using a computer outside the house. It also provides
a pronunciation improvement function. For example, with the help of a speech

recognition system, a student can self-assess his/her own pronunciation.
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The program is designed for three levels: Beginner, Intermediate and
Advanced. All of them comply with the standards of the CEFR levels A1/A2, B1
and B2.

o REWARD InterN@tive program is a complete multimedia textbook of
the English language. REWARD course consists of 4 levels: Elementary, Pre-
Intermediate, Intermediate, Upper-Intermediate. Each of the levels contains
audio and video applications. The course is designed for adults and teenagers,
and can also be freely used for self-study.

REWARD InterN@tive covers all types of speech activities: listening
(listening comprehension), reading, oral and written speech, grammar,
pronunciation and vocabulary. Apart from other functions, it contains:

— speech recognition. The ViaVoice speech recognition technology
enables the learner to communicate with the program in a natural language for
humans;

— visualization of pronunciation. The program has four ways of visual
display of sound (see Fig. 4);

— video tutorials. The program contains educational videos with a

special game plot of five hours.

Fig. 4. REWARD InterN@tive, visual representation of pronunciation by sound waves.

Users of electronic teaching resources should consider that most of them

are not free. Software products sometimes are rather expensive for individual
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purchases, but affordable for educational institutions. The access to some
programmes nowadays is limited, but we all hope for the best and wait when it
will be recovered.

As it was already mentioned, in a distance phonology course besides
technologically-advanced programmesdescribed above teachers can successfully
apply methods that are not specifically designed for digital version, but are
ideologically innovative (techniques based on sound-colour associations,
articulatory gymnastics or kinaesthetic exercises combining micro-motoric and
macro-motoric movements) (Pavlovskaya, Timofeeva, 2009). This method can
potentially be applied via internet platforms, although it will need serious work of
computer programmers and material writers.

To test the technology in a distance course we have designed a pilot
experimental training course with the use of programmes Tell Me More, Sky
Pronunciation, SaundZ Pronunciation Software, Sanako Media Assistance for a
multilingual group of adults (8) at B2-C1 proficiency level. The course lasted for 1
month, 30 academic hours. Materials for distance learning were developed on a
specialized platform for corporate learning iSpring, which works in the Microsoft

PowerPoint interface. The results are shown on Fig. 5.

120% -
100%
\/' ——Total % Diagnostic Test
60% -
-=-Total % Experimental
40% - Final Test {manually)
20% - Total % Experimental
Final Test {by program)
(”6 {
N Vv Re) ™ \) © X >
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Fig.5. Results of diagnostic and final testing
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Fig.5 shows that all students demonstrated very good dynamics of their
phonetic skills. On average their results increased by 1,7 times. The calculations
were done by Vladislava Belousova, a Ph.D. student at St.Petersburg state
university (benoycosa 2022).

Conclusion

Thus, multimedia and digital technologies have significant methodological
potential. To unlock this potential, when planning an English phonetic distance
course a teacher should be well-trained in wusing digital technologies
himself/herself as well as consider certain req2uirements of the educational
context (level of education, place in the curriculum, number of academic hours,
place of teaching, equipment).

We suggest that the optimal model for a distance learning phonology
course can be a) a refresher course for teachers or b) a short introductory course
for adults. The course should include webinars and on-line sessions containing
both theoretical and training material, supplemented by internet resources, using
traditional and innovative teaching techniques. The approximate duration of the

phonetic course is 30 academic hours.
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NPEMNOAABAHME MPAKTUYECKOW GOHETUKMN OHNANH:
NAOChl U MUHYCb

MNasnosckaa UpunHa KOpbeBHa

00KMoOp ¢hunonoau4eckux Hayk, npogeccop,

3amecmumeris 3a8edyouwe2o Kageopoli No8biueHUS K8aAuduKauuu
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AHHOTaumA. B Hawy umdpoBytd 3MOXy HEObXOAMMOCTb Pa3BUTUA AMCTAHUMOHHbIX
(oHnanHoBbIX) y4ebHbIx KypcoB B Poccuiickon Pepepaumn, Kak M BO BCEM MUpE,
PAacCMaTPMBAETCA YXKe He KaK Bbl30B, a KaK MpakTuyeckasa HeobxoaumocTb. Kak
rocyfapCTBeHHble 06pa3oBaTeNibHble YYPEXAEHWA, TaK WM KOMMAHMM YaCTHOrO CeKTopa
y4acTBYIOT B pa3paboTKe COOTBETCTBYIOWMX MPOrpPamMm, OTBEYaoOLWMX CMPOCY Ha PbIHKE.
MpounsHolweHne — 3TO Ta 061aCTb, KOTOPAA Yallle BCero OCTaeTcA BHE MO/A 3PEHUA aBTOPOB
y4ebHMKOB M 0Opa3oBaTeNlbHbIX MPOrpamm. Tem He MeHee, Ky/lbTypa MpPOM3HOLIEHMA
roBOpALWEro ABNAETCA MepBbIM CUTHA/NIOM, KOTOPbIN BAMAET Ha BOCNPUATME CaylaTenem
CaMoro BbICKa3blBAHWA WM JIMYHOCTU TOBOPALWLEro, CO3HATENbHO WMAW MNOACO3HATeNbHO. B
nocnefgHux npoektax CoseTa EBponbl, cogepKalimx NoApobHbIe AECKPUNTOPbLI A7 OLEHKM
bOHETUYECKNX HaBbIKOB, POHETUKO-POHONOIMYECKME YMEHMA M3MEPAIOTCA C TOYKM 3peHua
Pa3bopyMBOCTM pPeYM rOBOPALLErO, TO €CTb C TOYKM 3PEHUA TOTO, CKOMbKO YCUAWMA AONKEH
NPUNOKNTL cobeceiHNK, YTOObI NOHATL roBopsALlero. CobecegHMK NpM 3TOM He 06A3aTeNbHO
[O/KeH ObITb HOCUTENEM A3blKa. ITO pa3pyllaeT MAet HOCUTENA A3blKa KaK 3TasloHa
MPOW3HOWEHMA U TPAAMUMOHHbBIX GOHETUYECKMX CTaHAAPTOB. PO/Mb yuyMTena yCAOXKHAEeTCs,
NOTOMY 4YTO OH /OHa [OO/KHbI ONpeaensTb ypoBeHb Pa3boOpPUMBOCTM pPeYn yyeHuKa Mo
COOCTBEHHBIM BHYTPEHHUM KpUTEpUsM. B 3TOM OTHOWEHUM LUMbPOBbIE TEXHOOTMM MOTYT
CnacTu  CUTyaumto, MNpPeaoCTaBAAs peyeBble MOAEAM C  MPUEMIEMBbIM  AMANA30HOM
BapMaTMBHOCTM. B cTaTbe paccMaTpMBatOTCA BO3MOMKHOCTU AMCTAHUMOHHOIO M3yYeHUs
$OHOMOTMN MHOCTPAHHbIX A3bIKOB. YYMTLIBAIOTCA C/eaytolimMe MeToAon0rnyeckme bakTopsbl:
dOKyc-rpynnbl, coaepskaHne obydeHns, GopmaT, cCpeacTBa, TEXHONOMMMN, METOAbI U NPUEMbI
obyyeHunsa, NpPoAO/IHKMTENBHOCTL YYebHbIX 3aHATMN. [lpeacTaBneHbl OHAAMH-pecypcbl AnA
obyyeHnAa GOHETUYECKOMY BOCMPUATUIO M MNPOAYUMPOBAHMIO AHIIMIACKOTO A3blKa KaK Ha
CEerMeHTHOM, TaK M Ha CynepcermeHTHOM YPOBHAX. XapaKTEPWUCTMKM KaxKAOro pecypca
obcyxKaatoTca B KpaTkoM 0b63ope. OnpeaeneHbl NpeanoyTUTebHble BapuaHTbl paboTbl. ITOT
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MaTepuan MOXKeT ObiTb MNOfe3eH y4yuTenam cpedaHer WKOAbl MAW  A3bIKOBbLIX LIKOA
[ONONHUTENIbHOrO0 06Pa30BaHMA, NNAHMPYIOWMM ANCTAHUMOHHbIE 3aHATUA C KOPPEKLMOHHbBIM
TMNOM GOHeTMYecKoro oby4yeHusa, a TaKKe MeTOAMCTaM BYy30B, pPa3pabaTbiBalOLIMM
aKaflemmyeckme Kypcbl GOHETMKM U GOHONOrMM ANA CTYAEHTOB, acnMpaHToBs, Oyayuwmx
y4mTenen, a TakKe KypCbl NOBbIWEHWUA KBAaMUOUKAUMKM AEUCTBYIOWLMX yUnTENEN.

KntoyeBble CnoBa: Kysnbmypa e080opeHuUs, OuCmaHuuoHHoe obydyeHue, npPou3HOWeHUe,
oHos02us, MemoOuKa npPenodasaHus, UHMepHem-pecypcel, UHOCMPAHHbLIE — A3bIKU,

oHo102u4ecKuli KOHMPOsb, POKYC-2pyNNA, BOCNPUAMUE peyu, NPoU380ACMBO peyu.

[na untmpoBanuma: MNasnosckana U.H0. MNMpenoaasaHue NpakTUYeckon GOHETUKIM OHNAMH: NAHOCHI
n MmUHycbl// Focus on Language Education and Research. 2023.T. 4, Ne 1. C. 20-34.
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AHHOTaumA. CTaTbA MOCBALLEHA BOMPOCY OPraHM3auMu OMblTa MEMKKY/bTYPHOro
06LEHNA C NOMOLLBIO MHOOPMALUNOHHO-KOMMYHMKALMOHHOIO NPOCTPAHCTBA CETU
NHTepHeT. AKTYaNIbHOCTb MCCeA0BaHNA 0BYCNOBAEHA CNOKMBLLUMMCA B MPaKTUKe
0byYyeHMA WMHOCTPAHHOMY A3bIKY MNPOTUBOPEYMEM MEXKIAY HEOHBXOAMMOCTbIO
MPUMEHEHMNA YMEHUIM MENKKYIbTYPHOrO OOLWEHNA B pPeasibHbIX YC/OBUAX MU
OTCYTCTBMEM MHOA3bIYHOW cpeapl. Llenb HacTosAulero mccnegoBaHWA — BbIABUTD
YCNOBMA [ONA YCMNEWHON OpraHM3aumMm MeXKAyHapoAHbIX OHMAMH-MPOEKTOB W
onpeaennUTb PO/b MENKKYIbTYPHOM KOMMYHMKALUMM C HOCUTENSAMWU A3blKa B
NOBbIWEHMM MOTUBALMWN K U3YYEHNIO aHTZIMIMCKOTO A3blKa CTYAEHTOB POCCUMIMCKMX
By30B. [lpeacTaBneH OMbIT MPOBEAEHMA aKaZEMWYECKOro MpPOeKTa B pPamKax
NporpaMmbl  MEXAYHAPOAHbIX  BMPTYasbHbIX  MPOEKTHO-OPMEHTUPOBAHHbIX
obmeHoB Experiential Digital Global Engagement (ganee EDGE). Smnupuyecknm
MaTepManom WUCCNeAOoBaHUA MOCAYXMAWM  [aHHble OHMANH-aHKEeTMPOBAHMA,
NPOBEAEHHOrO MO  OKOHYaHWW  npoekTa.  [lonyvyeHHas  mHbopmauumA
obpabaTbiBanacb C MOMOLLbID KOMMAEKCA KaYeCTBEHHbIX W KONMYECTBEHHbIX
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MEeTOA0B aHanM3a, B YACTHOCTM KOHTEHT-aHa/iM3a W OMMCaTeNbHbIX CTAaTUCTHUK.
CpaBHUTENbHbIV aHANN3 AaHHbIX BbIABMA MONOKUTENBHYIO KOPPENALMIO MeXay
MOTMBAUMEN CTyAEHTOB M BO3MOMXKHOCTAMW MPUMEHUTb YMEHMUSA MHOA3BIYHOIO
0bWeHNs B pPeanbHON MEXKY/NbTYPHOM KOMMYHMKALUMM C HOCUTENAMM A3bIKA.
MpoBedeHHOe WcCAefoBaHME MOKasaso, YTO HeobXOAMMBbIMWU  YCIOBUAMM
YCMEWHOCTN  MENKKYNbTYPHON  OHNAMH-KOMMYHUKAUMKW  ABAAKOTCA  yyacTue
HOCUTENEW A3blKa, BbICOKAs CTEMEHb BOBNIEYEHHOCTU CTYAEHTOB, B3aUMOAENCTBME
BCEX YYACTHMKOB MPOEKTa, COOTBETCTBME TEMATMKM MPOEKTa MOoTeHUMabHbIM
MHTepecam YYacTHWKOB, BNAZAEHWe CTyAeHTaMM WHOCTPAHHbIM A3bIKOM Ha
KOMMYHWKATUBHO-OCTaTO4YHOM  YPOBHE, npeofoneHne  CTepeoTUNHOro
MbIWAEHUS,  MONOKMUTENbHbIE  3MOLMM,  FPAaMOTHbIM  BblIOOp  UMPPOBLIX
MHCTPYMeHTOB, nnaTtdopm U cepBucoB. [aHHble napameTpbl, a TaKXKe
npeacTaBaAeHHble B MCCNEA0BaHMM TEOPETUKO-METOA0NOTMYECKME U NPUKNAAHbIE
acnekTbl, MoryT ObITb  MCMONAb30BaHbl NpyY  GOPMUPOBAHUM  A3BIKOBOW
MEXKKY/IbTYPHOW Cpeabl B Pa3IMYHbIX BUAAX LMPPOBOA KOMMYHMKALMN.

Kntoyesble C€noBa: MeXKyAbTypHad KOMMYHMKaUMA, OHAAWMH-KOMMYHMKaLMA,
MOTMBALMA, U3y4EeHNE MHOCTPAHHOTO A3blKa, aHIMNCKMI A3bIK, OHNANH-NPOEKT,
undposana cpena, KOMMYHMKAUMA C HOCUTENAMM A3blKa, MEMKKY/NbTYpHanA
npodeccnoHanbHaa KOMMYHUKAaTUBHAA KOMNETEHUMA, rpynnoBas paboTa.

Ona untmposanma: Cobonesa A.B., MasakmHa M.A., Atoweesa M.I. Ponb 1 ycnosus
9ODEKTUBHOCTN MEMKKYIbTYPHOM OHIANH-KOMMYHMKALIMN KaK Ba*KHOro CpeacTsa
NOBbILEHMA MOTMBALIMKN K M3YYEHUIO MHOCTPAHHOro A3bika // Focus on Language
Education and Research. 2023. Vol. 4, No. 1. P. 35-64.

BeepneHue

AKTyanbHOCTb Mccneayemon npobaembl 0OOCHOBbLIBAETCA TeM, 4YTO B
COBPEMEHHOM AENCTBUTENBHOCTN €CTb HEOHXOAMMOCTb OCBAMBATb MHOCTPAHHbIN
A3bIK KaK CPeACTBO peanbHOro obueHna mexay npeactaBuTenamm pPasanyHbix
KyAbTyp. ITO TpebyeT MHTerpaumMm KyabTYpPHOrO KOMMOHEHTa B npenoaaBaHue
aHIIMACKOTO  A3blKa KaK WHOCTPAHHOrO, MOCKONbKY PasBUTUE  YMEHUI
MEXKYNbTYPHOM ~ KOMMYHMKATMBHOM  KOMMETEHUMM  HEeBO3MOXKHO  6He3
HEenoCpPeACTBEHHOTO OMbiTa  MEXKYAbTYPHOM KOMMYHMKauuM. CRAOMKHOCTH,
CBA3aHHbIE C NPUBAEYEHNEM K y4eHOHOMY NPOLLECCY HOCUTENEN A3bIKa, B 21M Beke
BO3MOKHO PeLInNTb, aKTUBHO MCMOAb3yA LWMPOKUI NOTEHLMAN LMPPOBON cpeap

M MHCTPyMeHToB. OpraHM3aums MNA0AO0TBOPHOM  MEMKKYIbTYPHON OHMAMNH-
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KOMMYHMKaALUMM NO3BONSAET MOBbLICUTb MOTMBALMIO CTYAEHTOB K W3YYEHUIO
aHIIMMCKOrOo  A3blka MNOCPeACTBOM CO3[4aHWMA  YCAOBUM  ANA  NPUMEHEeHMA
M3y4aemMoro A3blka KaK MHCTPYMEHTA PeLIeHMA KOHKPETHbIX KOMMYHMKATUBHbIX
3a4au.

Llenb HacToAwero nccneaoBaHMa — BbIABUTb YCA0BUA 3POEKTUBHOCTU U
YCMEWHOM OpraHmM3aumm  MeXKKYyAbTYPHbIX OHMAAMH-NPoeKkToB. [na  3TOro
HeobXoAMMO HaMTK OTBETbI Ha CAedyoLMe BONPOChI:

1) KakoBa po/ib MEXKYNbTYPHON KOMMYHUKALMM C HOCUTENAMM A3blKa B
NOBbILIEHNM MOTUBALIMWN K M3YYEHMIO aHITMNCKOTO A3blKa CTYEHTOB POCCUMCKMNX
BY30B?

2) Kakosbl ycnoBua 3OPEKTUBHOCTM W YCNELWHOW OpraHu3aumm
MEKKY/IbTYPHOM KOMMYHMKaUMN B LMPPOBON cpeae?

dopMUPOBaHUE MEXKKYNLTYPHOU KOMMYHUKATUBHOM KOMNETEHLUN

B anoxy rnobanmsaumm nepes Byzamm Oblna NOCTaBAeHa HOBAA BarkKHasA
3afa4a — MNOArOTOBMTb  BbIMYCKHMKOB, 00/134alOWMX  MEMKKYbTYPHOM
KOMMYHMKATUBHOM KoMmneTeHumnen, cnocobcTytoLLe addeKkTMBHOMY
B3aMMOENCTBMIO B MWMPOBOM COODLIECTBE, YCMEWHOMY TPYAOYCTPOMCTBY,
NOBbILLIEHNIO NPOU3BOANTENBHOCTM, TMYHOCTHOMY PA3BUTMIO U BbICTPAUBAHMIO
FAPMOHWUYHbIX OTHOLWIEHWM C NPeACTaBUTeNsMU APYrUX KyabTyp (Byram, 1997;
Deardoff, 2009; Fantini, 2000; Lazar, Huber-Kriegler, Lussier, Matei, Peck, 2007;
Samovar, Porter, McDaniel, 2012). B HbIHELWHMX YCNOBUAX aHTINIMACKNI — 3TO A3bIK
MeXAyHapoaHOro obuleHns, AMHrBa paHKa, WMCMOoAb3yeMbl Kak CpeacTBO
KOMMYHMKaUMM B MYAbTUKY/JIbTYPHOM KoHTekcTe (Tavakoli, Shirinbakhsh,
Rezazadeh, 2012). CnepoBatenbHO, 0Oy4YeHME aHTIMMUCKOMY A3bIKY AOJIKHO
BK/IlOYATb O3HAKOM/IEHME CTYyAEeHTOB C OCODEHHOCTAMM CBOeN COobCTBEHHOM
KYNbTYpPbl U KyAbTYPHbIMM Pa3ANYUAMM B NOBEAEHUN NPeACTaBuUTeNen ApYrux

Hapo40B, KOTOpPblE HeO6XO,£I,l/IN\O YYNTbIBATb N YBaXKaTb.
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NccnepoBatenn no-pasHOMY NOAXOAAT K ONpPeAeneHMt0 MEXKYAbTYPHOM
KOMMYHMKATMBHOM KomneTeHuun (Bennett, Bennett, 2004; Byram, 1997; Fantini,
2001; Sinicrope, Norris, Watanabe, 2007). B uenom, ato ymeHme 3pHeKTUBHO U
NPaBWbHO B3aMMOAENCTBOBATb C MPEeACTaBUTENAMM PA3AMYHbIX KyAbTyp Ha
MHOCTPAHHOM A3blke, Onarogaps MNPaBUIbHOMY OTHOLWIEHMIO K CUTyaUuUW,
Ha/IMUMIO HEeoOXOAMMbIX 3HAHWM M HABbIKOB, a TaKXKe JIMHIBUCTUYECKOW,
COUMONMHIBUCTUYECKOM W AWUCKYPCUBHOM  KOMNETEHTHOCTAM. Bce 370
CnocobCcTBYET yCNEeWHOW NHTErpaLmm B MHOTOKYIbTYpHOE 0bOLEeCTBO.

CornacHo M. baripamy (1997), MeXKKynbTypHaa KOMMNETEHLMA BK/IOYaeT B
ceba cnocobHOCTb CBA3ATb YYXKYHO KY/bTYPY CO CBOEN, NMOHATL ee 1 BbipaboTaTb
YBa)KUTENbHOE  OTHOLIEHME; NtoDO3HATENbHOCTL M OTKPbLITOCTb  APYrUM
Ky/IbTypaM; CMOCOOHOCTb KPUTMYECKM OLEHWMBATb OCOOEHHOCTU W MPOAYKTHI
CBOEM M YYXKOW KYyAbTYP; NOHMMaHWE COLUMANbHbIX MPAKTUK U MPOAYKTOB KakK
COBCTBEHHOM KyAbTypbl, TaK W KyAbTypbl M3y4aeMoro f3blka;, yMeHue
MCNONb30BaTb 3HAHMA O KYNbType B ayTEHTUUYHbIX CUTYaLMAX.

XapaKTepHo, 4TO BnageHue Aulb GOPMOM WMHOCTPAHHOIO A3blka He
NPUBOAMUT K NOJIHOLLEHHOMY Pa3BUTUIO KomneTeHTHOCTK (Krasner 1999). Mommumo
BCEro npoyero CTyAeHTbl JO/KHbl MOHUMATb  KYAbTYPHbIA KOHTEKCT MU
coumanbHble acnekTbl ocBamBaemoro fAsbika (NSFLEP 1996: 27). [na atoro
HeobxoAMMO C034aBaTb BO3MOMHOCTM ANA NpenojaBatene M CTyAeHTOB
M3y4aTb M aHANM3MPOBATb KaK Ky/AbTypy HOCUTENEN A3bIKA, TaK M KYAbTypy CBOEM
cTpaHbl. Obyyatouimecsa, KOTOpble HMKOrAa He Bble3Xanu 3a npeaenbl CBOeu
CTPaHbl M He BCTPEeYanM aHINOroBOPALLMX NHOAEN, MOTYT 334aBaThCA BOMPOCOM O
TOM, 4158 YEro HYXKHO M3y4aTb KyAbTypy. B coBpemeHHOM mupe, rae npeobnagator
TeCHbIe CBA3M B Pa3/INYHbIX cPepax AeaTeNbHOCTH, BaXKHO ObITb NOArOTOBAEHHbIM
K MO/IHOLEHHOMY Y4acTMIO B M3HM rnobanbHoro coobuiectsa. KynbTypa BO

MHOTom O6yC/'IOB/'Il/IBaeT nosegeHme mog,eﬁ, OTAnYatoWwmMxca gpyr ot Apyra U
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NpeacTaBAALWMX COOON YHUKANbHbBIX MHAMBUAOB. B CBA3M C 3TUM KpalHe BaXKHO
Hay4YnTb NPeoaoneBaTb CTepeoTunbl M yXoAuTb OT 00606uleHnA, Bblaenas
NHOMBMAYANbHbIE PA3TNYNA.

OAHUM 13 AENCTBEHHbIX CNOCODOB MHTErPaLMmM KyAbTYPHOTO KOMMOHEHTA
B NpenoaBaHne MHOCTPAHHOrO A3blKa ABAAETCA NPUBAEYEHNE HOCUTENEM A3bIKA
K NpOBEeAEHMIO 3aHATUI ANA 0OCYKAEHNA KOHKPETHbIX BONPOCOB. [N CTyAEHTOB
TakMe MHPOPMAHTbI CAYHKAT UCTOYHUKOM MOATBEPKAEHNA UKW OMPOBEPIKEHMUA
CNOXMBLLErocs npeacTaBAeHUsA, NOAYYEHHOrO BNeYaTNeHMA UAM NPOYNTAHHOM
nHdopmaummn B yd4ebruke. Mpeanonaraetca, YTo TeMaTMKa NOA0OHbBIX 3aHATUM
M3BECTHA 3apaHee, N03TOMY Y Y4aCTHMKOB rOTOBbLI BOMPOCHI, KaCatoLLMeCa CamblIx
Pa3HbIX KyJbTYPHbIX aCMEKTOB 1 NO3BONAOLLME HE TONIbKO NOYYMTb ayTEHTUYHbIE
NaHHble OT HOCUTeNA A3blKa, HO M pPacCKkasaTb O CBOEW KynbType. B naeane
NHOOPMAHTOB  AO/MKHO  OblTb  HECKO/bKO, MOCKO/IbKY 3TO  MN03BOAAET
03HAKOMMTbLCA C TOYKAMW 3PEeHMA NpeacTaBuUTener pPas/inyHbiX COLUMANbHbIX
CNOEeB, 3THMYECKMX Trpynn u nonos. [lpeanodyTuTenbHO, YTOObl YYaCTHUKM
npouecca NOHUMaNM PasHULY MeXAy CBOMM NNYHbLIM OMbITOM U KY/NbTYPHbIMU
ABNEHUAMM B LENOM. besycnoBHO, HalMTKU HocUTenel A3blka AN NPOBeAeHMs
3aHATUIM He BcCerga BO3MOXHO, MO3TOMY POAb WMHTEpHeTa M BO3MOMKHOCTb
OpraHm3aumMm AUCTAHUMOHHbLIX POPM B3aMMOAENUCTBMA MEXKAY CTYAEHTaMu W
aHrN0OroBOPALWMMM NHOAbMU CNOXKHO NepeoleHunTs (Frank, 2013: 8).

KommyHUKaums B undposom cpeae

MNpobnematmka KOMMYHUKAUMK B LMPPOBOM cpeae aKTMBHO MccieayeTca
OTEeYeCTBEHHbIMU N 3apPYOEKHBIMWU YYEHBIMW. B Hay4YHbIX paboTax, NOCBALLEHHbIX
BUPTYaZIbHOM  KOMMYHMKALUMKU,  PACCMATPMBAIOTCA  BOMPOCbI  CTPYKTYPbI,
0CcobeHHOCTEN M XapaKTePUCTUK OHNaNH-0bWeHuA (beprenbcoH, 2002; Sarkisov,
2021), B Tom 4umcne ncuxonormdyeckne (LabwmH, 2005; LesyeHko, 1997),

N3y4aeTCA CI'IeLI,l/I(I)l/IKa pe4vyeBoro U HepeyeBoro noeegeHmMAa KOMMYHWUKAHTOB,

https://fler.press/



Focus on Language Education and Research 40
2023, Vol. 4, No 1 ISSN 2686-7516 (Online)

NOAHWUMAETCS BOMPOC O TOTOBHOCTW CTYAEHTOB M NpenoaaBaTeneit K 0bLEHNIO B
BMPTyanbHOM obpasoBaTenbHon cpene (Monesas, 2021; Yepkacosa, 2021). C
no3numMm  NpodPeccMoHaNbHOM  NIMHIBOAMAAKTUKM  UCCAeaytoTCA  BOMPOCHI
bopmMpoBaHMA  MEXKKYAbTYPHON  NPOGECCMOHANbHOM  KOMMYHUKATUBHOM
KOMMNeTeHUMN M COBEPLUEHCTBOBAHMA HaBblKka KPUTUYECKOrO MbIW/IEHMA B
BMpPTyanbHOM cpeae (Muratova, 2021), noBbiWEHNA MOTUBALMM K 0DyYeHUIO C
MOMOLLIbIO OHJTAaMH-KOMMYHKWKaumn (Pepoposa, 2018). YcTaHOBAEHbI YC/0BUA
3QPEKTUBHOCTU OHNAMH-KOMMYHMKAUMW NPU BbIMOAHEHUM TPYNMOBON PaboThbl
(30T0B, 2019). MeKKyAbTypHad KOMMYHMKALUMA B LUMPPOBOM MNPOCTPAHCTBE
paccmaTpuBaeTca B paboTax, Hanpumep, T.A. fonnkosoi, A.M. lN'ypeeson, B.A.
KyapuHoit (Fonnkosa, 2018; 2019; lNypeesa, 2022; KyapuHa, 2022), a Takxke B
MCCNeNoBaHMAX, HaMpPaBAEHHbIX Ha WM3y4YeHWe npumeHeHMa UMEPPOBbIX
MHCTPYMEHTOB AN OpPraHM3aumm  MEeXKKy/JbTypHOro  B3aMMOAENCTBMA
(MatuawmnHa, 2020; Uzun, 2014).

C yBepeHHOCTbIO MOXHO YTBEPXKAATb, YTO B COBPEMEHHOM MUPE OAHUM U3
Hambonee AOCTYNMHbIX U 3PPEKTUBHBIX CPEACTB CO34aHMNA Cpesbl ANA MHOA3bIYHOM
MEXKYNbTYPHOM KOMMYHMKaUMW ABAAeTCA rnobanbHoe WMHPOPMALMOHHO-
KOMMYHMKAUMOHHOE MPOCTPAHCTBO CceTu WMHTepHeT, KOoTopoe no3BojAeT
MaKCMManbHO MNPUBAN3NTbD KOMMYHMKATUBHYKO Cpealy K peanbHOW CUTyaLmm
MHOA3bIYHOro 0bLLeHMA M co34aTb YC/NIOBMA ANA B3aMMOZAEMNCTBMA A3bIKOB M
Ky/bTYyp. MHormne  uccnefoBaTenM  OTMEYatoT,  YTO  KOMMbIOTEPHO-
onocpesoBaHHoe  0blUleHMe  xapakTepuayeTca  pagom  ocobeHHocTewn,
OKasblBalOWMX  BAMAHME HA  MHOTME  aCMeKTbl  MEX/MYHOCTHOro W
MEKKYNbTYPHOro B3aumoaenctsns (MuukmnHa, 2001; LLesueHko, 1997; LLabwunH,
2005). Mpexae Bcero, 3TO MNCUXO/IOTMYECKOE OCBODOXAEHME OT MOAJNHHOWN
camonpeseHTauum M PU3MYecKas  HenpeacTaBNEHHOCTb  Apyr  Apyry

(aHOHl/IN\HOCTb). OHu AatoT BO3MOXHOCTb ANA KOHCTPYNPOBaHUA
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aNbTEPHATUBHbIX CAaMOMPE3EHTALMM U HEUTPANM3YHOT PAL CYLLECTBYHOLWNX B
obuweHnn bapbepos, 06YCNOBAEHHbIX MOJI0OM, BO3PACTOM M NPOYMMM GaKTopamm
(LlabwwnH, 2005: 165). Apyrummn ocobeHHOCTAMU BUPTYalbHON KOMMYHUKaLMN,
no M. beprenbcoHy, ABAAOTCA AUCTAHTHOCTb, ONOCPEAOBAHHOCTb, r106aNbHbIN
MEXKY/IbTYPHbIN XapakTep, MHTEPAKTUBHOCTb, MapruHaamn3aumna 7
KapHaBaM3aumsa KOMMYHMKaLMOHHbIX NpoLleccos (beprenbcoH, 2002).

OHNanH-obWeHne No3BONMAET CHU3UTb MCUXONOTMYECKUIA U COLMAaNbHbIN
PUCKM B Mpolecce B3aMMOAENCTBMA, YTO NpoaBaseTca B Oosbluen cBobosae
BbICKA3bIBaHWIM M YMEHbLUEHWM NCUXONOrMYeckoro bapbepa. Kpome Toro, HoBble
MHOOPMALIMOHHbIE TEXHONOTMW MEHAT NPUHUMNLI 0bMeHa CcoobLEeHMAMN,
NOPOXKAAT KOMMYHUKATUBHbIE GOPMbI KY/IbTYPbl, OCHOBAHHbIE HA TEXHONOTMAX
BMPTYaNbHOM pPeanbHOCTM M MHTEPAKTMBHOCTW, PACLIMPAOTCA B3aMMOCBA3MU
MeXAy Pa3/IMYHbIMK rocyaapcTBaMm, HaUMaMM U UX KynbTypamu (Llenenmanc,
2009: 30). Cneuudwura umdposor cpeabl 00OycN0BAMBAET OCOOEHHOCTU
MEMXKY/IbTYPHOM  KOMMYHMKaUMmM, npomcxoadulenm B Hel. WMccnenoBaHue
Lenennamc H.B. BbIABMAO cCleaylolWMe XAPAKTEPUCTUKN  MENKKY/IbTYPHOM
KOMMYHWKauuMm B ceTn WHTepHeT: KOMMYHWUKATMBHOCTb, NpeACTaBAeHHaA
NPAMOM M MHOMOMNO/Ib30BATENbCKOM  KOMMYHWUKALUMAMW, MHTEPAKTMBHOCTD,
MHOOPMATUBHOCTb M yA0DCTBO, CBOEBPEMEHHOCTb, MNO3BOAAOLLLAA NPEOA0NETD
Pa3pbiB MEXAY MEXKYAbTyPHbIMK rpynnaMmn n obmeHmnBaTbca MHGOpPMaLUmen B
PeXXMMe peanbHoro BpemeHu, nonmasblyHocTs (Lenenmane, 2009: 30).

Taknm obpaszom, umodpoas cpeaa obecneynBaeT HOBbIE BOSMOXKHOCTM A4
MEX/NYHOCTHOIO  B3aMMOAEUCTBMA U MEXKKY/IbTYPHOM  KOMMYHMKaLMK,
npeaocTaBnAeT HeTPaAMUMOHHbIE NEePCNeKTUBbLI AA COTPYAHMYECTBA, a TaKKe
co3paeTr ycnosBuA AnA  GOPMMPOBAHMA  MENKKYNbTYPHOrO MPOCTPAHCTBA.
MpumeHeHne  UMOPOBLIX  CPEACTB  KOMMYHMKauMM  ANA  OpraHM3auum

MEXKYIbTYPHOTIO O6LLI,€HI/IH NnOoOMOraeT npeocaoneTb BpemeHHble 7
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NPOCTPAHCTBEHHbIE OrpaHUYEeHMA U CNOCODCTBYET B3aMMOAENCTBUIO MEXKIY
KOMMYHMKaHTaMW. B acneKkTe BMPTyaNbHOM Konnabopaumm 1 rpynnosbix Gpopm
COTPYAHMYECTBA MNPUMeEHeHMe  UMOPPOBbIX CEPBMCOB UM MHCTPYMEHTOB
HanNpaB/EHO He TO/bKO Ha CO34aHWe, MWCMNO/Ab30BaHME U COBMECTHOEe
peaakTMpoBaHne  MHOOPMALMOHHOIO  KOHTEHTa, HO M MO3BOJMANT
npenoaaBaTento ynpaBasaTb AaHHbIMW M B3aMMOAENCTBMEM NMYTEM OpPraHM3aLmm
CUMHXPOHHbIX M AaCMHXPOHHbIX MEPONPUATUIA, NOAYYaTb AaHHblE ANA aHaAM3a U
KOPPEKTMPOBKM XOZa COBMECTHOW paboTbl. OpraHmM3auma MeXKYAbTyPHOM
OH/IAMH-KOMMYHWKALMWN UFPaAET KAOYEBYIO PO/b B MOBbLIWEHMN WM NOAAEPHKAHNN
MOTMBALMWU  CTYAEHTOB K Pa3BUTUIO  MENKKYAbTYPHON KOMMNETEHUUM U
KOMMYHMKATUBHbIX MHOA3bIYHbIX YMEHUNA.

MoTunBauma Npy oHNaH-0by4eHUM MHOCTPAHHBIM A3blKaM

MoTMBaUMA UIPAET KAOYEBYHO POb B OCBOEHMM MHOCTPAHHOTO A3blKa. /1.
NlamcaoeH (Lumsden, 1994) onpeaenvna MOTMBALMIO KAk KenaHue
obyvatollerocs 3aHATbCA MPOLECCOM M3y4YeHUs nA3blka. M3BecTHas Teopwus
CaMoZeTEPMUHALMKM pa3aenaeT MOTUBALIMIO HA BHYTPEHHIOIO M BHELLHIOW, Npu
3TOM BHYTPEHHAA MOTUBALMA ABAsSETCA Bosee CUAbHbIM GaKTOPOM, BIUAIOLLMM
Ha YCMEeWHOCTb M3y4yeHMA A3blKa, TaK KaK acCoUMMPYETCA C MNOAyYeHMEM
yA0BONBLCTBUA OT ydebHoro npouecca (Deci, Ryan, 1985). Wccnepgosatens 3.
[opHel (Dornyei, 2015) nog4epKkMBaeT, YTo OTCYTCTBME MOTUBALMK He NpuBeaeT
K ycnexy B W3y4eHUM A3blKa JaxKe Npu HaAMYMKM  CaMblX BblAAHOLMXCA
akagemmyeckmx cnocobHocten y obydatoulerocs; M HaobopoT, CU/IbHaA
MOTMBALMA CNOCOOHA KOMMEHCMPOBATb HEAOCTAaTOK TakMx cnocobHocTen. B
apyron csoen pabote 3. JopHen (Dornyei, 2020) pekomeHAyeT Npu Co34aHUM
y4yebHOro Kypca CTaBUTb UEbl0 MNOAJEP)KaHWE WHTepeca CTYAEeHTOB BHe
3aBMCMMOCTU OT TOro, pa3paboTaH 3TOT KypC B TPAAMLMOHHOM OYHOM WM

oHNalH-popmare.
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[TOBCEMECTHbIN MNepexod Ha OHAaMH-obydYeHMe o06O0CTpMA BOMPOC O
MOTMBALIMN CTYAEHTOB. B TaKMX yCNOBUAX CTyAEHTaM A0BO/IbHO TPyAHO paboTaTtb
CaMOCTOATENIbHO, TaK KaK A/1A COXPaHeHMA BbICOKOTO YPOBHA MOTMBALIMK Mpw
yyebe B oOHNalH-bopmaTe TpebytoTca XOpowo CHOPMMPOBAHHbLIE HABbIKM
camoamcumnanHbl 1 camoopraHm3saumm (Oliver, Kellogg, Patel, 2012). HekoTopsble
MCCNeaoBaHMA MOKa3blBAKOT, 4YTO MNPABUAbLHOE WCMNONb30BaHME MODOMAbHbBIX
TEXHONOTMMN B CUHXPOHHOM OHMAMH-0OYyYeHMM CNOCOBHO YAy4YLlWUTb NpoLuecc
n3ydyeHmns sasbika (Huffman, 2010). OcBoeHMe MHOCTPaHHOTO A3bika B popmaTe
OHNaMH camo no cebe MOXeT BO34ENCTBOBATb Ha MOBbILIEHME MOTMBALMMK
CTYAEHTOB M MaKCMMM3MpPOBATb MOHMMaHMe coaepxaHua (Campbell, Sarac,
2018).

TakKe MmeeT 3HayeHWe BbIOOP cCpeacTB ANSA WM3YyYeHMA WMHOCTPAHHOrO
A3blka  OHNAMH.  Mcnonb3oBaHWe  BUAEOKOHMEPEHLCBA3M  OKa3blBaeT
NONOXUTENbHOE  BAMAHME Ha  GOPMMPOBAHME  A3bIKOBbIX  HABLIKOB U
ONNTENbHOCTb BbiCKa3biBaHKsA (Kato, Spring, Mori, 2016). TakmMe MHCTPYMEHTbI KaK
Zoom obecneymBatoT  XOPOWY  BO3MOMHOCTb  ANA  KOMMYHMKaUMM,
NpeaoCcTaBAAa, HanpPUMepP, CECCMOHHbIE 3a/bl, B KOTOPbIX CTYAEHTbI MPAKTMKYOT
CBOM KOMMYHMKaTMBHbIe HaBblkM (Bailey, Almusharraf, Hatcher, 2021). Momumo
3TOro, 6bI10 BbIABMEHO, YTO MMEHHO CUHXPOHHbIE OHMAMH-3aHATMA NO3BONAIOT
obyyalolWMMcs y4acTBOBaTb B YCTHOM KOMMYHMKaUMKM C nNpenogaBaTteniMmmn wm
COKYPCHMKaMM, 4TO CNOCODBCTBYET yBENMYEHNIO 0O6beMa NPOM3BOAMMOrO TEKCTA
(Hopkins, 2010). Ewe ogHMM 3Ha4YnMMbIM GaKTOPOM A1A NOBbLIWLEHMA MOTUBALLMA
ABNIAETCA UCNOb30BaHME ayTeHTUYHOro KoHTeKcTa (Payne, 2020).

MaTepuanbl UcCnefoBaHUA

[Ona  pasBUTUA  MENKKY/NIbTYPHON W CTPAaHOBEAYECKOM KOMMeTeHuuM,
NOBbILEHNA YPOBHA BHYTPEHHEN MOTMBALMM K M3YYEHWUIO AHTIMIACKOTO A3bIKa,

BbIPabOTKM YMEHUI Npe3eHTaLMn, ayAnMpoBaHMa, a TakKe YCTHOM, MUCbMEHHON U
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nybanyHon peun c 21 despana no 21 anpena 2022r. 6bin npoBedeH
MEXAYyHapPOAHbIN OHNAMH-NPOEKT B pPaMKax MNPOrpamMmMbl MeXAYHapPOAHbIX
BMPTYabHbIX MPOEKTHO-OPMEHTUPOBAHHbIX 0bmeHoB EDGE, HanpaBnaeHHOM Ha
npeaocTaBneHMe  CTydeHTam  BCero Mumpa AocTyna K 06pas3oBaHMio
(https://global.psu.edu/EDGE). Bcero B JaHHOM MPOEKTE MPUHAAM ydacTue 38
cTyaeHToB 13 9 By3os PO 1 35 ctyaeHTos 13 1 sy3a CLIA.

Y4yacTHMKam nNpeanarasiMcb CUHXPOHHbIE N aCMHXPOHHbIE GOPMbl PaboTbl,
OpraHM30BaHHbIe C MOMOLLbIO MPOrPamMmbl 414 NPOBEeAEHNA BUAEOKOHDEPEH LN
Zoom 1 oHNamH-gockn Padlet. KoHeYHbIM NPOAYKTOM CTano NoAroTOBAEHHOE
BbiCKa3bIBaHWe B popmaTe Elevator Pitch, nponsHoca KoTopoe mexayHapoaHble
NapTHeEpPbl N0 KOMaHAe A0MXKHbI bbln ybeanTensHO NpeacTaBUTb APYr Apyra B
MOZIENNPYEMOMN CUTYyaUMN, MMUTUPYIOLWEN cobeceagoBaHMe C MOTEHUMANbHbIM
paboTtoaatenem. bonee noapobHO C ONMCaHMEM peasin30BaHHOIO MPOEKTa
MOXHO O3HaKoMUTbCA B paboTe AradpoHoBor J1./., AtoweeBont M.I., MaaKknHoM
M.A., Mpusanosoi KJ.B., AxuHon P.P. n [MeHbkosckon WN.M. (AradoHoBa,
AtoweeBa, MaskunHa, Mpueanosa, AxunHa, MNeHbKoBcKada, 2022).

MaTepnanom  O@HHOrO  WCCNeAOBaHMA  MOCAYXKMAW  pe3ynbTaThbl
aHKeTMPOBaAHMA, MNPOBEAEHHOINO MO OKOHYaHWM MPOEKTa C MOMOLLbIO OH/IAMH-
cepsuca Google Forms. POcCMMCKMM y4acTHMKam ObI10 NpeasioKeHO OTBETUTb Ha
13 BONPOCOB OTKPbLITOrO TWNa, pPa3paboTaHHbIX KOOPAMHATOPOM MNPOrPamMbl
EDGE »n HanpaBneHHbIx Ha camopedNeKCMo M aHaNM3 pPe3yNbTaToB MPOEKT],
MCNO/b30BAHHbIX OHNANH-UHCTPYMEHTOB (MHTEPaKTMBHaA AocKa Padlet, cuctema
BMAEOKOHDEPEHLCBA3N Z00M), @ TaKKe OMNbiTa MEXKKY/IbTYPHON KOMMYHUKaLMM
C aMepUKaHCKMMKM CTyaeHTamu. Bce BONPOCHI, 3@ UCKAKOYEHMEM TEX, KOTOPbIE
yCTaHaB/MBAIOT AeMorpaduyeckme aaHHble (MMA, By3), MOXKHO pa3aenuTb Ha ABe
rPynnbl: OTHOCALLMECA K PA3/IMYHBIM acneKTam MeXKKYAbTyPHON KOMMYHMKaLMK

(Hanpumep, «Kakue KynbTypHble CXOACTBA W Pa3nMuma Bbl 3ameTnan?», «Kakue
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pPasnMyMAa B MOBEAEHWM, OTHOWEHWAX Apyr C APYrom WanM  Tpaamumax
(amepuKaHCKMX cTyaeHToB) Bbl 3ameTnan?», «41o Bac 6onblie BCero yamsuao
npw 0bLLEHNM C NPeaCTaBUTENAMM APYTrOM KyNbTypbl?», «KaK 3TOT ONbIT USMEHWUA
Balle NnoHMMaHMe TOro, YTO 3HAYMT ObITb rPaKAAHMHOM MUPA?») U CBA3AHHbIE C
opraHm3aumnen oHNanMH-NpoeKTa (Hanpumep, «4T0 Bbl AymaeTe O CMHXPOHHbIX
3aHATUAX?», «Kakoe BnevaTieHMe Ha Bac mpom3Beno 3HaKOMCTBO C APYrMMM
yyacTHMKamm Ha Padlet?», «Kakume wu3ameHeHuss Bbl BHecan 6bl B paboTy
npoekTa?»). Pe3ynbTaTbl aHKETUPOBAHMA, NPOBEAEHHOrO Cpean aMepUKaHCKMX
Y4aCTHMKOB, B AaHHOW paboTe He NpeacTaB/eHbl; WX AeTasbHOEe OonucaHue
npuBoauTcA B cTatbe MaskuHon M.A., Mpueanoson KO.B. n ®axpetanHoson I.H.
(2022).

Y4YacTHUKMU UccnenoBaHmA

YyacTme pocCMMCKMX cTyaeHToB 1-2 KypcoB bakanaspmaTa M cneumannTeTa
HEesA3bIKOBbIX HamnpaB/AeHM NOAroToBKM B Bo3pacte oT 18 po 20 net 6HbINO
OpraHnM3oBaHO Ha A0HPOBO/ILHOM OCHOBE. ITO A4a/N0 BO3MOXHOCTb obecneynTb
MaKCUMMaNbHYtO 3GDEKTUBHOCTL MNpPOeKTa. YPOBEHb BAAAEHMA AHMIMACKMM
A3bIKOM Yy BCEX y4acTHUKOB 13 PO cooteeTcTtBoBan B1-B2 (no wkane CEFR), yTo
NO3BO/INMAO MM CBODOAHO OCYLLECTBAATE KOMMYHUKALMIO C MHOCTPaHHbIMMU
CTYAEHTaMW B PaMKax JaHHOro npoeKTa. YYaCTHMKOB »KeHCKoro nona (22
yenosekKa) bbl1o NpumepHo Ha 20% Bonblie, Yem My»Kckoro (16 yenosek). Obuiee
KOZIMYEeCTBO pPecrnoHAeHTOB cocTaBuao 38, To ecTb onpoc npownn 100%
POCCUMMNCKMX Y4aCTHMKOB.

KpuTepunm otbopa Ana y4acTma B MEXAYHAPOAHbIX MEXBY30BCKMX OHNANH-
NPOeKTax W npoueaypa nposeaeHma otbopa NoApobHO ocBelleHbl B paboTe

MaskuHon ML.A. (MasiknHa, 2022).
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MeToapl UccneaoBaHuA

B ocHOBY nccneanoBaHMA OblN0 NONOKEHO METOANYECKOE MOAENNPOBAHNE
pPeYeBOro  MHOA3bIYHONO  B3aMMOAEMCTBMA B YCAOBMAX  UMOPOBOM
KOMMYHWKATMBHOW cpeabl C MCNOJIb30BaHMEM npodeccmoHanbHo-
OPUEHTUPOBAHHOTO, AEATE/IbHOCTHOIO M NPOBJEMHO-OPUEHTUPOBAHHOIO
noaxoaoB. B xoge npoBegeHMs MUCCNelOBaHWA MPUMEHAICA MEeTOZ OH/1alH-
aHKeTUPOBaHMA, CTaTUCTMYEeCcKMe meToabl 06paboTKM MNOAYyYEHHbIX AaHHbIX
(cBOAKA M rPyNMNMPOBKA), @ TaKKe KOHTEHT-aHaNus.

PesynbTaTbl

B 334341 aHKeTMpPOBaHMA BXOAMIO BblABAEHME OCODEHHOCTEN OTHOLIEHMA
POCCUMNCKMX CTYAEHTOB K B3aMMOAENCTBUIO C HOCUTENAMM aHTIMACKOTO A3bIKA U
K NpeanoXeHHbIM GopmaTtam OHMAMH-KOMMYHUKALMKW, MNONOMKUTENbHbBIX W
oTpuLUaTeENbHbIX GAKTOPOB MOMYYEHHOrO OMbITa MEMXKYAbTYPHOro 0bLIEeHNA, a
TaKKe CTeneHn WX YAOBNETBOPEHHOCTM paboton B npoekte. CornacHo
pesysbTaTam onpoca, 95% pecnoHAeHTOB A0BOJIbHbI CBOMM OMbITOM Yy4acTuA B
MEXKYNbTYPHOM aHIN0A3bIMHOM OHMaMH-NpoekTe. [lpM 3TOM BO3MOMXKHOCTb
peanbHOro oOWEHNA C HOCUTENAMM A3blKa MOCAYKMAQ OAHMM M3 KIKOYEBbIX
MOTWBALMOHHbIX PaKTOPOB.

OTBeYan Ha BOMNPOC O TOM, YTO CTyAeHTaM 0COBeHHO NOHpPaBMAOCh, 42%
YY4aCTHUKOB OTMETUAN BO3MOMXKHOCTb MEMKKYNbTYPHOro 0bLWeHmA, 3HaKOMCTBaA C
NOAbMU, KUBYLWMMM B APYron CTpaHe, a TaKXKe pa3BUTMA KOMMYHMKATMBHbIX
ymeHui. [na 37% OnNpoLleHHbIX Obl0 BaXKHO MNpaKTUYecKoe MNpUMEeHeHMme
NONYYEHHbIX 3HAHUM U COOPMMPOBAHHBIX B XOZE MPOEKTa HABbLIKOB N YMEHUN.
XapakTtepHo, u4To 16% obyvyatowmxca BMepBble NPUHMMANAM y4yacTMe B
MeXAyHapOAHOM NMpoekTe noaobHoro poaa. 18% otmeTnan, 4to Nepes HUMM
OTKPbI/INCb HOBble BO3MOXHOCTM, HANpuUMep, YBWAETb, HACKOAbKO MOTyT

OTNIMYATbCA MHTEpPecbl Yy MNpeacTaBUTenelt  pasHbiX  KyabTyp, CBOOOAHO
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noobLWaTbCca Ha yBAEKaTeNbHble ANA BCEX TEMbI, y3HATb DOMbLIE O XWU3HWU APYT
Apyra, HalTW HOBbIX APY3eN 1 NMOAYYUTb ONbIT OOLLEHMA C HOCUTENAMM A3bIKA.
16% pecnoHAEeHTOB 3aABMIN O TOM, YTO B COBPEMEHHOM MWPE, HECMOTPA Ha
reononnMTUYECKME rpaHMLbl, YacoBble MoAca WU onpeaeneHHble TexXHUYecKue
CNOXHOCTM, BO3MOXHA OpraHmMsaums paboTbl B MeAyHapOAHOM KOMaHAE,
BbICOKOW NPOM3BOANTENBHOCTM, OMbITa CBOOOAHOIO MEXKY/IbTYPHOIO 0OLLEHNA 1
COTPYAHMYECTBA.

HeckonbKo BONPOCOB B aHKeTe Bblan CBA3aHbI C KyAbTYPHbIMM Pa3NNYUAMM
MeXAYy aMepPUKAHCKMMU W POCCUMCKUMM YY4aCTHMKAMM M UX BAUAHMEM Ha
Pa3BUTME B3aMMOOTHOLLIEHWI. [Tpn OTBETE Ha BOMPOCHI O PA3/INYMAX U CXOACTBAX
B NOBEAEHWM, OTHOLWIEHMAX Apyr C Apyrom wu Tpaauumax 50% y4acTHUKOB
COOOLLNAN, YTO HE 3aMeTUAM 0CODbLIX OTANYMNA.

Tem He MeHee HeKOTopble CTYAEHTbl OTMETU/IM, YTO «KaMepPUKaHLbl BCeraa
HauYMHAOT CBOKO pedb C 61arof@apHOCTM 3a Balle BPemMA W BHUMMAHMEY,
«aMEepUKaHCKME CBEPCTHMKM KaxkyTca 6onee MHUUMATUMBHbIMKU (Hanpumep,
MMEHHO OHM O0ObIYHO MHWUMWUPYIOT Hayano AMCKyccui)» n  «bonee
OpraHM30BaHHbIMKY», «B OONbLIEN CTENEHM OTKPbITbl K COTPYAHWYECTBY W
npucnocobneHbl K paboTe B rpynnax, [...] OHWM NpPoAEMOHCTPMPOBaNN baecTallmne
aAMWUHUCTPATUBHbIE HaBblKMY». PoccUiCKMe CTyAeHTbl Takke 00603Ha4Ynn
H0NbLIYI0 3aBUCMMOCTb MOAPOCTKOB M MONOAEKM B HalLeN CTpaHe OT CEMbM U
poauTenen. 8% nNOAYEPKHYNU OTKPLITOCTb, Y/bIOYMBOCTb M APYKENOOHOCTb
CTYAEHTOB-HOCUTENEN A3bIKa.

Cpeaun oTAMuniA BbIAM BblAeNEHbl TPAANUMWU NPOBEAEHNA NPa3aHUKOB U
nuua. Y4acTHUKM 0O6O03HAUYMAM HEeCYLLeCTByloLMEe B POCCUNCKOM KyabType
KOHLEMNUMW CKAyTCKOro ABUMMKEHUA U «Jepesa dydec». Bmecte ¢ Tem
PEeCnoHAEHTbI MPU3HANNCH, YTO MHOTME MENKKYIbTYPHbIE Pa3nyma B 0OblYaAX UM

M3BECTHbI NO 3apybeXKHbIM GUAbMamM K cepranam. MHTepecHo oTMeTUTb, YTo 1
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CTYAEHT Ha3Ba/l aMEPMKAHCKMX  Y4aCTHMKOB 0OoNee  OTBETCTBEHHbLIMMU,
NPOKOMMEHTMPOBAB, 4YTO «POCCUAHE CK/IOHHbI BbIMOAHATL BCtO paboTy B
nocneaHnin MoOMeHT W Boobuwe 4vauwe w3beraloT OTBETCTBEHHOCTU, Yem
amepuKaHupbl». 1 ONpOLWEHHbIM, HAaobopoT, C YAMBAEHWEM 3aMETUJ, YTO
CTYAeHTbI U3 By30B PO 6onee 0TBETCTBEHHO OTHECINCH K paboTe Hag NPOEKTOM,
NoTOpanAMBaAM aMEPUKAHCKMX CTyAeHTOB, B TO BPEMSA KakK nocneaHue
yTBEpPXKAann, 4YTo BpeMeHu elle bonee, 4em AOCTAaTOUHO.

C Apyron ctopoHbl, 47% aHKeTMpPyeMbIX OTMETUIN, YTO NpPeacTaBUTEeNM
obeunx CTpaH BO MHOTOM CXOXM, 0003Hayaa Takme aKTopbl Kak BO3pacT,
OTHOLEHMe K yyebe n 0cOBbeHHOCTM MeHTanuTeTa. 21% onpoLLeHHbIX BblAENNAN
OTBETCTBEHHbIM MOAXOA K BbIMOJIHEHWUIO 334aHNI C 0Benx CTOPOH, FOTOBHOCTb
MCKaTb KOMMNPOMMCChI M MOMOraTb APYr ApPyry B KOMaHAe, BHUMaHWE K AETaNAM,
NYHKTYaNbHOCTb M CTPEMIEHWE CBOEBPEMEHHO BbINOAHUTL 3a4aHuA. [pK aToM
8% B KayecTBe CX0ACTBA OTMETUAM NIEHb U CKIOHHOCTb K MPOKPACTMHALMM KaK
POCCUMCKMX, TaK M aMePUKAHCKMX CTyAeHTOB. 24% pecnoHAEHTOB BbIpa3nm
YANBNEHME TEM, YTO CTYAEHTbI M3 00enxX CTPaH HACTONIbKO MOXOXM.

BaXKHbIMM acneKkTamu, onpeaenstowyMmm  yCnewHoCTb  OpraHmn3aumm
MEXKY/IbTYPHOro 0blleHmna B UMPPOBOM cpeae, ABAATCA BO3MOMKHOCTH,
NPeMMyLLecTBa M HeAOCTaTKM MCNONb30BaHHbIX LUMOPOBLIX WMHCTPYMEHTOB.
Y4yacTHMKaAM NpoeKTa Obl10 NpeasoKeHO OLLEHUTb CPeACTBO ANA Ha/laKMBAHMA
COBMeCTHOM paboTbl, WHTepaKTMBHYKO A0CcKy Padlet. 79% pecnoHaeHTOB
oTMeTUAM  yaobcTBo  NpumMeHeHua  nnatdopmbl  ana  obecneveHus
B3aMMOENCTBUSA MENKIY Y4YaCTHMKAMM KOMaHA M MNPOCTOTY MCMNO/Ib30BaHMSA
UMPPOBOro MHCTpymeHTa. Cpean ero GpyHKUMOHANAbHbLIX MpenmmyLllects Obiio
BblAeNeHO yaobCcTBO opraHmM3aumm paboTbl KOMaHA4 M pacnpeneneHua 3anau.
Cpean npo4YMx AOCTOMHCTB OHNAMH-AOCKM CTYAEHTbl OTMETUMAM Hanmyume

NOHATHOrO WHTepdenca, yaobCTBO MNosyYeHMA o0OpPaTHOM CBA3KW, a TaKXKe

https://fler.press/



Focus on Language Education and Research 49
2023, Vol. 4, No 1 ISSN 2686-7516 (Online)

pPasMeLleHNa M Noucka MHOOPMALMKU, MOHATHOCTb CTPYKTYPbl, BO3MOMKHOCTb
bbicTporo obmeHa MHPoOpMaUMen C  APYTMMU  YYaCTHMKAMW  MPOEKTA],
pa3Hoobpa3sme npeanaraembix WabNoOHOB M AM3aMHEpPCKUX peweHuin. 11%
NPWU3HANNCb, YTO BHa4yane OblN0 HEMPUBBLIYHO, MO0 HEMOHATHO, KaK paboTaeT
nnaTPopma, YTO BbI3bIBANO ONPEAENEeHHbIE CNOXHOCTU. Tem He MeHee
nonb3oBaTensim ObICTPO yAaNoCb K Hel MpMBbIKHYTb W pa3obpaTbca C
ocobeHHocTAMM. 5% Bblaennnmn HeyaobcTBO, CBA3AHHOE C MPOKPYTKON CTPAHMLbI
B C/ly4ae Hanmuuma 6onbworo obbema MHPOPMaLMM, U OrPaHNYEHHbIN 0DBbEM
3arpy*kaembix B1uaeodpannos.

Mpn oTBeTe Ha Bonpoc «Ecam 6bl y Bac 6bina BO3MOXHOCTb CHOBA HavaTb
NPOEKT, YTO Obl Bbl M3MEHMAW AN NOBbIWEHMA CTENEHM MONE3HOCTM OMbITa
ydyactma B npoeKkte?» 21% y4yaCTHMKOB MOCYMUTA/IM MPOEKT YCNEeWHbIM U
0003HauYMIM MaeanbHO CMNAAHMPOBAHHOE BPEMA M OT/IMYHO MOArOTOB/IEHHbIE
BbICTYM/IEHMA YNEHOB CBOEM KOomaHAbl. 29% pecnoHaeHToB xoTenu Obl eule
Honblie BpeMeHN MNOCBATUTb OBOLWEHMIO C HOCUTENAMM A3blKa; 16% yaenmnu Obl
bonblle BHMMAHWA KOMMYHMKALMKM C MNPUrAaLIEHHBIMW 3KCNepTaMu, 4ToObl
3a4aTb AOMNONIHUTENbHbIE BOMPOCHI M MOAYYMUTb OT HUX 0BpaTHyto cBA3b. 11%
OMpPOLLUEHHbIX XOTenn bbbl MMETb BO3MOXKHOCTb 0DOLIATLCA C aMePUKAHCKMMM
NapTHEPAMM He TO/IbKO Ha TEMbI, CBA3aHHbIE C MPOEKTOM, MO0 NPOAOAKNAN Dbl
pa3BMBaTb HanpaBiaeHMe npoeKkTa B byaywem. 8% coobwmnm o HexsBaTKe
BpemMeHu Bo Bpems paboTbl. Eule 8% pPOCCUIMCKUX CTYAEHTOB NOCYMTANM, YTO He
MCNONb30BaNN LIEHHYHO BO3MOMHOCTb B MOJHYO Mepy MO MNPUYMHE HaANMYMA
A3bIKOBOro bapbepa, 0COBEHHOCTEN XapaKTepa, a TakKe coBnageHus rpadmkos
OCHOBHOM y4ebbl nan paboTbl 1 npoeKTa. OcTasibHble YY4aCTHUKM TaKKe A00aBuIn
6bl HoNbLLIE BAPMAHTOB 414 B3aMMOAENCTBUA C NPeACTaBUTENAMM APYIMX KOMaHA,

N HETBOPKWMHIA, YCTPaHUAN ﬂpO6/’IeN\bI C V]HTepHeT-COG,ﬂ,VIHEHMeN\ 7
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YCOBEPLIEHCTBOBA/IM KOHEYHbIN NPOAYKT (BUAeo-camonpeseHTaunto n Elevator
Pitch).

[endack BnevyatneHMaAMM 06 y4acTUM B MPOEKTE, Cpean MONOKUTENbHbIX
CTOPOH 15% CTyAeHTOB OTMETUAM YNYYLIEHNE A3bIKOBbIX HaBbIKOB. 18% Yenosek
YNOMAHY/IM COBEPLLEHCTBOBAHME HABbIKOB MEMKKYNbTYPHON KOMMYHMKaUMN. 15%
PECNOHAEHTOB MNOAYEPKHYAM, YTO MM OblNIO MNONAE3HO MNPOCMOTPETbH BUAEO
aMEpPUKAHCKMX CTYAEHTOB, Pa3MeLLeHHbIX Ha MHTePaKTMBHOM aocke Padlet, u
NoAroToBUTb BUAEOPOAMKM O cebe. 13% yBnaenn B 3TOM BO3MOMKHOCTb HaNTK
obuwmne MHTepecbl C aMEepPUKAHCKMMM MNapTHEpPamMM, Y4TO MOMOI/I0 HaNaAuTb
nanbHellee obWeHNe ¢ HUMU. 7% POCCUMCKUX YY4AaCTHUKOB OTMETUAM MONb3Y
obuleHmna C aKcnepTamm BO BPEMA CUHXPOHHbLIX BCTPEY, MOCKO/bKY Obina
BO3MOXXHOCTb 3aJaTb MHTEpPEecylolme BOMPOCHI, YCAbIWaTb MOTUBMpPYHOLLME
NCTOPUM M NONYYUTb NPOPECCMOHANbHbIE COBETI.

AHKeTUpYyeMbIM DbINO NPeaNoKEHO ONPeaennTb Te NapamMeTpbl NPOEKT],
KOTOpble MOXHO Obl10 Obl ycoBepleHCTBOBATL. 11% nocuymTanm, 4To CTPYKTypa
npoeKkTa He TpedbyeT yAydlWeHUn wuanm umameHeHuit. Cpean NOCTYNUBLLKX
NPeanoXeHNn MOXKHO BblAENUTb cneaylouwme: nobaBuTb Honblle 3a4aHU BO
BPEMA CUHXPOHHbIX MEPOMNPUATUIN N YBENNYUTb KONNYECTBO CUHXPOHHbIX CECCUI;
npeaocTaBMTb DObLIE BO3MOXKHOCTEN AN5 0DLWEHNA C SKCNEPTAMK; NPEAN0KUTb
CTYAEHTAM KOHKPETHble NAaTPOPMbl AN KOMMYHUKALMN BHYTPU KOMaHA, AaTb
BO3MOXHOCTb 0OLLATLCA C Y4aCTHUKAMM U3 APYrX paboymx rpynn; opraHM3oBaThb
HoNblle BO3MOMKHOCTEN A9 KOMMYHUKAUMM BHYTPM paboyelt rpynmnbl; 0TBECTU
bonblle BPeMEHM Ha MPOEKT, HaobopoT, COKPATUTb MNPOAOKUTENbHOCTb
NpoeKkTa; A00aBUTb CyDTUTPbLI; pa3aennTb CTYAEHTOB No UHTepecam ana bonee
yCNeLwHOoM KOMMYHUKaLUMWN; OPraH1M30BaTh JIMYHOE 0DLEeHNe Y4aCcTHMKOB. 21% He
[ann pekomeHaaumu. PecnoHaeHTbl YKa3ainm Ha HeobxoAMMOCTb NpMBeAeHMA

NpMmepoB NoA06HbIX PaboT, BbINOAHEHHbIX APYTMMK CTyAeHTaMKn. OnpoLleHHble
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TaK»Ke npeanaranm NnpoBOANTb NPeABaPUTENbHbIE 3aHATMA NO A3bIKY C OyAyLLMMM
y4aCTHMKaMM NPOeKTa, OOBACHUTL MM BaXKHOCTb MPOEKTA B LE/IOM.

Bbinn BHeceHbl NPeaNoXKeHWa No npoueaype MNpoBeAeHMA MNPOEKTa.
[MoNOKMUTENBHBIM MOMEHTOM OKa3a/laCb OpraHM3aLMa 3HAKOMCTBA POCCUIMCKUX U
aMEpPMKAHCKMX CTyAeHTOB B pOopmaTe BMAEOPO/IMKOB, B KOTOPbIX OHM BKpaTLE
paccKasblBann O cebe, CBOEM ceMbe W yBAeYeHUAX. /% OTMETWAW, YTO 3TO
NO3BO/IMNAO MM Ha4daTb obuleHMe. TaKkKe Y4YaCTHUKM Npocuam obecneymTb
BO3MOXXHOCTb MPOBOAWUTL OO/blUe BPEMEHM BMECTE OH/MaMH, 0bCy»KaaTb He
TONbKO TEMbI, OTHOCALIMECA K CYyTW NPOEKTa, BbibpaTbh eanHyto naatdopmy Ans
KOMMYHMKaLMM 1M NOAY4UTb 0OPATHYO CBA3b OT 3KCNepPTOB. 5% NoXKenanm MmeTb
[OMNONHUTENIbHbIE  BO3MOMKHOCTM 0OLWEeHN BO Bpemsa ceccuin B Zoom,
opraHmsaumMm BCTpe4y, nposeaeHna 6o/bllero KoanMyectBa BPEMEHW B
CECCMOHHbIX 3anax C uenbto Honee NA0AOTBOPHOrO B3aMMOAEMCTBMA APYr C
apyrom.  Euwe  13%  CcTyaeHTOB  MOXa/noBa/MCb  HAa  HeAOCTAaTOYHYIO
NPOAOMKMTENBHOCTb OOLEHMA C SKCMepTaMmn KU mexay coboin. 18% BbiCKazanm
noXKenaHme yBenmyYnTb 06bEM rpynnoBoi paboTbl, Tak Kak 3To cnocobcTBoBasio
Obl YAYYLEHNIO KOMMYHUKALMM MEXAY NPeACTaBUTENAMM Pa3HbIX CTPaH.

PecnoHAeHTbl TakXe 00603HaYMAM NMYHOCTHbIE KayecTBa, Heobxoaumble
ON5 YCNELHOro y4acTns B NPOEKTE, @ UMEHHO »KeJlaHMe 0CBalBaTb HOBbIE HAaBbIKM
M pPacWMpATb rpaHULbl CBOEr0 MWPOBO33PEHMA, MYHKTYaZbHOCTb, a TaKXe
perynsapHoe noayyYeHne OTBETOB Ha BOMPOCbI M 3anpocbl APYyrMx 4YaeHOoB
KoMaHAabl. C TeXHW4YeCcKOM TOYKW 3peHuns, TpebyeTtcA cTabunbHoe MHTepHeT-
coeanHeHne. 2% CcTyaeHToB npeanodnm 6bl obwatbca nNpyv  MNOMOLLM
MeCCEHAXEPOB, a He B Zoom.

Ob6cyxaeHune

AHann3 MNOoAYyYeHHbIX pPe3yNbTaToB MNO3BOAMA BbIABUTb PAL,  YCA0BWUM

OpraHn3aunint MeXKyabTYyPHbIX OH/'Ial\/'IH-N\epOI"IpMFITl/IlZ Ha MHOCTPAHHOM A3blIKE,
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obycnosnmsatowmx nx 3GGeKTUBHOCTb M YCMNELWHOCTb. bblN0 yCTaHOBAEHO, YTO
KAtoyeBbIM  GaKTOPOM, ONpeaensAtolnM  PEYEMbICIUTENbHYD  aKTUBHOCTb
CTYAEHTOB M UMX TOTOBHOCTb K MEXKYAbTypHOMY OOLWEHUIO, ABAseTCA
BO3MOMKHOCTb B3aMMOENCTBUA C HOCUTENAMM A3bIKa N MPUMEHEHUA A3bIKOBbIX
YMEHWI M HaBbIKOB B CUTYaLMAX peasibHOro obuleHns. lJaHHble BbIBOAbl HAX0AAT
noATBep:KAeHMe 1 B paboTax APYrnx MccaenoBaTenei, yTBep:KAaloWmx, 4YTo
3aHATUA C HOCUTENAMM A3blKA NO3BONAIOT NPEOA0NETb NCUXOIOrMYEcKMiM bapbep
M COCTaBUTb CBOE MHeHMe 06 n3ydaemoi KynbType (FaHunHa, ybuHunHa, KapyaHa,
2020).

BaXKHbIM MapameTpom TaKxe sBaseTca obecrnedyeHue BbICOKOM CTeneHu
BOB/IEYEHHOCTU CTYAEHTOB B TMPOLLECC MENKKYAbTYPHOM KOMMYHMKaALUMKU C
HOCUTENAMM A3blKa. [loNydYeHHble HamMM [aHHble COrNacytoTcd C MHEHMEM
®epnoposoir  0.B., KoTOopaa ycCTaHOBMAAQ, 4YTO [/NaBHad MOTMBMPYHOLLAA
COCTaBMAIOLWIAA OHNANH-OOYYEeHUA — 3TO KOMMYHMKALMA MeXay BCeMMU
yYaCTHMKAMM  Mpouecca,  3HAYMMOCTb  BbIMOJHAEMbIX  AENCTBUA U
OTBETCTBEHHOCTb 3a NOAy4YeHHble pe3yanbTaTbl (Pepoposa, 2018).

K. XeHpwu, J1. XansepcoH un Y. pam (Henrie, Halverson, Graham, 2015)
NPeacTaBNAlT  TPU  U3MEpPEeHMA CTeneHW BOBMIEYEHHOCTM CTYAEeHTOB B
obpasoBaTenbHyl0 AeATenbHOCTb: 1) KOTHUTMBHOE, dOKycupylolleeca Ha
HeHabntogaeMoM NoBeaeHUN, CAMOMNO3HAHNUM U METAKOTHUTUBHOM MOBEAEHWNM;
2) aMoUMOHaNbHOe, BKAtoYatollee B cebs 4YyBCTBA WM COLMA/bHbIE CBA3N C
npenogaBaTenem M APYrMMW CTyAeHTamu; 3) noBedgHYecKoe, M3MepAtoLlee
Habnlogaemble AeNCTBMA, TakKMe KaK MNOoCelaemocTb, aKTMBHOE y4acTue U
pelweHne 3aday. ITM acnekTbl HaxXxoAAT OTPaXEeHMe B Tex peKomeHaaumsax,
KOTOpble oOnpallMBaemble [OanM B KAYecTBe «TOYEK pocTa», OTMETUB
HeobXoAMMOCTb B3aMMOAENCTBMA He TONbKO BHYTPW KOMAHZ, HO U Mexay

KOMaHOdamMn, Halnvyune MCUXONIOTMYECKOM TOTOBHOCTM BCEX Y4aCTHMKOB K

https://fler.press/



Focus on Language Education and Research 53
2023, Vol. 4, No 1 ISSN 2686-7516 (Online)

MO3HAHMIO W PaCLUMPEHUIO TPaHWUL, CBOEr0 MWPOBO33PEHMA, a TaKXKe
OTBETCTBEHHOE OTHOLIEHWE K BbINMOJHEHMIO 334aHWIA.

BaXHO OTMETUTb, YTO ANA aMEePUMKAHCKMX CTYAEHTOB y4yacTve B AaHHOM
MPOeKTe NPOXOANA0 B pamMKax y4ebHOro Kypca; Mo MTOraM ero NpoxXoXxAeHWA OHM
NONy4ann OUEeHKy. 1A POCCUMCKMX Ke CTyAEeHTOB 3TO 6bl10 AONOJAHUTENBHOM
BHEAayaMTOPHOM  y4yebHOW  [AeATEe/bHOCTbK, KOTOPOM  OHW  3aHMMANUCH
N06POBONBHO M He NoayYann GopmanbHbIX OLLEHOK. Kpome Toro, n3-3a pasHuupl
NO BPEMEHMN HEKOTOPbIM POCCUMCKMM YHaCTHUKAM NMPUXOAMNNOCH YYUTLCA B O4YEHD
nosaHee Bpems. TemM He MeHee, BCE OHW MPOLWAM AAHHbIM KypC A0 KOHLa,
BbIMOHWB BCe Tpebyemble MPOMEXKYTOUHbIE M UTOroBOE 3aZaHnA. [laHHble GaKTbl
MOryT CBWAETENbCTBOBAaTb O BbICOKOW CTEMEHM BOBMEYEHHOCTU W BbICOKOM
YPOBHE MOTMBALMN POCCUNCKNX CTYAEHTOB.

B xo4e OCyULLeCTBNEHMA MENKKYNbTYPHOM KOMMYHMKALMKU C HOCUTENAMM
A3blKa Y4aCTHMKAM npoekTa M3 PD yaanocb He TONbKO PaclMpUTb KPyrosop u
y3HaTb MHOIO HOBOro 06 aMepMKaHCKMX CBEPCTHMKAX, HO U IyHe NO3HaTb CBOHO
COOCTBEHHYKD  KynbTypy, 0OpaTMB BHWMaHWME Ha 0COBEHHOCTM CBOEro
HaLMOHANbHOIO MeHTanTeTa, COOPMMPOBAHHOTO B MHbIX YCAOBUAX U NPU APYTUX
NCTOPMYECKMX, reorpadmyeckmx U coLmanbHO-3KOHOMMYECKMX 0BCTOATENBCTBAX.
MpeofoneHne CTEPeOoTUMHOIO MbIWIEHUA, NEPEXMBAHME MONOKUTENbHOM
SMOUMWN YAMBAEHMUA, 3apoXKaeHMe NtobOoNbITCTBA M POCT 3aMHTEPECOBAaHHOCTH
onpeaenaT NO3UTUBHYIKO PO/b MEXKKY/IbTYPHON KOMMYHMKALMKU C HOCUTENAMM
A3blKa B MOBbIWEHUN MOTMBALMM K M3YYEHUIO MHOCTPAHHOTO A3blKa. B pamKkax
NPOBEAEHHOr0  MCCNeAoBaHMA  MONOXKMTENbHbIN  3bbeKT  Bbipasuaca B
$OPMMPOBAHMM CAMOOLIEHKM CO 3HAKOM «TMJIHOCY» YYACTHUKOB MEMKKY/IbTYPHOrO
npoekta B UenoM. CpeaM KayecTB, XapaKTEPM3YIOWMX POCCUMCKMX U

dMEPUKAHCKMX CTYAEHTOB, Ha3biBa/IMCb OTKPbLITOCTb, UENEYCTPEMAEHHOCTD,
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beccTpalive, KpeaTMBHOCTb, PELNTENbHOCTb, BEXAMBOCTb, HAAEXKHOCTb,
ANCLUMNANHUPOBAHHOCTb, APY*Kentobue n npoyne.

foBopa 06 yCcnoBMAX  YCMELWHOM  OpraHM3auum  MeXKKy/abTypHOM
KOMMYHMKaLMmM B UMdpPOoBOM cpeae, cneayeT OTMETUTb, YTO PO/b NpenoaaBaTensa
ABNAETCA  OCHOBOMOAMAralolWen B  CTUMYAMPOBAHMM  BOBAEYEHMA B
MeXHaunoHanbHoe obluleHne Ha  OHAalH-naaTdopmax. [Mommmo  3TOro,
0byYatoWMMCA BaXKHa MOAAEP)KKA APYrUX CTYAEeHTOB M MOHMMaHWe TOro, 4To
OCBaMBaEMbI KypC ABNSAETCA CPeACTBOM AOCTUMKEHUA ONpeaeneHHOoM uenn. 3T1o
[AeT HamM OCHOBAHMWE BbIAE/NNTb TaKOe YC/N0BME YCMELWHOCTN MEXKKYAbTYPHOrO
MpoOeKTa Kak obecnevyeHne B3aMMOAENCTBMA BCEX YHACTHWUKOB, peannsyemoe C
NOMOLLbIO  KOMaHAHbIX dopmMaToB pPaboTbl Kak B CUHXPOHHOM, TaK M B
ACUHXPOHHOM pPeXKMMaX.

Y4yeT NoTeHUMaNbHbIX MHTEPECOB CTYAEHTOB TaK)Ke OKa3blBaeT BAMAHME Ha
MX BKKOYEHHOCTb B ObOCYXAEHWE W KOMMYHMKATMBHYIO BOBAEYEHHOCTb B
undposon cpeae. B coBpemeHHOM 06pa3oBaTenbHOM CMCTEME PO/b CTYAEHTOB B
y4yebHOM npolecce cTaHoBUTCA Honee akKTMBHOW. CTyAEHTOUEHTPMPOBAHHOE
obyyeHne N0O3BONAET pPa3BMBATb He TONbKO  KOMMETEeHUMM MO WX
obpa3oBaTenbHbIM MNPOrpammam, HO M NNYHOCTHbIE KayecTBa, MATKUE HaBbIKM.
BbinONHEHME  AOCTMXKMMbIX 33434, MaKCUMManAbHO  MNPUOAMMKEHHbIX K
PEAMCTUYHBIM YCNOBMAM, CnocobcTByeT POPMMPOBAHMIO KOMMYHUKATUBHOM
KOMMNeTeHUMM, MNOBbIWEHWIO yBepeHHOCTM B cebe M yAOBNETBOPEHHOCTM OT
0byyeHun (KocmayeBa, KopoBsyLuknHa, 2011).

Pe3ynbTaTbl aHKETMPOBAHMA MNOATBEPAMIN HEODXOAMMOCTb BAAAEHMA
CTYAEHTAaMM MHOCTPAHHbIM A3bIKOM Ha KOMMYHMUKATMBHO-A0CTaTOYHOM YPOBHE.
[MOCKONbKY A3bIKOBOW Oapbep onpeaensaeTca MNCUXOIOTMYECKOM YCTaHOBKOM
4e/NioBEeKa, OCHOBAHHOM HA HW3KOM CAaMOOLEHKE CBOMX 3HAHMN WU

I'IperIHTCTByI-OLLI,el\/'l y4aCT1tO B KOMMYHWMKATMBHbLIX aKTaX Ha MHOCTPaHHOM A3blKE
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(KoxkemsarkmHa, KonecHuk, Kptoukosa, 2006), BraaeHMe A3bIKOM Ha YPOBHE Bbllle
A2 (no wkane CEFR) cHMKaeT pUCK KOMMYHWKATMBHOTO Gapbepa M NoBbllLAeT
CTeneHb BOB/NEYEHHOCTM CTYAEHTOB B MHOA3bIYHOE 0bUleHMe. Takum 0bpasom,
ON5 yCNewHOoM OpraHmM3aLmMm MeXKyIbTYPHOM KOMMYHMKaLMK B LMPPOBOM cpeae
npenoaaBaTento caedyeT y4MTbiBaTb 3TOT GAKTOP M, COMNACHO MOYYEHHBbIM
NAaHHbIM, N03ab0TUTLCA O NPOBEAEHMN AOMNONHUTENBHbIX A3bIKOBbLIX 3aHATMIA. B
xo4e npeaBapuTeNibHbIX BCTPEY CTOUT cAenaTb OCODObIM aKLEHT Ha LEenax u
3a4a@4ax npoekTa, pas3bope TUNMYHbLIX OWKMOOK, 06A3aHHOCTAX Y4YACTHMKOB,
KYNbTYPHbIX Pa3IMYMAX M BA)KHOCTWM MNPOEKTa ANA Pa3BUTUA  A3bIKOBbIX,
NpodeCcCMoHaNbHbIX N YHUBEPCAbHbIX HABbIKOB.

MOMMMO YKa3aHHbIX YCNOBUI ANA OHAANH-KOMMYHUKALMM HEMANOBAXKHOE
3HaYeHMEe MMEKT OpPraHM3aUMOHHblE YCA0BWMA, CBA3aHHble C TPAMOTHbIM
BbIOOpPOM UMPPOBbLIX NNATGOPM, CEPBMCOB N MHCTPYMEHTOB, obecneymBaroLmx
Kak MHOOPMALMOHHYIO MOAAEPKKY, TaK M KOMPOPTHYHD KOMMYHMKATUBHYHO
NAOWAAKY [O18 MEXKYyNbTypHOro B3ammogencTema. [laHHoOe wuccnenoBaHume
MOKa3a/s0 BbICOKM MOTeHUMan WMHTepakTMBHOW Aocku Padlet Kak cpeactsa
OpraHM3aumMm COBMECTHOW paboTbl, pedseKkcnmn, MO3roBbiX LITypMOB, cbopa
nHGopMaLUMn, 0bCyKAEHNA PA3NTNYHbBIX BOMPOCOB U T.A4.

3aKno4eHune

B AgaHHOM MCCNefoBaHMM PACCMOTPEH BOMPOC O K/KOYEBOW pPOAU
MEXKYNbTYPHON KOMMYHMKaLMM C HOCUTENAMM A3bIKa KaK CpeacTBa MOBbIWEHMA
MOTMBALMN K MU3YHEHMIO aHITMMNCKOTO A3blKa CTYAEHTaMM POCCUMCKMX BY30B U
ycnosmax ee adpPeKTUBHOCTM MU YCMNEeLWHOM opraHm3aumm B UMdpoBOM cpeae.
MpeacrtaBneHbl  pe3ynbTaTbl  OHAAWH-aHKeTMpoBaHMA (38 pecnoHAeHTOB),
NpoBeAeHHOro N0 OKOHYAHUKU MeXXayHapoaHoro npoekta EDGE. Bo3amoXKHOCTb
NPAKTMYEeCKOro  MPMMEHEHMA  HaBblKOB WM YMEHWW,  Npeoao/eHune

NCNXONOTrM4eCcKoro 6apbepa, BbICOKaA CTeneHb BOB/N1E€4YEHHOCTU B
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MO3HaBaTe/ibHbIA ~ Mpouecc, NpeoAoseHne  CTePEOTMMHOMO  MblLLAEHWS,
pacliMpeHne Kpyrosopa, NONOMKUTENbHblE 3IMOLMOHA/NbHbIE PeakuuM B Xoae
NONYYEHMA ONbITAa MENKKYAbTYPHOTO B3aMMOAEMNCTBMA C HOCUTENAMWM A3blKa
CNOCOBCTBYIOT POCTYy 3aMHTEPECOBAHHOCTM W CTUMY/IMPOBAHUIO  KenaHuA
NaNbHENLero COBEPLIEHCTBOBAHNA MEKKYIbTYPHOM KOMNETEHLMN.

[aHHble nccnefoBaHWA MOCAYKMUAM TaKKe OCHOBOWM BblAeNEHNSA YCNOBUM
YCMEeWHOCTM MeKAyHapoAHbIX NpPoeKkToB B uUMdpoBon cpeae. [Tommmo
BO3MOMHOCTU aKTUMBHOIO OOLIEHWS C  HOCUTENSMM  A3blKa MOBbILLEHUIO
MOTMBALIMN K M3YYEHUIO WMHOCTPAHHOrO A3blka cnocobcTByeT obecneyeHume
B3aMMO/ENCTBMA BCEX YYACTHMKOB OHAMH, COOTBETCTBME TEMATMKM MPOEKTA
noTeHUMaNAbHbIM  WMHTEpecam  CTyAeHTOB,  BAadeHue  obyyatowmmumcs
MHOCTPaAHHbIM A3bIKOM Ha KOMMYHWKATMBHO-A0CTAaTOYHOM YPOBHE, OpraHmM3aums
npeaBapuTeIbHOM NOATOTOBKM CTYAEHTOB K 3QPEKTMBHOMY Y4aACTUIO B OHAMH-
NPOEKTe, NPOAYMAHHbIM NoADBOP KOMPOPTHbLIX NAATHPOPM N MHCTPYMEHTOB A5
NPaBUbHOM OpPraHM3aLUMmM MEXKYNbTYPHOro B3aMMOAENCTBMA.

B LLesiom, npeacTaBaeHHble B nccnefoBaHWM  TEOPETMKO-
METOA0N0rMYEeCKNe N NPUKAAAHbIE aCMEKTbl YCIOBUIA YCNEWHOCTU OpraHn3aumm
PA3BUTMA MEXKKYbTYPHOM KOMMNETeHUMN CTyAEeHTOB MOCPeaACTBOM OHAAMH-
MHCTPYMEHTOB MOTryT ObiTb MCMNO/b30BaHbl MPK GOPMMPOBAHUM A3bIKOBOM

MEXKKY/IbTYPHOM Ccpebl B Pa3inUHbIX popmaTax LMPpoBOA KOMMYHUKALMN.
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Abstract. The paper is devoted to organizing intercultural communication experiences
via the Internet. The study is relevant due to the contradiction in teaching a foreign language
between the need to use intercultural communication skills in natural conditions and the lack
of a language environment. This study aims to identify the requirements for organizing
intercultural online projects effectively and to determine the role of intercultural
communication with native speakers in increasing the motivation for learning English among
students of Russian universities. The experience of an academic project conducted within the
framework of the international virtual project-oriented exchanges program Experiential Digital
Global Engagement (hereinafter EDGE) is presented. The empirical materials of the study
included the data from an online survey conducted during the final stage of the project. The
information obtained was processed using qualitative and quantitative methods, including
descriptive statistics and content analysis. A comparative study of the data revealed a positive
correlation between students” motivation and the ability to apply foreign language
communication skills in genuine intercultural communication with native speakers. The
research results showed that the necessary conditions for the success of intercultural online
communication are the participation of native speakers, a high degree of student involvement,
the interaction of all project participants, the correspondence of the project topic to the
potential interests of the participants, students’ knowledge of a foreign language at a
communicatively sufficient level, overcoming stereotypical thinking, positive emotions, and a
competent choice of digital tools, platforms and services. These parameters, as well as the
theoretical, methodological and applied aspects presented in the study, can be used in forming
a linguistic, intercultural environment in various types of digital communication.

Keywords: intercultural communication, online communication, motivation, learning a foreign
language, EFL, online project, digital environment, communication with native speakers,
intercultural professional communicative competence, group work.
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Abstract. Visualization is a powerful tool that can be used in foreign language
classroom. According to the foreign language education practice and traditions in
Russia, the principle of visibility has always been one of the fundamental principles
of teaching. The use of visibility is appropriate for all stages of training, and the
scope of its application is constantly expanding. It can act as an intermediary for
explaining new material or its presenting in a compact and easy-to-perceive way.
Specialists as well as foreign language teachers agree on the benefits of visuals to
affect learners on a cognitive level and stimulate imagination, therefore, enabling
users to process the information faster and retain it better. In the present paper
the main studies in the field of visualization and picture superiority effect in
pedagogy, psychology and methodology of teaching foreign languages are
observed, for instance, the works of J. Piaget, L. Standing, R. Meyer, E. Makarova.
It is highlighted that the use of visual aids in foreign language teaching is extremely
important, however it still remains unclear what skills should a teacher possess in
order to visualize material efficiently, and how to develop these skills within the
framework of the foreign language teacher professional and communicative
competence. Thus, an attempt is made to distinguish the key skills of visualization
of language material according to the updated version of the Common European
Framework of Reference for Languages (CEFR) in 2018. Finally, the experience of
an experimental work (workshops) is presented. The workshops were attended by
3rd year Bachelor students and 1st year Master students of the Faculty of Foreign
Languages and Area Studies at Moscow State University. During each workshop
session the main qualities of an efficient multimedia educational presentation were
shown and various interactive activities were done. After each session students had
to make their own presentations that were assessed according to the criteria given
in the table in present paper. Finally, the effectiveness of an experimental work is
evaluated and prospects for future research are given.

Keywords: CEFR, competence approach, ICT competence, mediative skills, methods
of teaching a foreign language, linguodidactics, visualization, visual aids in teaching,
multimedia presentation, professional and communicative competence of a
teacher.
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Introduction

Recently, the world is constantly being "visualized": the volume of
transmitted information is growing, and, consequently, the ways of its
transmission are also changing. The era of mass visual culture leaves its mark on
the teaching of foreign languages. So, a good teacher of foreign languages should
be able to visualize and communicate educational information for its effective
perception by students.

The relevance of the given article is due to the significant spread of the use
of visual means in foreign language classes. The use of visualization and, in
particular, multimedia presentation in the classroom is formulated as a
requirement for the teacher in the framework of general education. At the same
time, there is some unsystematic use of them in the learning process, which may
be due to insufficient formation of visualization skills among teachers of a foreign
language.

Multimedia presentation is a learning tool that allows to combine visual and
textual componentsin aform convenient for visual perception, as well as combine
with other learning tools: audio, video, gamification, interactive exercises.
According to the Cambridge TKT glossary of English language teaching (ELT) visual
aid is defined as «a picture, a diagram or anything else the learners can look at
which can help teachers illustrate form or meaning». Multimedia PowerPoint
presentation or its analogues (Google Slides, Keynote, Prezi, Aha Slides, Canva
etc.) are one of the most commonly used visual aids. If we consider whiteboards,

they can also be helpful in order to explain a sequence of ideas or a complex
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terminology. Handouts are useful for providing information which is too detailed
for a slide.

The need to use visual means in teaching foreign languages has been
proved in various studies so far. John Amos Comenius also wrote about the so-
called «golden rule of didactics", postulating the importance of influencing
different sensory organs in learning: "The beginning of cognition is in sensations,
and there is nothing in the mind that would not have been in sensations before".
Therefore, in the learning process all sensory organs of the pupil must be
involved. Subsequently, other scientists, for example, |.G. Pestalozzi, A. Disterveg,
K.D. Ushinsky, highlighted the principle given by John Amos Comenius, for
example, demonstration to students of a sample of a thing, a layout or an image,
demonstration of the rules of the subjects studied on the walls of the classroom:
conjugations of verbs and declensions, the contents of books, moral sayings. And
in the middle of the XX century, in connection with the widespread spread of mass
visual culture in the USA, the concept of visual literacy in education (visual
literacy) arose, the founder of which, J. Debes, postulated the importance of
visual cognition in learning. According to the visual literacy theory, visual material
is unigue in its cognitive potential and the multilevel nature of the encoded
information. Since then, the concept of visualization was identified. As opposed
to the previous studies, visualization since then has been associated with deeper
cognitive processes of perception and deployment of the image. "Visualization is
the folding of mental contents into a visual image. Being perceived, the image can
be deployed and serve as a support for adequate mental and practical actions".

Furthermore, the usefulness of visualization correlates with the views of J.
Piaget, who identified four stages of information perception in the intellectual

development of a child:
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1. Sensory-motor (perception of information through the senses and
signal transmission from the sensory system to the central parts of the brain);

2. Symbolic (processing of information in the mechanisms of the
acceptor of the result of actions and its transformation into symbols (thought
forms) reflecting reality in consciousness);

3. Logical (processing of incoming information, comparison of the
formed mental image with the existing experience);

4. Linguistic (naming of an object, object, phenomenon at the moment
of its realization and its further use in speech-thinking activity, speech production)
(Piaget, 1969).

Thus, the sensory-motor stage is the primary link in the process of
cognition, since it is with sensory perception that the intellectual process of the
child begins. However, this stage is not given due attention in foreign language
education. For example, in traditional textbooks on a foreign language, the
educational material is presented in the form of a text with illustrations (referring
to the symbolic stage). Thus, if a teacher uses only a textbook in a foreign
language lesson, he ignores the sensory-motor element of cognition which is
physiologically important according to J. Piaget.

Secondly, visualization is an effective tool that activates the cognitive
activity of students through direct influence on the visual channel of perception.
Vision works faster than other senses, for instance, hearing. The speed of
processing conscious information by the visual channel is estimated at 40 bits/sec,
and by the auditory channel — 30 bits/sec, therefore, a person reads faster than
he listens. And the speed of unconscious information processing is estimated at
about 10,000 kbit/s for the visual channel, and 1,000 kbit/s for the auditory

channel (Zimmerman, 1989). Therefore, for example, a person reacts much faster
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and more emotionally to a picture depicting a snake than to the word "snake"
heard.

In this regard, in psychology there is such a thing as the picture superiority
effect, the essence of which boils down to the fact that images are remembered
more likely than words (Stenberg, 2006). This fact has been confirmed by some
studies, for example, experiments on the recognition of 2500 and 10000 images
(Standing, 1970, 1973). First, the participants were consistently shown images on
slides, and then their memorability was tested by showing slides with different
pairs of pictures. Testing in the experiment to recognize 2500 images was more
difficult, because it was conducted three days after the experiment, and pictures
of the same subject were shown, for example, banknotes of different
denominations. As a result, the participants recalled about 90% of the images
they saw. And in the experiment on the recognition of 10,000 images, the
recognition rate was 80%. The results of the experiment demonstrate a unique
human ability to memorize images (images).

According to E.A. Makarova, information presented in the form of a visual
image is remembered better, since the image is internalized by a person,
endowed with personal meaning, accompanied by emotions and experiences.
E.A. Makarova defines visualization as "introjection of semantic images into the
mental space of the personality”, in other words, it is an unconscious process of
including the image in the picture of the human world (Makarova, 2010).

The use of visualization allows you to "crystallize" information, highlighting
the most important thing, and present it in a compressed form. "An effective way
of processing and composing information is its compression, that is, presentation
in a compact, user-friendly form, which is provided by the visualization technology
of educational material" (Lavrentiev, 2002). As a result, the teacher can

significantly save time on explaining new material. In addition, visualization makes
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it possible to form strong associative links between parts of the educational
material (Polyakova, 2012).

Finally, the use of visualization contributes to the creation of a comfortable
educational environment. According to psychologists, when perceiving symbols,
the psychological burden on the student is lower than when reading words and
syllables (Blake, 2004).

Nowadays, the use of visual tools is considered necessary due to the
growing use of new technologies in teaching and the formation of a
fundamentally new digital educational environment. Thus, a modern teacher has
to master a wide range of modern technologies for their further introduction into
the learning process and the development of professional competence in the field
of working with digital devices and pedagogical technologies. This requirement is
formulated within the framework of the UNESCO Recommendations "The
Structure of ICT competence of teachers", on the basis of which the Russian
requirements of the professional standard of a teacher (2013) have been
developed. Today, in the context of the introduction of a new generation of the
Federal State Educational Standard and the implementation of the program
"Strategy for the Development of the Information Society in the Russian
Federation for 2017 - 2030", the purpose of which is to create conditions for the
formation of a knowledge society in the Russian Federation, the trends towards
the development of digitalization of education are intensifying.

The concept of communicative competence, according to the Common
European Competences of Foreign Language Proficiency (CEFR), is much broader
than linguistic, and implies not only language proficiency, but also its appropriate
application in a particular communicative situation, knowledge of the context and
tasks of communication, taking into account the socio-cultural characteristics of

the participants of the communicative act. Communicative competence should
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be well developed in a modern teacher, since it depends on the effectiveness of
communication with students, a comfortable psychological situation in the
classroom, timely solution of problems and conflict situations, which in turn
contributes to high-quality and favorable educational interaction. However,
nowadays a certain inconsistency can be observed in the use of evaluation tools
to control the formation of professional and communicative competence of a
teacher. A.A. Korenev, investigating the problem of development and evaluation
of the formation of professional and communicative competence of foreign
language teachers, points out the lack of a universal model of language use by
teachers in a professional environment. This could be the reason why there is no
clear understanding of what level of language a foreign language teacher should
possess, and what skills are required for efficient classroom communication.
Thus, there is still no universal model of professional and communicative skills for
foreign language teachers (Korenev, 2016). While working on a MA paper we have
decided to find a place for visualization skills within the framework of a
professional and communicative competence of a foreign language teacher.
Analyzing the updated version of CEFR (2018) we have come to a
conclusion that visualization of linguistic material is most likely related to
mediation skills, since visualization, as it can be seen from the definition, is the
result of rethinking textual information and presenting it in a form convenient for
visual perception. Therefore, the teacher should be able to effectively process
and present the text on a multimedia slide and can «interpret and reliably
describe (in a foreign language) detailed information contained in complex
diagrams, graphs and other visual forms (with text in the native language) on
topics of interest» (CEFR, 2018, 2020). Accordingly, the mediative skills of working
with the text include the interpretation of diagrams, graphs and other visualized

information, the skills of paraphrasing the text, changing the style and level of
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complexity of the language depending on the needs of the interlocutor or
audience, explanations through examples, generalizations, etc., summarizing,
simplifying, analyzing, synthesizing, compressing and structuring the text, taking
notes, translation and interpretation of textual information. These skills are also
necessary for the effective presentation of information on the slides of an
educational presentation.

To conclude, we have made an attempt to distinguish different types of
skills necessary for a multimedia presentation design. In the most general sense,
we can mention the following skills:

1) Reception (Working with the educational text: determining the
information value of the source, analytical understanding of its structure);

2) Mediation (compression and structuring of material, delivering it in
the most comprehensible way, use of images, diagrams, graphs and other visuals,
text adaptation, use of keywords and highlighting the most important ones).

In the future, we consider it necessary to create a more detailed taxonomy
of visualization skills for different educational purposes, age groups and levels.

Materials and Methods

For the given study several materials and research methods were used.
First, the theoretical analysis of different foreign and domestic researchers was
done, such as, Zh. Piaget, J.A.Comenius, |.G. Pestalozzi, R. Arnheim, R. Meyer, A.
Paivio, S. Blake, S. Pape, M. Choshanov, J. Schweller, P. Chandler, J. Richards) and
domestic (E.G. Asimov and A.N. Shchukin, K.D. Ushinsky, A.A. Korenev, E.A.
Makarova, G.A. Nikitina, I.N. Kovalenko, G.K. Selevko, S.V. Titova). Also, normative
legal documents were analyzed in order to define specific visualization skills
within the professional and communicative competence of the foreign language
teacher. The documents are the following: the European Competence of Foreign

Language Proficiency (CEFR), the Structure of ICT competence of teachers.
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UNESCO Recommendations (2018), Professional standard of a teacher (2013).
Thereafter, a series of communicative tasks aimed at developing visualization
skills among students of linguodidactic specialties were designed. They were
included in the course «Productive skills of visualization and presentation for
future language teachers» in Google Sites (URL: https://sites.google.com/view/
presentation-skills-teaching/main-page). The tasks included working on platforms
Google Slides, TED Ed, Canva, Prezi, Piktochart, Genially, Mentimeter, Nearpod,
Powtoon, Padlet, as well as formative and final assessment and criteria. Finally,
some of the tasks were tested in the format of workshops. The workshops were
attended by eleven 3rd year Bachelor students and seven 1st year Master
students of the Faculty of Foreign Languages and Area Studies at Moscow State
University. All the students were studying Linguistics and methodology of
language teaching and their first foreign language was English.

Initially, we assumed that the workshop session would have no effect on
the results of assessment of students’” multimedia presentations.

Results

In May, 2022 the experimental work was carried out so as to prove or
disprove the initial hypothesis. It was assumed that the conducted workshops
would not affect the results of the evaluation of the multimedia presentation
created by students as part of their independent work.

One workshop was designed for 60 minutes. In the theoretical block of each
session, the features of the educational multimedia presentation were discussed
at three stages of work: selection of material, processing, presentation of the
audience, as well as the basic principles of slide design in accordance with R.
Mayer’s "Cognitive Theory of Multimedia Learning" and "Universal Principles of
Design" by W. Lidwell, K. Holden and J. Butler. The principles included the

following: the rule "1 idea - 1 slide", the hierarchy of text on the slide, the use of
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abbreviations and keywords, uniformity of design style, fonts, colors, ways to
highlight the key information, the use of various types of visualization, types of
illustrations (photo and icon) and various situations of their application, various
online services for creating multimedia presentations, their advantages and
disadvantages (Mayer, 2005; Lidwell, Holden, Butler, 2010).

In the practical block of the workshop, training tasks were suggested on the
Padlet and Google Slides platforms. Right before the workshop, the students sent
their multimedia presentations on a free topic in English in PowerPoint format.
As an independent practice after the workshop, students had to create an
educational multimedia presentation with an explanation of one of the following

grammatical topics:

. Present Simple and Present Continuous

. Past Simple and Past Continuous

. Present Perfect Simple and Present Perfect Continuous
. Past Simple and Present Perfect

. Different ways to express future

. Types of conditionals.

The presentation requirements were as follows: it had to contain on
average 5-10 slides and two blocks. The first one with explanations of the
difference between grammatical tenses / types of conditional mood, and the
second one with interactive drilling activities.

All the participants had to send the presentations which were subsequently

evaluated according to the following criteria and evaluation scales (Table 1):
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Table 1. Criteria and evaluation scales for multimedia presentations

1) Task solution

3 points: the
communicative task
is solved: the topic is
fully disclosed, the
presentation includes
the required number
of slides and two
blocks: theoretical
and practical.

2) Content

3 points: a lot of
interesting material,
an original approach
to explaining the
topic. Clear
grammatical rules
and usage examples
are given. Practical
tasks effectively
complement the
theoretical block. The
content of the
presentation meets
the specified target
audience.

2 points: the 1 point: the
communicative task communicative task
is partially solved: is partially solved:
theoretical and the topic is not
practical blocks are sufficiently

present, but the disclosed and there
topic is not is no practical or
sufficiently theoretical block.
explained.

2 points: 1 point: the content
grammatical rules of the presentation
and examples to partly does not
them are clearly correspond to the
presented, but there = stated topic or the
is no independence target audience not
in the disclosure of specified.

the topic, or the
content of the
presentation does
not fully meet the
specified target
audience, or
practical tasks do
not fully
complement the
theoretical block.

0 points: the
communicative
task is not
solved: the task
is not
completed.

0 points: the
content of the
presentation
does not
correspond to
the stated topic.

3) Structure

2 points: the presentation 1 point: the basic structure 0 points: there is no logic
structure is clearly and of the presentation is for submitting
consistently observed. The partially reflected, but the information.

information is logical and

consistent. All logical
connections between

components are present.

logic of presentation is
broken.

4) Principle «1 idea - 1 slide»

1 point: yes

0 points: no
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5) Design

3 points: the slides
are stylistically
uniform. The fonts,
backgrounds, colors
and special effects
used are
appropriate and
effectively
complement the
information without
distorting its
perception.

2 points: acceptable
enough, but there
are some
shortcomings in the
design (poor choice
of background, font,
colors and special
effects), which
sometimes distorts
perception.

6) Number of words per slide

1 point: acceptable (6x6 rule), the slides are

concise.

7) Hierarchy of the text on the slide

1 point: the text is easy to read due to the
logical arrangement of the text on the slide.

8) Highlighting key information

2 points: the key

information is highlighted

uniformly and logically: one
selection option is selected,
for example, highlighting in

1 point: the key information
is highlighted, but several
highlighting options are
selected, which makes the
text less readable.

color, bold or large element

size

9) Use of keywords, abbreviations

2 points: yes, the text has
been reworked into an

adequate form for
perception.

shortened.

1 point: the text is not
always reworked and

1 point: the design
distracts from the
content: there are
too many colors,
fonts and graphics,
which makes it
difficult to perceive
the information.

0 points: the
design was done
carelessly,
carelessly, a large
number of
violations in the
design, adequate
perception of
information is
very difficult.

0 points: not acceptable, slides are

overloaded with text.

0 points: not observed, which makes it
difficult to perceive the text.

0 points: key information
is not highlighted.

0 points: no, the text has
not been revised or

shortened.

10) Visuals (pictures, icons, photos, graphs, diagrams):

2 points: meaningful

visualization is used and
effectively complements the

information.

1 point: visualization is
used, but it does not always
make any sense.

0 points: visualization is
not used.
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11) The quality of the visuals used:

2 points: the quality is 1 point: there are some 0 points: visualization
good, there are no distortions/watermarks/pix  quality leaves much to be
pixels/watermarks/image els. desired / no visualization.
distortions.

12) Creative, original approach to the implementation of the presentation

1 point: yes, the explanation of the topic is 0 points: no original approach
original

13) Language (grammar, spelling, vocabulary)

2 points: there are no 1 point: there are some 0 points: a lot of mistakes
mistakes (or only 1-2 small mistakes (3-4 small
mistakes) mistakes, or 1 serious

mistake that leads to
misunderstanding)
Total: 25 points = 100%
23-25 points: excellent:
19-22 points: good; 15-18 points: satisfactory
Less than 15 points: not acceptable.

After the evaluation of both presentations (before and after) the points
were compared.
A total of 17 student papers were received. The works were evaluated
according to the above criteria with detailed feedback given to all participants.
The evaluation results were as follows:
1) 11 students received an "excellent" grade (between 23 and 25 points).
2) 3 students received a "good" grade (between 19 and 22 points).
3) A'"satisfactory" grade was given to 3 students (between 15 and 18 points).
Two students out of seventeen received the maximum score for the
presentation. These presentations were marked by a high level of creativity and
quality of explanation of the material. The material was explained clearly and
consistently, good examples are given to illustrate the rules. The main ideas were
highlighted. The rule "1 idea - 1 slide" was observed and there were clear

transitions between slides, theory and practice. The text was reworked into an
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adequate form for visual perception. The design of the slides was uniform,
nothing distracts attention from the main content. Visual elements were used
according to the content. In one of the presentations, there was a video material
that encourages reflection on the topic of the lesson. Interactive tasks on
platforms are also designed to work out grammar rules https://learningapps.org
and https://wordwall.net.

In general, many works can be called high-quality and well-structured.
There are no text-overloaded slides or raw copied text in any presentation. In
terms of language, no more than two mistakes were made in all presentations,
except for some cases of typos.

Meanwhile, some of the students neglected the use of visualization or it
did not always deliver any meaning (for example, elements of slide decoration).
Sometimes, they used visuals of poor-quality images (visible distortions,
watermarks, pixels). In addition, in some presentations, key information was not
highlighted, or several highlighting options were selected (bold, Caps Lock or
italics), which made the text less readable. In two presentations, too small font
was selected (less than pt.18).

Eight works were compared with the materials that were sent before the
workshop. Positive trends were observed in all works except one (the result
remained unchanged). The feedback provided to the students included the
following points: the text on the slide was better hierarchized, shortened and
reworked into a form accessible to visual perception, a uniform way of
highlighting key information was used, the rule of 1 idea - 1 slide was observed,
there were clear transitions between slides. All in all, the workshop’s participants
started to pay more attention to the visual message provided by each slide. Some
participants used tables, diagrams and informative blocks to more effectively

represent the information, as it can be seen on the following slide (Fig. 1):
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Structure
1 If-clause, + main clause.
(condition) (result)
If I were you, I would talk to
him.
2 Main clause 4 if-clause.
(result) (condition)
I would talk to if I were you.

him

Fig. 1. Use of informative blocks to explain grammar rules

It was evident that some presentations had absorbed ideas from the book
«Presentation Zen» by G. Reynolds that were discussed within the workshop
(Reynolds G, 2011). The book postulates an idea that each slide must include an
empty space and thus, should be as simple as possible. It can be seen on the

following slide (Fig. 2):

I1I. The situation didn’t happen in the
past.

If I had invested my savings in the _
company, | would have made a fortune. )

I ——————————
Fig. 2. Use of empty space, visual elements and minimum of text on a slide

Some of the presentations included eliciting and guided discovery
techniques instead of a simple input. For example, a visual was given on a slide

followed by eliciting questions (Fig. 3).
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Can this woman become her friend? Is the situation real?

Is it about present?

If | was/were you, |
would apologise
to him.

Fig. 3. Use of eliciting questions and visuals on a slide.

All in all, in most works modular grids were used to arrange the elements (text
blocks, headlines and images) on a slide, based on rows and columns of a specified
size. Advantages of such a model were discussed within a workshop session, as it
is proved that grids can introduce order and harmony into the design space and
improves readability of a slide (Fig. 4). (Mayer, 2005; Lidwell, Holden, Butler,
2010).

Cognitive Theory of Multimedia Learning
R. Mayer et al. 2009

B

The Spatial The Signaling The Redundancy The Modality
Contiguity Principle Principle Principle
Principle
“People learn better “People learn better “People learn better "People learn more
when corresponding when cues that highlight from graphics and deeply from pictures
words and pictures are the organization of the narration than some and spoken words than
presented near each essential material are graphics, narration, from pictures and
other.” added.” and printed text.” printed words.”

Fig. 4. Use of modular grids on a slide.
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Discussion

As can be judged by the results, the workshops turned out to be quite
efficient for the target audience of future language teachers. They learned how
to structure information better on a slide and make it more comprehensible and,
thus, easier to remember. The students demonstrated their abilities to design
pedagogical presentations during the lesson (the task was to correct a poor slide)
and after the workshop as an independent work.

The given criteria was used to assess their presentations before and after
the workshop. The results were compared, and in the end it turned out that all
but one of the works showed a better result than before. Therefore, the
hypothesis put forward by us earlier was refuted.

We can see positive changes in the following aspects of slide design:

1) Structuring information on the slide: use of modular grids, graphs
and diagrams instead of continuous text, so as to make a slide more coherent and
structured.

2) The principle “1 idea - 1 slide” seemed to be present in all the
projects. Thus, presentations became much simpler and the idea much more
understandable. This correlates with the principles of “Presentation Zen” by Garr
Reynolds who gave a great source of inspiration for these workshops.

3) Use of visuals. It was noticed that students started to pay more
attention to the images they choose (an idea that visuals should provide an idea,
an element of sense, as not just a means of decoration).

4) Use of keywords and bold for highlighting information. The students
learned how to shorten long sentences and use bold as a highlighting technique

(instead of italics, underlining or CapsLock that make text less readable).
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Some of the remaining mistakes could be paid more attention to in the
future course testing. For instance, it could be recommended to improve the
following aspects:

1. Quality of visuals and copyright protection law. Unfortunately, in
quite a lot of presentations images of poor quality were used (pixels, watermarks,
trademarks or other signs). This indicates that students are not aware of copyright
rules or they are careless about the choice of images in their presentations.
However, this is very important, not only for law reasons, but also because this
shows how seriously a person treats their work. This is why it can be
recommended to choose images carefully (for instance, those that are not under
copyright or that are licensed for the relevant use or under creative common
licenses). In any case, the image source should be indicated.

2. In some presentations a small font (less than pt.18) was used. It is
recommended to take into account the classroom size and make a larger font (at
least pt.20).

3. Finally, students need to learn how to use colours and their
combinations in presentations. In some presentations insufficiently contrasting
color combinations were used: as a result, the text became less readable (for
example, light yellow and beige or brown, red and pink, grey and black). Also, it
would be advisable to distinguish a colour palette that can be used for
background, headings and main text, as well as for various purposes. Obviously,
the choice of colours that can be used for academic presentations is much more
restricted than that of educational ones.

Furthermore, it was observed that MA students coped better with the task
and provided better works than BA students in terms of pedagogical design. This
may be due to the fact that Master's students have more experience in creating

both academic and pedagogical presentations. They already had experience of
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participating in conferences, defended their bachelor's work, and also have more
experience in teaching. In addition, the presentation they created for the
workshop can be used in their teaching practice. That could be possibly the
reason why they treated the task more seriously, and thus, got better results.

However, due to the scarcity of time and resources, some limitations of the
study can be observed. First of all, this is due to the fact that a small number of
participants took part in the experiment (not all students submitted their work
before and after the workshop). It is also not possible to assert the unambiguous
effectiveness of the workshop due to the fact that one session was limited to 60
minutes, within which only the basics of information visualization were
considered, i.e. universal skills that students could already possess before the
workshop. Ideally, it would be possible to design a specification of the key
visualization skills of the material for different ages and levels of language
proficiency of students.

These limitations open up prospects for further research in this area. The
skills of technical design of visual and textual parts of a multimedia presentation
can be developed both within the framework of individual workshop sessions with
the performance of training tasks, and within the framework of a whole course
designed for one semester. An online course "Development of productive
professional and communicative skills of visualization and presentation of
material for foreign language classes (levels B2-C1)» created by the author of the
present paper is given in the Materials and Methods section.
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AHHOTaUMA. BM3yanmnsauma — 37O MOLLHbBIA MHCTPYMEHT, KOTOPbIA MOXET ObITb MCNONb30BaH
Ha 3aHATMAX MO WHOCTPAHHOMY A3blKy. COrnacHO npaKkTMKe W Tpaauumam obyyeHus
WHOCTPaHHbIM A3blkam B Poccuu, npuHUMN  HarnagHoCTM  Bceraa Obln ogHUM M3
OCHOBOMOMAraloWMX NPUHLMNOB NpenoaaBaHuna. Micnonb3oBaHWe HaArAA4HOCTM YMECTHO Ha
BCex 3Tanax obyyeHuda, n cdepa ee NPUMEHEHMA MOCTOAHHO paclumpaetca. OHa MOXKeT
BbICTYNaTb B Ka4yecTBe NocpeAHmnKa AnA 06bACHEHNA HOBOTO MaTepuana M ero NpeacTaBaeHuns
B KOMMAKTHOW W nerkon gna socnpuatua dopme. Cneumanunctbl, a TakkKe npenoaasBaTenu
MHOCTPaHHbIX A3bIKOB CXOAATCA BO MHEHWUM O NPeMMYyLLEeCTBaX BM3yasnbHbIX 3ddeKkToB ANd
BO3ENCTBMA HA YYALLMXCA HA KOTHUTUBHOM YPOBHE M CTUMY/IMPOBAHUA BOOOpaXKeHMA, YTo
No3BOIAET Noab3oBaTensm bbicTpee 0bpabaTbiBaTh MHGOPMALMIO U Nydlle ee 3aMOMMHaTb. B
HacTosALLEN CTaTbe PacCMATPUBAIOTCA OCHOBHblE MCCAenoBaHMA B 061acTU BM3yanmsaumm u
addeKTa npeBoCxoAcTBa M3006paxeHMa B MNeaarorMke, MNCUXOA0TMM U METoA0/10rMn
npenoaaBaHnsa MHOCTPAHHbIX A3bIKOB, Hanpumep, paboTsl K. Muaxke, P. Melepa, A. MalBuo,
b. UummepmaHa, E. MakapoBoi. [oad4epKMBaeTca, YTo UCMOAb30BaHNE HArAsAHbIX MOCOOU
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npyu oby4YeHMM MHOCTPAHHOMY A3bIKY YPE3BbIYAMHO BaXKHO, OAHAKO A0 CWUX MOP OCTaeTcs
HEACHbIM, KaKMMW  HaBblkamu  A0/MKeH 00nagaTb  yumTenb, 4Tobbl  3dPEKTUBHO
BM3ya/M3MpPOBaTb MaTepuan, M Kak pa3BMBaTb 3TU HaBbIKM B pamKax NpodpeccMoHanbHOM U
KOMMYHWMKATUBHON  KOMMETEHUMM  y4uTeNA MHOCTPAHHOIO  A3blKa. Takum  obpasom,
npeanpuHATa NOMbITKa BbIAENNTb KAKOYEBbIE HABbIKM BM3yanM3aLUmm A3bIKOBOTO maTepuana B
COOTBETCTBMM C 0BHOBNEHHOM Bepcuel ObLLeeBPONencKoMn LWKabl A3bIKOBOM KOMMNETEHL MM
(CEFR) 2018 ropa. HakoHeu, npeacTaBfieH OMbIT 3KCNEpMMEHTaNbHOM paboTbl (macTep-
KnaccoB). B HUX NpUHANM y4acTue cTyaeHTbl 3 Kypca bakanaspuata M 1 Kypca marmcrTpaTtypbl
daKynbTeTa WMHOCTPAHHbIX A3bIKOB W pernoHoBedeHWss MOCKOBCKOrO rocyaapCTBEHHOro
yHuBepcuTeTa. Bo Bpems KaxKaoW ceccum mactep-knacca 6biiv NPOAeMOHCTPUPOBaHbI
OCHOBHble KayecTBa 3QDEKTUBHOM MyNbTUMEAMMHOM 0bOpa3oBaTebHOM Npe3eHTaumMm u
NpeaaoXeHbl pa3nnyHble MHTEPAKTUBHbIE 3aA4aHKnA. [locne macTep-Knacca CTyAeHTbl AOMKHbI
6blAn caenaTb cBoM COBCTBEHHbIE Mpe3eHTalMKn, KOTOpble OLUEHMBAAUCL B COOTBETCTBMM C
KpUTepmamuM, npuBeAeHHbIMM B Tabamue B AaHHOM CTaTbe. HaKoHel, oOueHMBaeTcA
90DPEKTUBHOCTb 3SKCMEPUMEHTA/IbHOM paboTbl M AAOTCA  MNEepCcrnekTuBbl  AAs8  OyayLinx
nccnenoBaHUM.

Kntoyesble cnoBa: Kntoyesble cnoa: CEFR, komneTeHTHOCTHbIM noaxoa, KT komneTeHums,
MeaMaTUBHbIE YMEHWS, MEeToAMKa O0Oy4YeHMA WHOCTPAHHbIM A3blKaM, JIMHTBOAMAAKTUKAE,
BM3yaNM3aLma, BU3yanbHble CPeacTBa, MyAbTUMeAMIMHas npe3eHTauma, npodpeccmoHanbHo-
KOMMYHWKATUBHAA KOMNETEHLNA Negarora.

Ons  uutmposanma: CopokuHa A.C. Busyanmsauma N3bIKOBOrO MaTepuana KaK 4acTb

NpodeccmoHabHO-KOMMYHUKATUBHON KOMMeTeHUMn ydyuTens/npenosasatensa // Focus on
Language Education and Research. 2023. T. 4, Ne 1. C. 65-87.
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Abstract. This article considers the modern solutions that are currently being
implemented in thedigitalization of second language (L2) education in the world in
general, with a particular focus on the English language, and in Russia in particular,
with a particular focus on the Russian language. The article first discusses the two
factors mainly contributing to the need to develop digital solutions in the L2
education and learning field, namely the rising population mobility andmigration
levels and the rapid development of digital solutions and their implementation in
various sectors in the recent decade. The article demonstrates why the rise in
population mobilityand migration levels in and around the world, together with the
advancement of digital solutions in the wider educational and learning space, in the
past two decades of the twenty-first century have necessitated the development
and implementation of digital solutions for L2 education and learning. On this basis,
the article carries out a concrete analysis of the surge in the development,
implementation, and adoption of digital solutions in L2 education and learning,
together with theprospects for further advancements in the field, particularly a
study of the various novel game- changing digital products and solutions that are
being offered on the L2 education and learning market by educational institutions
and centers of higher learning, followed by an investigation oftheir effectiveness,
drawbacks, and areas on which they could be improved in this field. Further, an
investigation is conducted on the increasingly complex requirements for linguistic
skills amongprofessionals working in various industries in the Russian Federation
and across the world that have to do with the rising need to create a workforce
with the necessary skills and knowhow to implement digital solutions in L2
education, as well as on how various economic structures have raised their demand
for these competencies against the background of the rapid globalization of
industry and commerce at large.
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Introduction

At the turn of the 21°* century, L2 education transitioned from a traditional
to a modern andmore integrated method of delivery. This transition is generally
considered as the basis for the advent of digital solutions in the L2 education and
learning space. And while the focus of many organisations has been on
improvement in language proficiency and oral communication, authors(Correa,
2011; Garrett-Rucks, 2013; Yamada, 2010) have pointed out how the
integration of

higher-order and critical thinking skills in language learning has been
minimal at best, particularlywhen it comes to language learning in elementary
levels. Tai, T. Y. et al. have looked at the how VR technology is transforming
education by providing authentic learning experiences. Meaning VR tech products
are moving towards replacing human assistance and human tutors while offering
many benefits that were not there before, primarily in terms of convenience and
ease of data access.In their paper, Li, P., & Lan, Y. (2022) point out that while many
of the original technologies for computer-assisted language learning (CALL) that
came about due to the advent of the computer era have continued to be widely
used as the standard technologies for the past 30 years, recent years have
witnessed a fundamental shift towards highly-interactive digital language learning
(DLL) methods that are easily integrated with current communication

technologies, including mobile phones, the Internet, and apps. Today, as
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described by Warschauer, M. (2004), this digitalisation has radically transformed
all sectors of the global economy, from production and service provision to
education and training. In the education sector, particularly linguistics and
second-language (L2) learning, digitalisation is now playing a key role in the
development and provision of a wide range of high-tech products and solutions
for a better teaching and learning experience (see Carol A. Chapelle, Shannon
Sauro (Eds.)). Educational institutions have begun successfully adopting
numerous digital language teaching and learning techniques in their programmes
as they try to make the shift to digital and Al-based learning (see Kumar, E., &
Sreehari, P. (2009), Kokog, M., Akcapinar, G., & Hasnine, M. N. (2021), Al-Ahdal,
A. A. M. H. (2020), Godwin-Jones, R. (2018)). On the part of tech producers and
developers, Al-developmentcompanies have begun accelerating the pace at
which they are developing game-changing solutions (see, particularly, Graesser A.
C., Chipman P., Haynes B. C., Olney A. (2005), Junaidi, J., Hamuddin, B., Julita, K.,
Rahman, F., Rianita, D., & Derin, T. (2020), Lan Y.J., Spector M., Lockee B.B.,
Childress M.D. (2016) and Pikhart M. (2020). This has exacerbated the demand
formore comprehensive digital solutions, that is, digital solutions catering to all
major areas of education and learning, which, in turn, makes a thorough analysis
of the various solutions that are currently available on the market, their
effectiveness in different spheres of education and learning,and their prospects
for further integration in the education sector extremely relevant. Looking intothe
future of digitalisation in L2 education and learning, in his article, Warschauer, M.
(2004), Mark Warschauer described the future of CALL as dependent on many
various factors, primarilydevelopments in applied linguistics, changes affecting
language learning and languages themselves, and sociological aspects of

professional language learning.
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Materials and Methods

This article will focus on L2 education and learning as applied to the Russian
and Englishlanguages. In today’s rapidly-changing world, many various factors are
necessitating the development of digital solutions for L2 education in educational
and learning institutions around the world. Among these are two primary ones:

1. theriseinthe migration levels among traditionally linguistically-different
countries andregions, and

2. theadvent of the digital age and the rapid integration of digital solutions
in education and learning in general.

To study the rise in the migration levels among traditionally linguistically-
different countries and regions, it is important to consider current mobility and
migration statistics for the past decade or so, with a particular emphasis on the
Russian Federation.

The increasing mobility and migration of significant portions of the
populations of many countries around the world has, in recent years, accentuated
the importance of effective communication for both personal and professional
purposes. In particular, recent years have witnessed the younger generation and
the working-age group increasingly choosing to move to other parts of the world
in search of greener pastures in terms of both educational and job opportunities.
As such, in the destination countries, language competencies are increasingly
playing an important role in the interaction of people of diverse backgrounds in
educational and learning spaces. It has become more beneficial for young people
to be multilingual rather than monolingual, as this means they are able to more
effectively communicate with other people fromdifferent backgrounds.

Like many countries around the world, the Russian Federation has
experienced a surge inits migration levels in the past decade.

Figure 1 below shows the total national and international migration in the
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RussianFederation between 1990 and 2021 by flow.
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Fig. 1. Total national and international migration in the Russian Federationbetween 1990 and

2021 by flow [Source: Russian Federal State Statistics, Statista, 2022]

As is evidenced by the graph, the Russian Federation experienced a sharp
increase in its immigration and emigration rates from the beginning of 2010 up
to the end of 2019, which coincided with the beginning of the COVID-19
pandemic.

To give a clearer picture, it is important to look at the main countries from
which these population groups are emigrating. These statistics are presented in

Figure 2 below.

Tajikistan 126.84
Ukraine 122 67
Kazakhstan
Armenia
Kyrgyzstan
Uzbekistan
Azerbaijan
Moldova

Belarus

Turkmenistan

0 20 40 60 80 100 120 140

Immigrants in thousands

Fig. 2. Migrant population of Russia by country of origin, in 1,000 source: Russian Federal

State Statistics, Statista, 2021]
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The figure shows that the majority of immigrants coming into the Russian
Federation originate from the former Soviet states mostly sharing borders with
the country. As these states have their own languages, this necessitates a
corresponding increase in the volume of L2 educationin the Russian language in
Russia.

Globally, the bulk of the drive in the emigration of the working-age
population groups is to OECD countries. Newly-qualified professionals from
different backgrounds and speaking different languages are finding employment
and emigrating to other countries speaking languagesthat they either know to a
limited extent, or do not know at all. Data from the UN report (United Nations,
Department of Economic and Social Affairs, Population Division (2017)) suggests
that the majority of the migration occurs between neighboring states. However,
between 2000 and 2017, the share of migrants born in Africa and Northern
America living in a country outside of theregion in which they originated increased
significantly. Their new destinations are often regions of different linguistic and
dialectical variations, which, as in the case of the Russian Federation, all the more
necessitates the modernization of L2 education tools and techniques.

Figure 3 below shows the number of international migrants classified by

region of origin and destination as of 2017.

unknows,

ocesnia

Fig. 3. Number of international migrants classified
by region of origin and destination, 2017
[Source: United Nations (2017a)

Notes: NA refers to Northern America, LAC refers to

Latin America and the Caribbean]
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It is clear from the figure that the mobility of parts of the populations of
various regions ofthe world has become acute. The diagram shows that the
migration within the same geographicalregions remains high, with, for example,
the migration within Africa at 19 million, Asia at 63million, and Europe at 41
million. Migration between different geographical regions has also beenon the
rise, an example being the migration from Africa to Europe at 9 million, Europe
to Asia at7 million, Asia to Europe at 20 million, Europe to Northern America at 8
million, Latin Americaand the Caribbean to Northern America at 26 million, and
Asia to Northern America at 17 million.

All this increasing interaction between different cultures and groups of
people means the need to learn second languages has also become acute. Since
English has become the most widely-spoken language across the developed world,
L2 education in the English language will be requiredto give the incoming groups
of people the ability to fit in their new environments, be they workplaces,
educational and learning institutions, or social environments

L2 education and learning in today’s global society is complicated by a
variety of factors.This has been further exacerbated by the COVID-19 pandemic,
the measures to curb which have resulted in more acute difficulties in language
learning among both children and adults (see Tai, T. Y., Chen, H. H. J., & Todd, G.
(2022)). Important to note here is that human nature has alwaysdictated that
proper language learning be based on physical social interaction. Against this
background both in the pre-COVID-19 and post-COVID-19 periods, the linguistics
sector, particularly tertiary learning institutions, has begun to rapidly adopt many
various Al-based digital products and solutions that high-tech companies are
developing and introducing to the market at an unprecedented scale.

The advent of computer- assisted and digital L2 learning / teaching has over

the years led to the development of various specific methodologies:
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1. Computer-Assisted Language Learning (CALL) describes an interactive
L2 learning / teaching method through which learners are able to achieve their
training objectives at their own pace and ability. CALL uses computer technology
in teaching and learning procedures at all stages

— lecture presentation, practical work, and feedback. CALL became
relevant due to more affordable prices of computer technology, which meant that
more educational institutions could now afford to purchase and integrate the
necessary tools and services.

Table 1 below presents some of the more widely-used CALL resources.

Table 1. Some of the more widely-used CALL resources [Source: NCELP]

Resource Description Cost Dashboard / Vocab Lists Platfor Additional Notfes
Monitoring m
Extensive lists
Mobile and web-based study applicafion already created by :w:e"‘.: ng‘g:s:iige:;f%?:::xwtt;gﬁ; S, Eey)
that allows students to study information Free version community for pPing o . : 4 A
SRy R e A Web, | Accompanied with machine automated audio
via learning fools and games. Quizlet frains | £ Quizet Go Yes textbooks, exam 108 ontnciation. Scatioldediaaming saduance; Eas
students via digital flashcards and various | £ Quidet Plus - boards & topics. - P! 220 g seqg = =Y.
2 (2 version) Andro | automated creation of hard copy flashcard, test,
www.quizlet.com games and tests based upon sets of terms | £ Quizet Teacher User-defined & can o Gr ik h B P I 1
Sl AL IR and dofinifions: “236/year be copied and id vocc;:u ary lists. Teacher version ad-free and al lows class
e e astin cregtion. Images can now be added. Quizlet Live game
sots 9 feature.
Extensive lists
~ . already created by
Mabie and web:based language lsaming community for Web, | Similar fo Quizlet with a greater emphasis on language

Free version
& Pro-£99
lifetime, 245/year

platform which uses flashcards as memory
aids, but also offers user-generated
content. Includes community created
“courses”.

Yes, through
courses

textbooks, exam ios,
boards & topics. Andro
User-defined & can id

be collated info

learning “courses”. Students need login to access. Chatbots
to help you in real world situations on selected languages.
Coming Soon: Grammarbot, video library, Pro Chats.

MEM
RiSE

Www.memrise.com

courses.
Mobile and web-based language leaming web, | Sfudents needlogin fo access. www.school.dualingo.c:
T 2 allows easy creation of classes and assignment of specific
platform based around sentence level 5 ios, 4 S
Saralation shon Yes, through | Topic or grammar ! topics/grammar points or an amount of work to complete
P o.miﬁcct?on/rec g i Free schools.duoli | point based - fixed. id with each student working at their own level. Duolingo
variot g' fiarslation rec:ydin glistemn 2 ngo W‘ind Chatbots and Stories now offer better-contextualised
d Y K i ey P 9 intod 9 language. Includes some say aloud tasks on mobile version
and Spedxng acimies: Cleaninienace: o (Duolingo determines task types). Includes proficiency test.
Extensive collection of free activities based Topic or grammar
around fopics: vacabulary grammear and pointbased - xed. Beginner - A2 resources. Useful for directing students to
some dexibooks (Encore; Baminos; Logol- free No web rammar point work. Includes grammar point explanations.
Match-up, gap fill, dialogue ordering, Includes links to g ’ B esd P P :
www languagesonline.org.uk | fistening. games Quizlet sets.
Textivate generates  wide range of fEeloar &
inferachve/activises bassd onyour own resources) = Yes Gooed tool for automatically recycling language in various
text and / or matching items. It works with € version) User defined Web activity formats. No audio Y. recysing anguog
www textivate.com 'ni:t:?;:gpi:gnigo wordsond/ orup 10200 | & premium -
- — . 7 £50/year

Pronounce Live is a web application for

TSIt | Pronunciafion practice. You can iento | Fsemci2iesis Web. | strong potential for practising symbol-sound relafionships on
authentic speech models read any text or " ios, 5 Sl b s %

Li words, record your own voice for 2 subscripfion Yes User defined Anai: user-def rpe;i content. Instant student feedback on

e £ Ay 5 3 pronunciation.

comparison and receive immediate TBC id

{Sanako)

feedback.
www.pronouncelive.com

Call has offered several benefits in Russian and English language learning
and teaching,including that it:

- enriches the language-learning experience;

- serves as an interface connecting a learning institution to the
outside world;

- bridges purely academic and theoretical concepts with the practical
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needs of the outside world;

- functions as a ‘surrogate instructor;

- facilitates collaborative and cooperative learning;

- is highly adaptive for performing repetitive tasks;

- provides fully reliable feedback;

- offers a realistic medium (for example, combining listening activities
with visuals);

- is the perfect tool for integrating reading, writing, speaking and
listening skills;

- offers various appropriate learning approaches;

- serves as a ready-reckoner for all language learning / teaching
queries (see Kumar, E., & Sreehari, P. (2009), Warschauer, M. (2004)). Figure 4

below shows an interactive scheme of CALL.

Teacher
<" Peer
Learner Computer—— Learning Objectives
“._ " Other Computer
“Tlerile Mediation

Fig. 4. CALL interactive scheme [Source: Levy & Hubbard (2005)

As the above diagram shows, in CALL, L2 learners use the computer to
interact with peers,teachers, and learning tools and materials broadly to achieve
set learning outcomes.

CALL has been the dominant L2 teaching / learning method for the past 30

or so years when computer innovation reached its peak. However, even as many
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of the methods used by CALLearlier are still widely adopted as the standard
language teaching / learning methods today (examples are gap-filling/cloze tests,
multiple choices, flashcards, and sentence reordering, both in L2 classrooms and
on the web), fundamental differences have begun to emerge between the earlier
CALL-based solutions and today's highly interactive, web-based, app-based, and
mobile- enabled DLL methods (Li, P., & Lan, Y. (2022)).

2. Digital Language Learning (DLL) refers to language learning platforms
and tools that employ digital technologies or technological enhancements. In this
context, DLL may also refer to language learning practices that use digital
platforms and tools. Theoretically, DLL is meant to assist in identifying the
differences between elementary language and adult L2 language learning,and
how the learning context and characteristics of the learner contribute to these
differences. DLL-based language pedagogies can use practical examples derived
from analysing learner behaviours, cognitive and affective processing, and neural
correlates. The fact that DLL is presentin a wide variety of disciplines can be
instrumental in the integration of cognitive, social, affective, and neural
dimensions of L2 learning with new and emerging technologies, primarily VR, Al,
andbig data analytics (Li, P., & Lan, Y. (2022)).

The recent years characterized by a rapid and widespread shift from
computer-based to digital-based technologies have witnessed a shift from CALL
to the adoption of DLL in L2 learning / teaching. One critical skill that employers
are looking for in the 21-century is for someone to be able to use a language
effectively for all forms and interaction and communication.

The evolution of technologies that are employed for learning and teaching
languages in line with the general trends in education can clearly be seen by
analysing how the time is allocated to suit specific theoretical foundations,

applied technologies, and trends in the educational sector. As outlined by
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Warschauer (see Warschauer, M. (2004)), the 1970s and 1980s were peculiar in
that the behaviourist paradigm was prevalent across the entire CALL field; in that
time, the interactionbetween the computer and the learner took the form of a
stimulus-response relationship. In the 1980s and 1990s, behaviourism, which had
dominated language teaching, was superseded by the cognitive approach; be that
as it may, as Gardner stated (Gardner, 1984), the actual paradigm shiftfrom
behaviourism to cognitivism occurred two decades earlier. This period was
marked by an emphasis on communicative exercises. Language learning and
grammar, which had earlier been characteristic of the educational process, was
superseded by fluency, which became the major focus in language learning.
During this period, many educators began extensively employing CALL software
and language games. The 2000s came to be characterised by an authentic
cohesion between learning and social interaction as two mutually-sustaining
approaches (Al-Ahdal, A. A. M. H. (2020)) and the increasing popularity of social
media and multimedia technologies (Mayer,R. E. (2005)).

In an interesting development, in the 2010s, Chun (Chun, 2019) expanded
the framework laid out in Warschauer’s perspective (Warschauer, Fotos and
Brown, 2004) by adding seamless digital technologies and other technologies with
extended language learning spaces to DLL, thus blurring the boundary between
formal and informal learning. Learning has become a part of its environment, a
fact that facilitates e-learning, multimedia learning, and blended learning with
heavy reliance on ubiquitous computing, mobile apps, and wearable devices.
Such technological advances have greatly promoted multimedia and multimodal
learning in all subject areas, and in the last year due to the pandemic, the pace of
development has been further accelerated.

DLL has been rapidly developing in the past 5 years. Major advancements

have been achieved in Mobile-Assisted Language Learning (MALL), virtual reality
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(VR), and digital game-based language learning (GBLL).

Mobile-Assisted Language Learning (MALL)

Mobile-Assisted Language Learning (MALL) is similar to CALL, with the only
difference that MALL uses a handheld mobile device instead of computer
technology. MALL provides second-language learners with the following:

— a ubiquitous language teaching / learning approach;

— possibility of receiving immediate feedback;

— independent and targeted language learning practice.

The benefits of MALL for second-language learners is that besides basic
language and communication skills, it provides them with a set of other specific
skills that are vital especially intoday’s digital world. These skills include social
interactivity, context awareness, connectivity, individuality, and immediacy. MALL
also encourages new learning methods, as it highlights continuity or spontaneity
of access and interaction across different contexts of use.

MALL has increased in popularity with the rapid adoption of mobile devices
such as smartphones, tablets, and smartwatches that have successfully redefined
the way in which language learning / teaching is conducted. Mobile devices are
breaking the boundaries of traditional learning / teaching methods by providing
access anywhere and anytime. More importantly, MALL gives the learner the
opportunity to master a new language in the real-life context. According to Lai
and Zheng (Lai and Zheng, 2018), three key features distinguish MALLas an
important language learning / teaching methodology: personalization,
authenticity, and connectivity. Tu, Zou and Zhang (Tu, Zou and Zhang, 2020) then
later expanded on these and alsoidentified portability, real-time interaction, and
situated learning. Some of the most commonly used MALL products and services
include commercial products such as Google Translate, whichprovides camera

photo translation services. Companies like Instagram and WhatsApp give social
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networking groups the opportunity to conduct L2 learning / teaching and interact
with native speakers online.

Game-Based Language Learning (GBLL)

The majority of young people, sometimes called the “smartphone
generation”, are die-hardgame fanatics. As such, recent years have witnessed a
marked increase in research on how games could be used for education,
particularly L2 learning / teaching. It is against this background that game-based
language learning (GBLL) has become popular in recent years and continues
gainingmomentum as a viable and scalable solution (Mayer, 2016). GBLLgames are
designed to be highlyengaging and beneficial, structured strictly according to
educational objectives and goals. The majority (90%+) of the research on GBLL
has thus far focused on English L2 learning / teachingand has employed video
games and immersive gaming platformes.

GBLL has specific characteristics for learners.

Figure 5 below shows the positive correlations between learners’
motivation, self-efficacy, and autonomy, and their implementations of game-

based language learning and self-regulated language learning.

Motivation
Self-efficacy

Game-based
Language Learning

Self-regulated
Language Learning

Fig. 5. Positive correlations between learners’ characteristics, and their implementations of

GBLL
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As is clear from the diagram, learners’ motivation and self-efficacy
encourage self- regulated language learning.

Virtual Reality (VR)

The education sphere, particularly L2 learning / teaching, is increasingly
employing virtualreality (VR) technologies for a better experience. VR refers to a
wide range of high-tech virtual environments and products that include dynamic
3D displays projected on computer monitors (desktop or tablet virtual
environments; VE); on large screens/walls in amphitheatres, rooms, or specialised
cubicles outfitted for 3D images (e.g., CAVE systems); on head-mounted displays
(HMD); through devices that show digital image enhancements (‘augmented
reality’ or AR); andthrough a blend of virtual and real-world objects projected
onto HMDs (‘mixed reality’ or MR). This broad range of VE, VR, AR, and MR vary
in immersion (e.g., 360-degree views vs. limited wide-angle views), interactivity
(extent of action and movement), social presence (whether there is feeling of
being there), and ultimately realism (how realistically VR simulates the real world).

There are two types of VR (Robertson, Card & Mackinlay, 1993): immersive
VR (iVR) and non-immersive VR. Both types are for creating authentic
environments to enable learning through active and self-exploratory discovery in
the virtual environments (Dede, ReferenceDede2009).

The above game-changing shifts in the area of language learning that
happened over the past few decades clearly show that DLL will continue
concentrating on the development and adoption of new approaches. Today,
every part of our lives is now relying on big data and Al one

way or another. Education is one sector that is set to immensely benefit
from the advantages brought about by Al technologies (see Godwin-Jones, R.
(2018)), of which language learning is amajor part. Al and language apps are now

being widely used to analyse different types of errors inthe work of L2 learners
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(Graesser A. C., Chipman P., Haynes B. C., Olney A. (2005)) and provideinstant
feedback on correct grammar and hints on best writing, and there are many other
examplesof how Al and big data have become a bedrock of L2 language learning
in recent years.

Results and Discussion

The analysis carried out in this work revealed a number of interesting
trends. Firstly, whilethe use of CALL has continued even to the present day, the
majority of organizations have fully embraced DLL technologies as the standard
technologies for L2 education and learning. Secondly,increasing mobility across
the world, particularly from former Soviet states to the RussianFederation and
from former colonies to English-speaking countries, has necessitated a further
needfor the adoption of more advanced technologies for teaching and learning
both the Russian languages and English. Against this background and realising this
rising demand, Al-developers have begun developing more advanced digital
technologies based on both the older CALL and the currently-trending DLL
technologies. This is making L2 education more technology-focused andhighly
interactive. However, the article revealed the apparent shortcomings of these
developments, including the lack of accessibility and the rather slow pace of
development.

Conclusion

The rapid development of digitalization and Al has led to the rise in the
development and adoption of many various language learning technologies,
tools, and solutions particularly for English L2. DLL has been proven to be an
important approach that many educational institutions,industries, and various
organizations have begun utilizing. The basis for the development of DLL, primarily
starting from CALL, was analyses. The DLL solutions that are currently available

on the world market have been identified, while the prospects for their further
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development and the rise of other products and solutions were investigated. It is
therefore possible to conclude that DLLis here to stay, and against these
backgrounds, educational institutions, businesses, and industriesin general must
begin concerting their efforts in harnessing the benefits of DLL. Further, there is
a need for a cohesive approach in which businesses and industries must work with
educational institutions to train better equipped professionals ready for a global

approach to business characterized by a multilingual operating environment.
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AHHOTaUMA. B 3TOM CTaTbe PacCMaTPUBAKOTCA COBPEMEHHbIE PelleHMA, KOTopble B HAcToALLee
BPEMA BHeAPAOTCA B LMPPOBU3ALMIO MHOA3BIYHOTO 0OPa30BaHMA B MMPE B LLESIOM, C 0CODBbIM
aKUEHTOM Ha aHIIMMCKMI A3bIK, M B POCCMM, B YaCTHOCTM, C OCODObIM aKLLEHTOM Ha PYCCKMM
A3blk. CHayana B cTaTbe obcyxaatoTca ABa GaKTopa, KOTOPble B OCHOBHOM 0OYyCN0BAMBAOT
HeobX0AMMOCTb Pa3pPaboTKM LUMPPOBbLIX PeleHnin B chepe MHOA3bIMHOrO 0bpas3oBaHMA, a
MMEHHO pacTyllaa MOOWNbHOCTb HaceNeHWs, YPOBHWM MUrpaumm K ObiCTpoe passBuTUe
UMPPOBLIX PELIeHNI, N UX BHEAPEHME B PA3/IMYHbIX CEKTOpax B nocneaHee aecatunetue. B
CTaTbe MNOKa3aHo, NoYeMy POCT MOBUABHOCTN HAaCeNEHMA M YPOBHEN MUTPALIMM B MUPE, HAapAay
C NpoABMKEHMEM UMDPOBLIX pelleHmit B 6oniee WMpPoKom 0bpa3oBaTe/lbHOM NPOCTPAHCTBE, 33
nocnegHve QABa AOECATMNETMA [ABaAuaTb MepBOro Beka o0OycnoBMAM HeobXoaMMOCTb
pa3paboTKM 1 BHeApeHMA LUMOPOBbLIX pPeleHuit ANs MHOA3bIMHOTO 06pa3oBaHMA K 0byYeHuA.
Mcxons n3 3Toro, B CTaTbe NPOBOAMUTCA KOHKPETHbIM aHaM3 BCNeCKa pa3paboTku, BHeApeHUA
M BHeApPeHMA UMPPOBbIX pelleHM B MHOA3bIYHOE 06pa3oBaHMM, a TaKKe NepcrnekTus
OANbHENWNX [AOCTMXKEHWA B 3TOM 006NacTW, B YACTHOCTM, MCCAeAO0BaHWE PaA3IUYHbIX
npeanaraemblx HOBbIX LLUPPOBLIX MPOAYKTOB M PeLLEHM, MEHAIOLLMX NPABUAA UTPbI HA PbIHKe
MHOA3bIYHOrO 0bpa3oBaHMA 0OPa30BaTENbHbIMM YYpeXAEHMAMM BbicWero obpasosaHMA C
nocneayroWwmm nccnegoBaHnem mx apPekTMBHOCTM, HeJ0CTaTKoB M 061acTel, B KOTOPbIX OHM
MOTIN Bbl BbITh YAyYLIeHbI B 3TOM 0bnacTtu. Kpome Toro, NpoBoAMTCA UCCnefoBaHMe Bce bonee
CNIOXKHbIX TpeboBaHWIM K NMHIBUCTMYECKMM HaBblkaM cpean Cneumannctos, paboTatowmx B
PA3/IMYHbIX OTPACAAX MPOMbILLINEHHOCTH B Poccuninickon deaepaumn 1 no BCeMy MUpPY, KOTopble
CBA3aHbI C pacTyLLEen NoTpebHOCTbO B cO3A4aHMM paboyeit cuabl, obnagatollein HeobxoanmbiMm
HaBblKaMM M HOy-Xay A1A BHeApeHMA UMbPOoBbIX pelleHuit B MHOA3bIMHOE obpa3oBaHue, a
TaKXKe O TOM, KaK pPas3/MyHble SKOHOMMYECKME CTPYKTYpPbl MOBBLICMAM CMPOC Ha 3TW
KOMMeTeHUMM Ha ¢GOHe CTpeMuTenbHOM rnobanmsaumm MNPOMbIWAEHHOCTM U TOProBAWU B
LLe/IOM.

KntoyeBble cnosa: MobusnbHOCMb HacesneHuUA, MU2payus, Lugposu3ayus, ugppossie peuweHus,
UCKYCCMBEHHbIU UHMes1eKkm, A3blkosoe 0byyeHue, UHHOB8AYUU, MexHOI02UYECKOE pa3sumue,
UHOA3bIYHOe 0bpa3osaHue, obyyeHue UHOCMPAHHbBIM A3bIKAM.

Ons untuposaHuAa: Matseesa tO.B., Ynursanga M.T. CoBpemeHHble LUndpoBblie pelleHns aas

MHOA3bIYHOrO 06pa3oBaHMA 1 Mx NepcrnekTusbl // Focus on Language Education and Research.
2023.T.4,Ne 1. C. 88-107.
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Abstract. The influence of modern technology advancements has led to a
widespread adoption of social media as a tool for English language learning. Due to
social media, teaching English is no longer constrained by time or place. YouTube is
a medium that can be used to teach English grammar, Eranitri is one of the content
creator who used YouTube as media for teaching grammar. This study aims to
analyze students’ perception of teaching method, teaching strategy and teacher
performance of Eranitri’s Youtube video for teaching grammar. The participants
were ten graduated students of English Education at Universitas Pancasakti Tegal.
Data collection conducted by Observation Checklist, Questionnaire and Sentiment
Analysis.face validity and content validity were used to meet validity the
guestionnaire. There are two types of questionnaire, the first questionnaire used
to analyze students’ perception of teaching method in Eranitri’'s YouTube videos
and the second questionnaire used to analyze students’ perception of teaching
strategy used by Eranitri in her YouTube videos. The result show that the highest
strongly agree and agree response of questionnaire teaching method is from the
criteria Grammar Translation method strongly (75% and 25%), then in the
guestionnaire of teaching strategies majority positive answer strongly agree and
agree is from the criteria boardwork presentation, concept map, analogy,
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questioning, and wait time strategy (30%-70%). According to five categories
(Organization, Active and Engaged Learning, Rapport, Credibility and control,
Presentation) in the observation checklist and Sentiment Analysis which is used to
analyze Eranitri performance as teacher in her YouTube Videos, most respondents
give the positive answer in categories 1,2,4, and 5 (35%-80%). The conclusion of
this study is Eranitri used Grammar Translation method for teaching in her YouTube
videos, she also used 5 strategies for teaching; boardwok presentation, concept
map, analogy, questioning and wait time srategy, then Eranitri has good
performance as teacher but bad in the rapport or knowing and responding the
students.

Keywords: perception, teaching methods, teaching strategy, teacher's performance,
YouTube, grammar, grammar translation method, students' analysis, teaching
grammar, content creators.

For citation: Sita NurFauzia S.Pd., Dr. Yoga Prihatin, Ihda Rosdiana M.Hum Students’
perception and analysis of the teaching method and teaching strategies in Eranitri’s
YouTube video for teaching grammar // Focus on Language Education and
Research. 2022. Vol. 4, No. 1. P. 108-124.

Introduction

In globalization, technology plays a crucial part in people’s life, and it
influences all aspects of life. According to K. Srivastava & Dey (2018), the evolution
of electronic media has impacted people from all areas of life. It is also true in the
field of education. In addition, Prihatin (2019) said that the development of the
industrial revolution and technology also affected the teaching of English in
Indonesia because technology became important in the development of
languages that could not be separated from one another. Moreover, according to
Muhammad Et. Al in Cahyana (2020) YouTube is a free social media platform that
allows its users including students and teachers worldwide, to watch and upload
videos easily. Therefore, with unlimited access to YouTube worldwide, students
will easily get references to grammar material. They can learn videos from their
teachers or other learning content creators.

Talking about content creators who create English learning video, one of

the most well-known in Indonesia is Eranitri. Bahri et al. (2022) explained that
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Eranitri is one of the top five content creators selected from the most popular
hashtags on TikTok related to learning English with the hashtag #samasamasiswa
(79.4 billion views) in the hashtag #samasamasiswa the five best content creators
can be seen based on the number of followers, videos, likes, and content
presented. After receiving many likes, views, and requests from TikTok netizens
for her to create a YouTube channel about English learning videos, Eranitri finally
decided to create her own YouTube channel with the name “Eranitri”. Bahri et al.,
(2022) also said that the number of followers and likes on Eranitri’s video show
that Eranitri’s content has a pretty interesting appeal to the audience. Much
content is delivered interestingly and explained concisely but in quite an easy-to-
understand manner.

Based on the explanation above, the author researched Eranitri’s teaching
method and teaching strategy in the grammar learning video on her YouTube
channel. It was based on the perception of ten graduated students of English
education. The researcher chose Ten graduated students of English Education
Universitas Pancasakti Tegal as the sample because they have received deeper
learning about TEFL methodology and practised the teaching process using some
TEFL method in micro-teaching during their study.

Literature review

Relating to the Larsen Freeman theory in Anabokay & Suryasa (2019),
describe seven teaching methods usually used by EFL teacher: The Direct
Methods, Grammar Translation Methods, Suggestopedia, The Audio Lingual
Methods, The Silent Way, Community Language Learning, and Total Physical
Response. According to Gill & ., (2017), the teaching method is a style of
presenting content in the classroom, and it is a practical implementation of an
approach in a system by a procedure. It entails deciding what will be taught and

in what order it will be presented. Therefore, Prospective & Corps (2018)
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suggested using selected language teaching methods for teaching grammar as
follows: Direct Method. According to (Waheed, 2018), the direct method is a
language teaching method that demonstrates a direct or instantaneous
correlation between experience and expression, between English word, phrases
oridioms and their meaning, through presentation and dramatization without the
use of the mother tongue. Grammar Translation Method. According to Megawati
(2017), the Grammar Translation method is a method of teaching the target
language which combines the grammar method and translation method in which
students understand the target language with the translation of reading. Audio
Lingual Method. According to Alemi, Maedeh & Tavakoli (2019), The Audio Lingual
Method is a method of teaching English that is used to develop and improve
students’ speaking skills. Through practices and exercises in understanding other
people’s word in everyday conversation situations, students are emphasized in
understanding listening and speaking skill in this method. This method focuses on
exercises, drills, memorizing vocabulary, and reading texts in its implementation.
Communicative Approach. Based on Sri Sulastri (2018) communicative approach
is teaching method which has main concept in communication competence, this
approach emphasizing the goal of second language learning gain the students’
communication competence. The teacher’s knowledge of grammar remains
students competence in communication in certain situations. Total Physical
Response. Total physical response (TPR) is a method of teaching English that
involves giving students orders in the target language and then asking them to
reply using gestures.

Therefore, According to Waheed (2018), a teaching strategy is a detailed
concrete strategy or trick designed to achieve a short-term goal. Teaching
strategies are formulating a policy before the content presentation to achieve

teaching objectives. It is a type of goal-achieving planning. Therefore, in teaching
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grammar, teachers also need to decide the appropriate and innovative teaching
strategy to effectively achieve the goal of learning. According to (Bezusa &
Samoylyukevych, 2020), several innovative strategies can be used by EFL teachers
in teaching grammar, such as Using songs and Poems, Using Games, Story Telling,
Using Other media, Board work Presentation, using students and teachers, using
realia, Dialogue Building, Dictation, Dictogloss, Concept Map, Analogy,
Questioning and Wait Time Strategy.

Method

The researchers employ a qualitative approach in this study. Qualitative
research explores a problem in depth, utilizing approaches that allow researchers
to provide in-depth thoughts and interpretations without numerical
measurements. The type of this Qualitative Research is the case study. Using a
case study is to analyze and describe each person individually for his/her activity,
special needs, life circumstance, life situation, and life history. A group of people
such as a school, department, and teaching staff. A problem or several problems,
processes, phenomena, or events in a particular institution in great detail. A case
study is referred to as a descriptive technique in these studies if we stay on the
descriptive level, but when we move to the causal level, the case study transforms
into a causal experimental method—an expert, J. Sagadin states (Personal &
Archive, 2018).

The subject of this research is 10 Graduated Students at English Education
Program Universitas Pancasakti Tegal. The sample is selected using the Probability
sampling method. The term "probability sampling method" refers to a sampling
technique where subjects are chosen without consideration for bias or prejudice
and where each population unit has an equal or predefined probability of being
included in the sample (Shukla, 2020). The data collecting techniques used in this

research are observation, questionnaire and Sentiment Analysis. There are
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observation checklists and questionnaires as instruments of this research. The
researcher collects data using two closed-ended questionnaires. The first
guestionnaire used to analyze the teaching method is from Eranitri’s youtube
video. This questionnaire consists of the theory from Prospective & Corps (2018),
which has suggested the selection teaching method for using teaching grammar.
The second questionnaire analyses the teaching Strategy from Eranitri’s youtube
video. This questionnaire consists of the theory from Bezusa & Samoylyukevych
(2020), which has explained several innovative strategies that EFL teachers can
use in teaching grammar. The researcher used a Google form with certain
questions for the responders to answer to collect data. Face validity and content
validity are used to validate the questionnaire.

Results and discussion

The general result of the observation checklist can be read in Chart 1:

Chart 1. General Result of Observation Checklist

General Result Of Observation Checklist

45
40

40
33
32 30 30
30
25
20 18
15 10
10 7
B = : :
0
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Organization  Active and Rapport  Credibility and Presentation
Engaged Control
Learning
HYes HNo

As we can see from the general result above, in category 1, which is
Organization, there are five items which respondents must answer. The total
score of this category is 50. However, the results show that most respondents

filled the checklist with yes (64%), with a total answer of 32. In the five items, the
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rest answered no (36%), with a total answer of 18. It means that most
respondents found that Eranitri has a good score in the Organization of the
learning process. Organization means the selection, grouping, and arrangement
of various activities deemed necessary to reach the objective, the assignment of
individuals to carry out these tasks, the provision of suitable physical environment
factors, and the designation of relative authority delegated to each accountable
person. They were carrying out each relevant activity (S. Srivastava, 2018).

While in category 2, “Active and Engaged Learning”, consists of 4 items and
a total score of 40. Ten respondents filled out the checklist no (25%). However,
most respondents answered the checklist with yes (75%). It can be considered
that Eranitri has completed the category of active and engaged learning because
most of the criteria of this category has completed. In line with those result, an
expert outline six strategies to help develop active and engaged online learning
they are; 1) developing a group or community, 2) designing the lesson
expectation, 3) using online tools to promote interaction between students and
teacher, 4) encourage students to share the ideas, 5) giving direct feedback, 6)
student-centred learning (Khan et al., 2017).

Category 3, “Rapport”, consists of 4 items with a total score of 40. In this
category, most respondents filled the checklist no (82,5%), meaning Eranitri did
not do the activities related to students with teacher interaction and how
teachers treat students, but also their respondents filled out the checklist yes
(17,5%). In line with this result as an expert M.Kousa Paivi said the main challenge
faced by teacher in conducting learning using video is non-authentic interaction
between teacher and students, the lack of spontaneity of teachers’ reponses
cause the learning process not conducted in face to face environtment

(Cahyanigsi & Kurniawan, 2021).
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In category 4, which consists of 3 items with a total score of 30, all the
respondents filled the checklist yes (100%), which means that all respondents
considered that Eranitri has confidentiality, credibility and the ability to control
the learning process.

Category 5, “Presentation”, Consists of 4 items with a total score of 40. All
respondents also filled out the checklist yes (100%), and no one filled out the
checklist noin all items of this category. It means that all respondents considered
Eranitri capable of presenting the subject matter, according to (Harris, 2018)
presentation skill for teacher including in several aspect; audibility reffers to your
voice must be heard by the students. Pace refers to the speed you speak, Pitch
refers to the musical quality of the teacher’s voice and Articulation/pronunciation
refers to how to pronounce the word correctly. Energy and enthusiasm convey
eye contact, gesture and movement the teacher made.

The general result of the Questionnaire teaching method can be read in

Chart 2:
Chart 2. General Result of Questionnaire Teaching Method
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In criteria 1, Direct method, most of the respondents (52,5%) chose to
disagree that Eranitri employed Direct Method in her YouTube video, then 22,5%

of respondents choose strongly disagreed that she employed the Direct method
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in her YouTube video and the rest, 20% choose strongly agree, and 5% choose to
agree.

In Criteria 2, Grammar Translation Method, most respondents (75%)
strongly agree that Eranitri employed Grammar Translation Method in her
YouTube videos, and the rest (25%) agree that Eranitri Employed Grammar
Translation Method in her YouTube videos.

In criteria 3, Audio Lingual Method, most of the respondents (62,5%) chose
strongly disagree that Eranitri employed a communicative approach in her
Youtube videos, the second highest score is from the answer strongly disagree
(10%) then the rest of the respondents (2,5%) choose Neutral that Eranitri
Employed ALM in her YouTube videos.

In Criteria 4 Communicative Approach, most of the respondents answer
neutral between agree and disagree (57,5%), then the second highest score is
from the answer disagree (37,5%), and the rest is from the answer agree (5%).

In the last category Total Physical Response, the highest score is from the
answer strongly disagree (70%), the second highest score is from the answer

disagree (25%), and the rest is from the answer neutral between agree or disagree

(5%).
General Result of Questionnaire Teaching Strategy can we read in Chart 3:
Chart 3. General Result of Teaching Strategy Questionnaire.
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In Criteria 1, using song and poems, the result shows that the highest score
of the answer comes from the answer disagree (37,5%), then the second high
score from the answer neutral between agree and disagree (27,5%), while from
the answer agree has 20% and the rest is from the answer strongly disagree
17,5%.

In Criteria 2, using games, the result shows that the highest score of the
answer comes from the answer disagree (67,5%), then the second high score
from the answer disagree (22,5%), while from the answer agree has 7,5%, and the
rest is from the answer neutral between agree and disagree 2,5%.

In Criteria 3, using Story Telling, the result shows that most respondents
answer strongly disagree (72,5%), and the rest is from the answer disagree 27,5%.

In Criteria 4, using other media, the highest score is come from the answer
agree (65%), the second highest score is from the answer neutral between agree
and disagree (25%), and the rest is from the answer strongly agree (10%).

In Criteria 5, using board work Presentation, the highest score comes from
the answer strongly agree and agree (30-55%), 10 % from the answer neutral
between agree and disagree (10%), and the rest is from the answer disagree
(2,5%).

In Criteria 6, Using students and you, the teacher, the highest score is from
the answer disagree (45%), the second high score is from the answer agree (25%),
then from the answer neutral between agree and disagree (15%), and the rest of
the answer Strongly agree (5%).

In Criteria 7, using realia, the highest score is agreed (30%), then the next
has disagreed (27,75%), the answer is neutral between agreed and disagreed
(20%), strongly agreed (17,5%), and the rest of the answer strongly disagreed
(5%).
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In Criteria 8, using dialogue building, the highest score is from the answer
disagree (52,5%), the next is from the answer agree (27,5%), the next is from the
answer strongly disagree (17,5%), and the rest from the answer strongly agree
(2,5%) nobody answers neutral between agree and disagree.

In Criteria 9, using dictation, all the respondents gave negative responses
60% answered disagree, and 40% answered strongly disagree.

In Criteria 10, using dictogloss, most respondents answered strongly
disagree (60%), the next highest score was from the answer disagree (32,5%),
then 5% of respondents answered neutral, and the rest answered 2,5%.

In Criteria 11, using a concept map, all the respondents gave positive
responses, with 70% answering agree and 30% answering strongly agree.

In Criteria 12, analogy, the highest score is from the answer agree (67,5%),
the next is from the answer neutral between agree and disagree (20%), and the
rest is from the answer disagree (12,5%).

In the criteria 13 questioning, the highest score is from the answer agree
(67,5%), the next is from the answer neutral between agree and disagree (27,5%),
and the rest from the answer disagree (5%).

In the last criterion, wait time strategy, most respondents answered
strongly agree and agree (10%-70%), but 17,5% answered they disagree, and the
rest 7,5% answered neutrally between agree and disagree.

The General Result of the Sentiment Analysis can be read in Table 1:
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Table 1. General Result of Sentiment Analysis

Comment
Response of
video Active Credibility
Video Organization and Rapport and Presentation Total
engaged Comments
. . learning control
Like | Unlike
+ - + |- + |- + - + -
1 6900 0 7 2 O] 0| 0| 0| 34 0 24 4 71
2 2800 0 4 2 O] 0| 0]|O0 4 0 11 2 23
3 1800 0 4 1 O] 0| 0]|O 0 0 8 3 16
4 1700 0 5 0 O] 0| 0]|O 0 0 4 1 10
5 949 0 5 0 O] 0| 0]|O 0 0 6 0 11
6 852 0 8 0 O] 0| 0]|O 0 0 7 0 15
7 666 0 4 0 O] 0| 0]|O0 0 0 2 3 9
8 719 0 5 0 O] 0| 0]|O0 0 0 3 0 8
9 541 0 4 0 O] 0| 0]|O0 0 0 4 0 8
10 475 0 4 0 O] 0| 0]|O0 0 0 1 0 5
Total | 17402 0 50 5 O] 0] 0| O] 38 0 70 13 176
Total Percentage 28% | 3% | 0% | 0% | 0% | 0% | 22% | 0% | 40% | 7% 100%

*NB: + (Positive Comment) - (Negative Comment)

From the result above, we can see that Eranitri got the highest good
comments from the viewer in the presentation category (40%), which means she
had a good presentation in the learning process. She also got good evaluations or
comments from the category organization class (28%) and commented about her
credibility and control in the learning process (22%).

Conclusion

Based on the data collected in the previous chapter, the results show that
based on the several categories described in the questionnaire and their
respective characteristics, the most characteristic of the teaching method that
follows the learning method on YouTube Eranitri is the grammar-translation
method. Almost all respondents responded positively; 75% of Respondents
answered that they strongly agreed with the characteristics of the grammar-

translation method in the Eranitri learning video and the remaining 25% of
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respondents agreed with the characteristics of the grammar-translation method
in the Eranitri learning video.

Eranitri uses teaching strategies in her youtube video; board work
presentation, concept map, analogy, questioning and wait time strategy. While
for the teaching strategy, there were 5 categories indicating that the research
subjects agreed on the appropriateness of each existing activity against the
characteristics of the category. In the board work presentation category, the
result shows that 32.5% of respondents gave a response that strongly agreed, and
55% of respondents answered that they agreed. All respondents gave positive
answers in the concept map category; 30% answered strongly agree, and 70%
answered they agreed. In the third category, namely analogy, in this category,
there were 67.5% of respondents answered in agreement. It is similar to the
analogy; in the questioning category there were 67.5% of the respondents
answered agree and lastly in the wait time strategy category, 45% of the
respondents answered strongly agreed and 30% answered that they agreed.

Based on the checklist observation and Sentiment analysis, the teacher's
performance in the Eranitri youtube video has good evaluation and can be a
reference for teachers to teach grammar. In the organization category, the
checklist shows 64% of the sample giving a positive assessment, supported by the
number of positive comments from netizens in the organization category by 28%.
The active and engaged learning Eranitri category received a positive response
from the research sample, as much as 75% but no positive comments in this
category. Eranitri has a large percentage (82.5%) of negative responses in the
rapport category. It shows that Eranitri has deficiencies in responding to and
treating students. On credibility and control, Eranitri got a positive response from
respondents; in the comments column, he got 22% positive comments in this

category. In the last presentation category, Eranitri received a fully positive
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response from respondents (100%) and 40% positive comments on the YouTube
video. Therefore, it can be concluded that Eranitri is good in all aspects of the
instructional learning video category except in the rapport category; she knows

less about treating and interacting with the students.
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AHHOTaUMA. BavaHWe COBPEMEHHbIX TeXHONOTUYECKMX AOCTUMMEHWN MPUBENO K LIMPOKOMY
PACNPOCTPAHEHMIO COLIMANbHbIX CETEM B KAYECTBE MHCTPYMEHTA U3YYEHUs aHT/IMIMCKOrO A3bIKa.
Bnarogapa couManbHbIM CETAM NpenoaaBaHMe aHIrAMMCKOro A3blka 60/blle He OrpaHMYeHo
BpemeHem uaM mectom. YouTube - 3TO cpeacTBO, KOTOPOE MOMKHO MCMONb30BaTb A1A
oby4yeHMA rpamMMaTMKe aHIIMMCKOro A3blka, IPaHUTPU - OAHA M3 co3aaTeneill KOHTEHTa,
KoTopaa mcnonb3osana YouTube B KayecTBe cpeacTsa obydyeHMsa rpammatuke. Llenbto aToro
nccnenoBaHMA ABNAETCA aHaNM3 BOCMPUATUA yYallMMMCA MeToaa NpenoaaBaHua, cTpaTermm
npenoaasaHuna n paboTbl NpenoaaBaTens B BUAEOPOAMKe DpaHMTPK Ha Youtube no obyyeHmto
rpammaTtike. Y4acTHMKaMKM Obinn AecATb CTYAeHTOB-BbIMYCKHUKOB GaKy/bTeTa aHrIMNCKOro
A3blka YHusepcuteTa MaH4yacaktv Teran. C60p AaHHbIX NPOBOAMACA C MOMOLLbIO KOHTPO/IbHOTO
CNUCKa HabtoAeHNIM, aHKeTUPOBAHMA M aHaNM3a HAacTPoeHWn. [11a NpoBEpPKN A0CTOBEPHOCTHM
aHKeTbl MCMO/1b30BaINCh I0CTOBEPHOCTb INLA M OCTOBEPHOCTL coaepkaHua. CyllecTByeT ABa
TWUMNA aHKeT: NepBas aHKeTa MCMNoNb3yeTca A8 aHa/AM3a BOCNPUATUS y4YallMMUCA MeToaa
npenogaBaHnsa B BUAEOPOMKAxX dpaHUTpu Ha YouTube, a BTOpas aHKeTa MCNoab3yeTcs Ana
aHafNM3a BOCMPUATUS yYalLMMKUCA CTpaTerMm npenogasaHus, UCNoib3yeMon IpaHUTpPKU B ee
BMAEOPOAMKAx Ha YouTube. Pe3ynbTaTbl MOKa3biBalOT, 4YTO HaMbO/blUEE KOAMYECTBO
NONOXMUTENbHbIX OTBETOB "MONHOCTbIO cornaceH" u "cornaceH ¢ MeToAoM npenofaBaHua" B
aHKeTe Noay4YeHo B COOTBETCTBUM C KpuTepuammn "MeToa nepesoda rpammaTunkn” (75% mn 25%
COOTBETCTBEHHO), 3aTem B aHKeTe "CTpaTernu npenoaaBaHns" 60AbLNHCTBO NMONOXUTENbHbIX
OoTBEeTOB "MOJIHOCTbIO corfaceH" u "cornaceH" MoOAy4eHO B COOTBETCTBMWU C KpUTEPUAMMU
"npeseHTaumMa HacTosbHOM paboTbl”, "KoHuenTyasbHasa KapTa", "aHanorma", "onpoc" wu
"cTpaterna spemeHn oxuganHua" (30%-70%). CornacHo naTm kKateropuam (OpraHusauus,
AKTMBHOE 1 BOB/leYeHHOe 0by4eHme, BsanmonoHmmaHue, [loBepume U KOHTPOb, [pe3eHTaumsa)
B KOHTPO/IbHOM CMUCKe HabatoAeHUM M aHanm3e HacTPOEHWUI, KOTOPbIM MCNoNb3yeTcs ANa
aHanmMsa paboTbl DpaHMTPU B KayecTBe npenodasaTena B ee BWAEOPOAMKax Ha YouTube,
HONbLWNHCTBO PECMOHAEHTOB Aat0T NONOKUTEbHbIM OTBET B KaTeropuax 1,2,4 n 5 (35%-80%).
BbiBOA, 3TOrO0 MCCNefOBaHWMA 3akN4aeTcA B TOM, YTO IPaHUTPM MCMNONAb30Bana METOZ,
nepesofla rpaMmaTuKM ANs obydyeHMA B CBOMX BMAEOPOAMKax Ha YouTube, oHa TaKxke
MCno/sib3oBana 5 cTpaTerMii obydyeHus; npeseHTaumMa Ha [A0CKe, KOHUEenTya/lbHas KapTa,
aHanorMs, BOMPOChl M CTpaTerns OXMAaHWA, 3aTemM DPaHUTPU XOPOLWO paboTaeT B KayecTse
npenoaasaTtena, HO NA0X0 NAANT C YYEHUKAMM AU 3HAET UX U pearnpyeT Ha HUX.
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Kntouyesble cnoBa: socnpusmue, memodsl npenodasaHus, cmpameaus npenodasaHus, paboma
npenodasamers, YouTube, 2paMmamuka, Memood nepesooa 2pamMMamuKU, QHAAU3 YHAUWUXCH,
npenodasaHue 2paMMamuKu, cozoamesu KOHMeHma.

Ona umtnposaHua: Sita NurFauzia S.Pd., Dr. Yoga Prihatin, Ihda Rosdiana M.Hum Bocnpuatue u
aHaAM3 y4allMmMmMca meTofa npenogasBaHuAa K CTpaTernin npenojaBaHuA B BUAEOPOAMKE
Eranitri Ha YouTube no obyueHuto rpammatuke // Focus on Language Education and Research.
2022.Vol. 4, No. 1. P. 108-124.
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